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MRC ANNUAL PERFORMANCE REPORT 



This report presents information on the activities of the Southwest Educational 
Development Laboratory's Multifunctional Resource Center (SEDL/MRC), Service Area 8, 
located in Austin, Texas, during the contract year 1992-93. 

L EXECUTIVE SUMMARY 

The Service Area 8 Multifunctional Resource Center (MRC), under contract with the 
U.S. Department of Education, Office of Bilingual Education and Minority Languages Affairs 
(OBEMLA), provides training (T) and technical assistance (TA) to school personnel 
participating in, or preparing to participate in, programs for Limited English Proficient (LEP) 
students within the 13 education service center (ESC) regions that comprise the MRC-North 
area of Texas. 

State public school enrollment statistics show that Hispanics account for 34.9%, 
African Americans for 14.3%, and Asian/American Indian for 2.4%. Of the 398,777 LEP 
students that comprise n.3% of the total enrollment (3.54 million), 93% are Hispanics, 4% 
arc Asians, and 3% are others. Of these, 48% arc served in bilingual programs, 35% in ESL 
programs, 6% in bilingual/ESL special education, and 11% in other programs. About 30% of 
all Hispanic students and 17% of all Asian students are identified as being LEP students. 

The SEDL/MRC is responsible for serving 8(X) school districts (75% of the 1,065 
public school districts in Texas), of which 545 (71%) serve LEP students. T/TA services are 
primarily provided to 14 Tide VII Classroom Instructional Projects (CIPs) in 1 1 districts, 96 
LEAs witfi bilingual education programs, and 449 LEAs that have English as a Second 
Language (ESL) programs. The total LEP enrollment in Service Area 8 is 194,019 (49% of 
the state total), of which Hispanics account for 88%, Asians for 6.4%, and other groups for 
5.6%. Within Service Area 8, 38% of the LEP students are served in bilingual education 
programs, 44% in ESL programs, 6% in bilingual or ESL special education, and 12% in other 
programs. 

SEDL/MRC services include outreach and coordination activities with other 
educational and service agencies, such as the Texas Education Agency (TEA), ESCs, CHEs, 
and other Tide Vn and Non-Title VII projects and organizations. Specifically, coordination is 
achieved with the one Tide VU Non-CIP grantee, the 16 Tide VII teacher-training Education 
Personnel Training projects, two Tide Vn Short-Tenn Training Projects, five Fellowship 
Programs, 29 IHEs that offer bilingual and ESL teacher training programs, and the more than 
40 other federal, state, and private agencies diat provide services to LEP students, their 
parents, and their teachers. 

A special responsibility is gaUiering, cataloguing, and sharing information in its 
assigned special focus area: English Literacy for LEP Students. Holdings include 6,024 major 
items, including 4,633 books and similar materials, and 1,391 articles. All are contained in a 
computerized resources file. 

The SEDL/MRC is operated by a professional staff of six persons, comprising 4.1 
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FTE, and a sccrciarial staff consisting of 1.0 FTE. A regional network of 40 staff associates 
and consultants, based in universities, school districts, and private firms, assists the 
professional staff in providing training. Staff is located in a 1786 square foot facility on the 
fourth floor of the 13-story Southwest Tower ofrice complex. The facility consists of six 
office areas, the reception-secretarial-work station area, and the Resource Center. In addition, 
conference and training facilities are available on the second and fourth floors of the SEDL 
office complex. State of the art telecommunications, personal computers, and copying and 
graphics equipment arc available for staff use. 

During the fiist 11 months of 1992-93 (October 1992-August 1993), the SEDL/MRC 
provided 127 T/TA sessions, including 79 workshops and 48 technical assistance, plus 1,278 
consultations to LEAs and other entities. T/TA sessions were provided to 118 unique school 
districts, six education service centers, five universities, and two professional organizations. 
Participation totaled 2,708, including 2,464 in workshops and 244 in TA sessions. With the 
14 workshops scheduled for September, the total of T/TA sessions becomes 141, the projected 
attendance reaches 3,200 and the number of unique districts/entities increases to about 160. 

Of the 127 T/TA sessions through August, Title VII CIPs received 40% and Non-Title 
VII projects 60%. Onsitc T/TA was provided to 79% of the CIPs, multi-district training to 
100%, and consultations to 100%. With the 14 September workshops. Title VII projects will 
have received 37% and Non-Title VII 63% of TyTA services for the year. 

Of the 79 workshops offered through August, 58% involved 20 or fewer participants 
and 63% lasted for more than three hours. The mean attendance was 23 and the mean length 
four hours (the median was three hours). Forty-eight percent (48%) of the workshops 
spanned six hours or more. 

Topics for the 79 workshops varied. Thirty-four percent addressed ESL topics, 14% 
Language Learning Strategies, and 13% Literacy Course. Other topics included: 4% 
Language Arts/Thinking Skills, 4% Piofessional Seminar, 4% Parent Training, 4% 
Cooperative Learning, 3% Trainer of Trainers, 3% Whole Language, 3% Classroom 
Assessment, 3% Classroom Management, and 11% Special Topics, which included thematic 
instruction, thematic units, multicultural education, special education, and implementing 
Bil/ESL programs. The 48 TA sessions addressed program and staff planning. 

Teachers participated in 83% of the T/TA sessions and accounted for 70% of all T/TA 
participants. Administrators auended 63% of the sessions and comprised 18% of the 
participants. Instructional aides were in 6% of the sessions and accounted for 6% of the 
participants. Parents were involved in 2% of the sessions and accounted for 6% of the 
participants. 

The responses of the participants in the woricshops have been very positive. With 
91% of the workshops (78 of 79) being evaluated, approximately 76% of workshop 
participants provided end-of-workshop ratings, and 93% of the responses on the Workshop 
Evaluation Form were "4/ the highest rating on the 0-4 rating scale. The overall mean rating 
is 3.7. Non-Title VII and Title VII LEAs rated workshops equally positive. Workshops with 
fewer participants (less than 30) and longer workshops (over three hours) are rated highest. 



The total instructional time for the year in the 141 T/TA sessions totals 680 hours. 
Sixty-one percent of the T/TA sessions were conducted during the first six months. 



A Follow-up Evaluation Questionnaire was sent to all LEAs requesting services. 
Responses were received from 18 directors (3 Title VII and 15 Non-Title VII) and 6 
superintendents (0 Tide VO and 6 Non-Tide VII) responded. Ratings were highly positive, 
and comments indicated die positive effect of SEDI7MRC training upon morale, motivation, 
and instruction. 

The SEDI7MRC staff organized and taught, through coordination with the University 
of Houston, an academic credit ESL course during weekends for 15 teachers ftt)m a Tide VII 
LEA seeking bilingual/ESL endorsement. Over the past three years, die SEDL/MRC 
academic draining model has provided eight college credit courses, under the auspices of 
three BE-IEs, for 1 19 teachers from nine school districts. Also, the SEDL/MRC provided three 
workshops in two IHEs and an outreach workshop for 75 university and LEA persons at the 
annual meeting of the National Association of Bilingual Education. 

Other coordination/outreach activities included: (a) die conduct of the Annual Regional 
Workshop for Tide VH and Non-Title VH LEAs; (b) die delivery of a Turnkey Workshop on 
"Integrated Instruction" for representatives of regional ESCs, who have scheduled, dius far, 
four workshops for teachers and administrators in dieir regions; (c) die expansion of die 
Texas Superintendent's Leadership Council widi an "open agenda" for addressing statewide 
issues dealing widi die education of LEP children; (d) die development of die Principal's 
Group to provide guidance on the training needs of principals, especially in conjunction with 
die Summer Institute and die Annual Regional Workshop series; (e) staff exchange with one 
sister MRC; (f) participation in OBEMLA- sponsored Infomiation Sharing Meetings; and (g) 
participation by die Director on the Governor's Task Force on Early Childhood Education. 

For the year, die SEDL/MRC will have provided 141 T/TA sessions and one outreach 
session with a projected participation of 3,208 persons, from 155 unique school districts and 
15 other entities, including ESCs, IHEs. and related organizations. 
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IL MAJOR ACCOMPLISHMENTS AND ACTIYITIES 
This section presents information on (a) the characteristics of the service area, which 
includes 13 of the 20 education service center regions in Texas; (b) the organization and 
operation of the SEDL/ Multifunctional Resource Center (SEDL/MRC); (c) the nature and 
outcomes of MRC activities; and (d) an assessment of the role of the MRC in assisting the 
state education agency, i.e., the Texas Education Agency (TEA) and local education agencies 
(LEAs) in improving project management and methods of instruction in the state. 

General Service Area Summary 

Federally-Funded Projects 

During 1992-93, there were 14 Title VII Classroom Instructional Projects (CIPs) in 
operation in Service Area 8. In addition, there was 1 Non-Classroom Instructional Project 
(Non-CIPs) and 1 1 Institution of Higher Education (IHE) Training Projects in operation 
during 1992-93, the first year of operation of the SEDL/MRC under the current contract. 
Exhibit 1 presents a summary of tiie types of projects witiiin Service Area 8 in 1992-93. 

Of the 14 CIPs tiiat comprised the highest priority for SEDL/MRC services, 10 were 
Transitional Bilingual projects, 3 were Special Alternative projects, and 1 was a 
Developmental Bilingual project. Four of the 14 (29%) projects were new projects (i.e., first- 
year of funding), and 10 (71%) were continuation projects. Of the four first-year CIPs, two 
were Transitional projects, one was a Special Alternatives project, and one was a 
Developmental Bilingual project. Four of the 14 (29%) CIPs were in their fifth and fmal year 
of funding. 
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Exhibit 1 



Types of Title VH Grants for 1992-93 



1. Classroom Instructional Projects (N=14) 

A. Transitional Bilingual: 10 

1st Year 2 

2nd Year: 2 

SrdYear: 2 

4th Year: 0 

5th Year: 4 

B. Special Alternative: 3 

1st Year: 1 
2nd Year: 1 
3rd Year: 1 

C. Developmental Bilingual: 1 

1st Year: 1 

II. Non-Classroom Instructional Projects {N=I) 

A. Academic Excellence: 1 

2ndYenr: 1 

B. Special Populations & 
Family English Literacy: 0 

in. Training Grants (N=18) 

A. Educational Personnel 
Training: 1 1 

: Year 1 of 1: 2 

Year 1 of 3: 3 

Year 2 of 3: 4 

Year 3 of 3: 2 

B. Short-Term Training: 2 

Year 1 of 1: 1 
Year 2 of 3: 1 

C. Fellowship Programs: 5 

Year 1 of 3: 1 
Year 3 of 3: 4 
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Geographically, the 14 CIPs arc distributed among North Texas (N=2), East Texas 
(N^.8), Central Texas (N=4), and West Texas (N=0). 

The Classroom Instructional Projects serve mainly Hispanic students, although Asian 
students are served in some of the East, Central, and North Texas projects. Hispanic students 
comprise 93% of the Limited English Proficient (LEP) students in Texas public schools. 

In consideration of the geographical distances and regional ethnic diversity within 
Texas, the state is organized into 20 education service regions specified by the Siate Board of 
Education of Texas. Each region is served by an Education Service Center (ESC) which 
provides a variety of instructional services to regional school districts while maintaining 
coordination with the Texas Education Agency located in Austin. For certain purposes, the 
20 ESCs are grouped into Super Regions: South, East, North, Central, and West. Exhibit 2 
shows the MRC Region 8 service area (unshaded area) which incorporates 13 of the 20 ESCs 
in the state. The MRC 8 region includes all but ESCs 1, 2, 3, 4, 15, 18, 19 and 20, which 
comprise the MRC 9 Region. In addition, the number of first-year and continuation Title VII 
CIPs located in each of the Super Regions is indicated. 

As can be noted in Exhibit 2, about half (57%) of the CIPs are located in the East 
Super Region, 29% in the Central Super Region, and 14% in the North Super Region. No 
CIPs arc in the West Super Region that includes only ESCs 16 and 17 in the panhandle area 
(Amarillo and Lubbock) of Texas. 



Exhibit 2 

Super Regions Encompassing the Education Service Centers in Texas 





Super Regions 


First Year 
CIPs 


Continuation 
CIPs 


Total 
CIPs 


% 
CIPs 


South: 


1, 2, 3, 20 


(The South Region is not Served by MRC 8) 


East: 


4, 5, 6, 7 


4 


4 


8 


57 


North: 


8, 9, 10, 11 


0 


2 


2 


14 


Central: 


12, 13, 14 


0 


4 


4 


29 


West: 


16, 17 


0 


0 


0 


0 


Totals 


4 


10 


14 


100 
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Non-Federally Funded Projects 

Texas legislation requires school districts with 20 or more Limited English Proficient 
(LEP) students from one home-language minority group at a given grade level to offer 
bilingual education programs at the elementary level (grades K through 5 or 6) and English as 
a Second Language Program (ESL) at the secondary level. Although districts that have fewer 
than 20 LEP students at a given grade level may choose to provide bilingual programs at 
either (or both) the elementary and secondary levels, these districts, at a minimum, must offer 
ESL programs for all LEP students regardless of the number of LEP students either at a given 
grade level or within the school population in general. 

Texas has approximately 1,100 school districts (1,065 independent and consolidated 
school districts plus 29 special districts, i.e., military and state schools). Total enrollment in 
the 1992-93 school year was 3,541,769 in Prc-Kinderganen through Grade 12. This total 
represents an increase of 81,391 students, a gain of about 2.4% over the previous year (1991- 
92). The non- Anglo enrolhnent was 51.6% of thv total enrollment. 

According to the Texas Education Agency *s Bilingual Education Fall Survey, 1 992-93 . 
issued in June 1993, the current number of identified LEP students in the state is 398,777, an 
increase of 37,662 students relative to 1991-92. The current LEP student enrollment 
constitutes 11.3% of the public school population. This percentage has been about 9% during 
the past six years. 

Currcntiy, 183 districts operate state-supponed bilingual education programs (TEA 
Rcpcn, Bilingual Programs in Texas, March 1993). Also, 585 districts provide ESL 
programs. Approximately 300 of the 1,065 regular Texas school districts offer neither 
bilingual nor ESL programs, either because they do not have LEP students or because they 
serve small numbers of LEP students in regular or special programs (e.g. Compensatory 
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Education or Chapter 1). LEP students have been identified in 768 districts, about 72% of all 
Texas districts. 

Demographic and Linguistic Characteristics of LEP Students 

Since die 1990-91 school year, die non-Anglo student enrollment in Texas public 
schools accounts for more dian half of the total enrollment. During 1992-93, Anglo students 
accounted for 48.4%, Hispanics 34.9%, African-American 14.3%, Asian/Americans 2.2%, and 
Native Americans .2%. 

Even though Anglo enrollment has been increasing numerically since 1990, it has been 
decreasing as a percentage of total enrollment since 1986. Meanwhile, Hispanic and Asian 
enrollments have been increasing bodi numerically and percentage-wi.e. Asian enrollment 
has increased 21%, or 12,262 students, since 1987-88 and now totals nearly 77,000. Hispanic 
enrollment has increased by 217,797 students since the 1987-88 school year and now numbers 
1.237 million, an increase of 21% since 1987-88. Data for die past six years arc shown in 
Exhibit 3. According to state-level projections, Non- Anglo enrollment will continue to 
increase, bodi numerically and as a percentage of the total public school enrollment. The 
enrollment increase is expected to increase die number of LEP students in the state, especially 
in the interior areas and the larger cities. 
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Exhibit 3 

Annual Texas Student Enrollment and Ethnicity, 1987-93 



Ethnicity 


1987-1988 
Enrollment 


1988-1989 
Enrollment 


1989-1990 
Enrollment 


1990-1991 
Enrollment 


1991-1992 
Enrollment 


1992-1993 
Enrollment 


Anglo 


1,675,361 
(51.8%) 


1,671,905 
(50.9%) 


1,670,215 
(50.2%) 


1,676,008 
(49.5%) 


1,695,351 
(49%) 


1,712,606 
(48.4%) 


Hispanic 


1,019,808 
(31.5%) 


1,061,183 
(32.3%) 


1,100,589 
(33.1%) 


1,145,765 
(33.9%) 


1,190,898 
(34.4%) 


1,237,605 
(34.9%) 


African 
American 


476,847 
(14.7%) 


483,363 
(14.8%) 


488,034 
(14.7%) 


487,076 
(14.4%) 


495,383 
(14.3%) 


506,386 
(14.3%) 


Asian 


59,628 
(1.8%) 


61,755 
(1.8%) 


63,821 
(1.8%) 


67,743 
(2.0%) 


71,890 
(2.1%) 


76,831 
(2.2%) 


Native 
American 


5,223 
(0.2%) 


5,493 
(0.2%) 


5,722 
(0.2%) 


6,295 
(0.2%) 


6,856 
(0.2%) 


8,341 
(0.2%) 


Total 


3,236,867 
(100.0%) 


3,283,699 
(100.0%) 


3,328,381 
(100.0%) 


3382,887 
(100.0%) 


3,460378 
(100.0%) 


3,541,769 
(100.0%) 



In the 1992-93 school year, LEP students numbered 398,777, an increase of 37,662 
(10.4%) relative to 1991-92. This is a dramatic increase in the number of LEPs. During the 
five-year period 1986-92 (base of 268,264 in 1986-87), LEP enrollment increased by 52,680 
students or 19.6%. The average annual increase in the number of Texas LEP students since 
1986-87 has been about 10,500 students, or about 4.0% annually. The dramatic increase of 
10% in 1992-93 is due to immigration and improved identification and accounting of LEPs by 
districts. 

Of the 398,777 identified LEP students in 1992-93, 324,409 (81%) were in grades 
PreK through 5, and 74,368 (29%) were in grades 7-12. 

While LEP students constitute 11.3% of the total school population, Hispanic students 
comprise 93.2% of all identified LEP students. Asian students, primarily Vietnamese, account 
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for 3.3%, and other groups for 3.5%. Approximately 30% of all Hispanic students are 
classified as LEP students, while about 17% of Asian students are so classified. 

Service Area 8, served by the SEDL/MRC, includes 800 or 75% of the 1,065 school 
districts in Texas with a population of 2,523,823, or 71,4% of the total state public school 
enrollment. This Service Area includes 194,011 LEP students, or 48.7% of the nearly 
400,000 LEP students in the state. The LEP population within the Service Area includes 43% 
of the statc*s Hispanic LEP students, 95% of all Asian LEP students, and 78% of all other 
categories of LEP students in the state. 

Service Area 8 includes 545 (71%) of the 768 school districts in Texa^ with LEP 
students. LEP students arc served by bilingual programs in 96 districts and by ESL programs 
in 449 of the 585 districts. In terms of program services, the MRC serves districts with 53% 
of the bilingual programs (96 of 183 districts) and 77% of ESL programs (449 of 585 
districts) in the state. 

LEP students within Service Area 8 are served in a variety of programs, including 
bilingual, ESL, special education, and other programs. Approximately 38% are served in 
bilingual programs and about 44% in ESL programs. Also, 10% are served in regular or 
special arrangements, primarily due to the shortage of bilingual and ESL teachers (4%) and 
parent denials (6%). Finally, 6% arc enrolled in bilinguaVESL special education and 2% in 
regular special education. Overall, 88% of the LEP smdents are participating in 
bilinguaVESL instruction, and 12% arc being served in other programs, including regular 
special education. 

A summary of Service Area 8 demographics, compared with state data, is presented in 
Exhibit 4. 
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Exhibit 4 



Demographic and Linguistic 
Characteristics of MRC Service Area 8 



State MRC 8 Re2ion 



Total Enrollment 


3,541J69 


2,523,823 (71%) 


Total Districts 


1,065 


800 (75%) 


Total ESC Region 


20 


1 J \OJ 10 ) 


Total Districts with LEPs 


768 




Districts with Bilingual Programs 


183 


y\j \JJ 10 ) 


Districts with ESL Programs 


585 


HHy \i 1 fO) 


Total Number LEP Students 


398,777 


194,019 (49%) 


Percent Hispanic LEPs 


93.2 


00,v/ 


Percent Asian LEPs 


3.3 


6 4 


Percent Other LEPs 


3 5 




Percent LEPs served in Bilingual Programs 


48 


38 


Percent LEPs served in ESL Programs 


35 


44 


Percent LEPs served in Bilingual/ESL 






Special Education Programs 


6 


6 


Percent LEPs served in Special Education 


2 


2 


Percent LEPs served in Other Programs 


9 


10 


Number IHEs offering Bilingual/ESL Programs 


41 


29 (71%) 


Number of CIPs (1592) 


45 


14 (31%) 


Number of Non-CIPs (1992) 


7 


1 (14%) 


Number of Training Grants (1992) 


26 


16 (62%) 



In summary, 82% of the LEP students in Service Area 8 are served in bilingual/ESL 
programs, 6% in Special Education/Bilingual or ESL programs. The other 12% are served in 
regular special education and other programs (e.g. regular classnx>ms. Chapter 1), largely due 
to parent denials and a shortage of bilingual/ESL teachers. 

In planning the delivery of services to programs serving LEP students, the SEDL/MRC 
has had to consider the fact that its region: (a) ha^ a large number of small, semi-urban, and 
rural school districts, (b) has LEP students in 71% of the school districts, (c) contains seven 
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of the 10 largest cities in Texas, and (d) has 95% of Asian LEPs, 43% of Hispanic LEPs, and 
78% of other LEPs. The diversity of language groups in Texas and especially in Service 
Area 8 can be seen in Exhibit 5. 

Although only 1991 data are available, Exhibit 5 shows the 768 of the 1,065 districts 
(72%) serving LEP students, including the 545 districts served by the SEDL/MRC, classified 
by ESC region. Tnesc data point to the magnitude of the service delivery task confronting 
the SEDL/MRC, bodi in terms of serving the large number of LEP students from different 
language groups, but also of addressing the needs of both the larger districts with many LEP 
students and the many smaller districts with relatively few LEP students at each grade level 
within the 13 ESC regions. 
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Exhibit 5 

LEP Students by Language Group In ESC Regions 
(1991 Data) 



ESC 


DistricU 
(ToUJ) 


DifUicu 

(W/LEPS) 


CwibodiM 


Chinwc 


Kormm 




OtJMr 


Spsntih 




1 OUl 


1 


39 


36 


- 


8 


8 


2 


571 


91,759 


5 


92.353 


2 


43 


37 


1 


5 


5 


11 


155 


8,174 


71 


8,422 


3 


41 


32 


• 


24 


- 


- 


65 


1,380 


129 


1,598 


20 


50 


45 


6 


37 


62 


22 


1,195 


25,973 


115 


30.410 
























♦4 


56 


47 


246 


718 


246 


106 


3,098 


62,205 


2,895 


69.514 


*5 


29 


13 


3 


6 


- 


2 


145 


450 


469 


1.075 


♦6 


59 


39 


3 


53 


36 


- 


88 


2,127 


21 


2,328 


♦7 


98 


64 


- 


8 


- 


- 


30 


2,852 


8 


2,898 
























♦8 


49 


22 


5 


4 


2 


- 


19 


560 


5 


595 


♦9 


40 


18 


- 


2 


2 


1 


44 


310 


52 


411 


*10 


79 


52 


361 


447 


430 


394 


3.762 


29.662 


1,141 


36,197 


♦11 


79 


63 


90 


132 


79 


275 


703 


10,626 


905 


12,810 
























♦12 


80 


48 


■* 


7 


93 


1 


96 


1.750 


30 


1,977 


♦13 


59 


49 


27 


130 


99 


6 


291 


8,943 


244 


9.740 


♦14 


43 


28 


10 


2 


1 


1 


19 


1,100 


4 


1.137 


15 


45 


30 


2 


5 




6 


23 


2,685 


7 


2,728 

























♦16 


68 


44 




3 


1 


172 


390 


2,844 


117 


3,527 


♦17 


61 


58 




20 


13 




139 


4,164 


10 


4.346 


18 


34 


30 


2 


5 






226 


7301 


14 


7,548 


19 


13 


12 










254 


31,070 


6 


31,330 


Toul 


1,065 


768 


756 


1,616 


1,077 


999 


1U13 


298,935 


6,248 


320,944 


% 






0.2 


0^ 


0.3 


03 


3i 


93.2 


2.0 


100% 



♦Included in Service Area 8 
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■ Geographically, Hispanics are concentrated in South, Central, and West Texas. 
However, the influx of immigrants and refugees from Mexico and Central and South America 

■ has increased the Hispanic population throughout the state. During the past several years, 
I Hispanic settlements have developed in North and Northeast Texas, two regions where 

bilingual education is relatively new. Also, concentrations have increased in the metropolitan 
and near-metropolitan areas, Asians arc primarily clustered in the Gulf Coast regions of East 
I and South Texas, with smaller settlements in the other regions of the state. American Indians 

H are concentrated in the Dallas area. In areas such as Houston and Dallas, the large number of 

LEP students of different language minority groups prompts the use of ESL programs. 
I Organization of the SEDL/MRC 

■ The Southwest Educational Development Laboratory (SEDL) is located in Austin, 

T( txas, with offices in the Southwest Tower Building in the city's downtown commercial area. 
C Housed on the fourth floor of the Southwest Tower Building, the SEDL/MRC is convenient 

■ to the State Capitol Complex, the Texas Education Agency (TEA), and The University of 
Texas at Austin. Close proximity to such agencies facilitates and encourages coordination 

■ between the SEDL/MRC staff and TEA personnel and facilitates the use of the professional 
I resources, both people and materials, at The University of Texas. 

The staff of the SEDL/MRC includes Dr. Betty Mace-Maduck, Director; Maggie 

■ Rivas and Crisclda Garza, Senior Training/Technical Assistance Associates; Linda Casas and 

■ Suzanne Ashby, Training and Technical Assistance Associates; Paul Liberty, Senior 

— Evaluation Associate; and Judy Waisath, Administrative Assistant. The professional staff 

members comprise 4.1 PTE and the secretarial staff one PTE. A cadre of 11 staff associates 
H and 29 consultants assist the core staff in providing training to school personnel and parents. 

■ Staff associates and consultants arc located in universities (N=27), school districts (N=9), and 
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other consultant agencies (N=4). The staff associates and consultants, identified in Exhibit 6, 
are selected for their demonstrated expertise in providing training in bilingual cducation/ESL 
and for their leadership positions in educational communities within various regions of the 
state. The use of associates and consultants not only extends the service capabilities of the 
MRC in a cost-effective manner, but also builds a network of regional expertise in special 
language assistance programs Uiat will continue into the future. Thus, the organization' of the 
SEDL/MRC achieves both state-level coordination and a regional focus on services, while at 
the same time, promoting tiie capacity-building intent of the Title Vn legislation. 
The SEDL/MRC core staff members, staff associates, and consultants utilize professional 
materials from five main sources in accomplishing the work of the MRC: the SEDL/MRC 
Resource Center, the SEDL educational library, the resource libraiies at The University of 
Texas at Austin and the Texas Education Agency, the professional rc^^urces available to staff 
associates and consultants at their home institutions and agencies, and a variety of project- 
developed materials. 
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Exhibit 6 



Staff Associates/Consultants Addresses and Phone Numbers 



STAFF CONSULTANTS 



Ms. Maria Bhattacharjee 
Bilingual Teacher 
8th Avenue Elementary 
727 Waveriy 
Houston, Texas 77008 
(713) 861-7729 

Dr. JoAnn Canales 
Director 

Center for Collaborative Research 
College of Education 
University of North Texas 
P.O. Box 13851 
Denton, Texas 76203 
(817) 565-2934 

Mr. Rogelio Chavira 

Discipline Coordinator 

El Paso Community College 

P.O. Box 20500 

El Paso, Texas 79998 

(915) 534-4053 

Dr. Gloria Contreras 

Assistant Vice President & Director 

Office of Multicultural Affairs 

University of North Texas 

P.O. Box 13426 

Denton, Texas 76203 

(817) 565-2759 

Dr. Lily Dam 
Instructional Specialist 
Dallas ISD 

Lincoln Instructional Center 
5000 South Oakland 
Dallas, Texas 75215 
(214) 302-2460 



Dr. Ellen de Kanter 
Director of Bilingual Education 
University of St. Thomas 
3812 Montrose Boulevard 
Houston, Texas 77006-4696 
(713) 525-3540 
(713) 525-3549 

Dr. Mary Jane Garza 

BilinguaVESL/Chapter Il/Title Vn 

Director 

Galveston ISD 

Bilingual Department 

P.O. Box 660 

Galveston, Texas 77553 

(409) 766-5194 

Ms. Marge C. GianelU 
Title vn Project Director 
Canutillo ISD 
P.O. Box 100 
CanutiUo, Texas 79835 
(915) 877-3726 

Mr. Martin Ha 
Refugee Services Alliance 
1919 North Loop West 
Suite 300 

Houston, Texas 77008 
(713) 868-2424 

Dr. Curtis Hayes 

Professor of Applied Linguistics 

University of Texas at San Antonio 

Division of Bilingual-Bicultural/ESL 

Education 

San Antonio, Texas 78285 
(512) 691-5571 
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Dr. Michelle Hewlett-Gomez 

Assistant Professor 

Coonlinator, Bilingual/ESL Program 

Sam Houston State University 

Division of Teacher Education 

Huntsville. Texas 77341 

(409) 294-1138 

Dr. Stephen Jackson 
6322 Sovereign Drive 
Suite 110 

San Antonio, Texas 78229 
(210) 696-7176 (H) 
(210) 340-5166 (O) 

Dr. Higinia Torres-Kama 
Assistant Professor 
University of St. Thomas 
3812 Montrose Blvd. 
Houston, Texas 77006 
(713) 525-3540 

Dr. Ana Graciela Huerta-Macias 

Research Associate 

El Paso Community College 

P.O. Box 20500 

El Paso, Texas 79968 

(915) 594-2323 

Dr. Carolyn Kessler 
Professor 

The University of Texas at San Antonio 
College of Social & Behavioral Sciences 
Division of Bicultural-Bilingual Studies 
San Antonio, Texas 78285-0653 
(512) 691-5572 

Dr. Mary Ellen Quinn 
Visiting Professor of Mathematics 
Our Lady of the Lake University 
3123 Clearfield Drive 
San Antonio, Texas 78230 
(210) 690-4190 



Dr. Mauro L. Reyna 
Retired Superintendent 
8904 Tronewood Drive 
Austin, Texas 78758 
(512) 836-2081 

Dr. Ana Maria Rodriguez 
Associate Professor 
University of Texas-Pan American 
1201 W. University Drive 
Edinburg, Texas 78539 
(512) 381-3466 

Dr. Jose Rodriguez 

Professor, Secondary Education 

Department of Secondary Education 

Stephen F. Austin State University 

P.O. Box 13018 

SFA Station 

Nacogdoches, Texas 75962 
(409) 568-1438 

Ms. Yani Rose 
Refugee Services Alliance 
1919 North Loop West 
Suite 300 

Houston, Texas 77008 
(713) 8c8-2424 

Ms. Erie Tejada 

University of Texas at Brownsville 
Child Care and Development Center 
83 Ft. Brown 
Brownsville, Texas 78520 
(512) 544-8238 

Mr. Frank S. Davila, Jr. 
P.O. Box 984 
Denton, Texas 76202 
(817) 387-6151 

Ms. Patricia P. Harris 
P.O. Box 362 
Nacogdoches, Texas 75963 
(409) 564-8726 
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Dr. Nancy J. Ramos 
Department of Curriculum and 
Instruction 

Southwest Texas State University 
San Marcos, Texas 78666 
(512) 245-3109 

Dr. Eileen Tannian Lundy 

Associate Professor 

Division of English, Classics and 

Philosophy 

The University of Texas at San 
Antonio 

6900 North Loop 1604 West 
San Antonio, Texas 78249 
(210) 691-4374 

Ms. Rosa Maria Sauceda Abreo 
127 Coppcrleaf Road 
Austin, Texas 78734 
(512) 261-4124 

Dr. Gonzalo Ramirez, Jr. 
512 North 14th Street 
Lamesa, Texas 79331 
(806) 872-3703 

Dr. Rafael Lara-Alecio 
Visiting Assistant Professor 
Educational Curriculum & 
Instruction 

College of Education 
Texas A&M University 
College Station, Texas 77840 
(409) 845-3467 

Dr. Rita M. Deyoc-ChiuUan 
Associate Professor Elementary 
Education 

ETSU Metroplex Center 
2600 Motley, Suite 100 
Mesquite, Texas 75150 
(214) 613-7591 



STAFF ASSOCIATES 



Dr. Phap Dam 

Director of World Languages 
DaUas ISD 
4426 Cinnabar Drive 
DaUas, Texas 75227 
(214) 426-3234 

Dr. Ann Estrada 

Assistant Professor of Ed. & 

Coordinator of Early Childhood Program 

Midwestern State University 

3400 Taft Boulevard 

Wichita Falls, Texas 76308-2099 

(817) 689-4136 

Dr. Viola Florez 

Assistant Dept. Head & Coord, of 

Graduate Programs 

Texas A & M University 

College of Education 

College Station, Texas 77843-4232 

(409) 845-0854 

Dr. Mary J. Gill 

Associate Professor Spanish 

West Texas State University 

Sybil B. Harrington College of Fine Arts 

and Humanities 

WTSU Box 238 

Canyon, Texas 79016-0238 

(806) 656-2478/w 

(806) 379-7576/h 

Dr. Irma Guadarrama 

Assistant Professor, Project Director 

Texas Woman's University 

P.O. Box 23029 

Denton, Texas 76204 

(817) 898-2041 

Dr. Alba A. Ortiz 
Associate Dean of Education 
College of Education, EDB 210 
The University of Texas at Austin 
Austin, Texas 78712 
(512) 471-7255 
(512) 471-3217 



Dr. Sylvia C. Pena 
Curriculum & Instruction 
College of Education 
University of Houston 
4800 Calhoun 
Houston, Texas 77204-5871 
(713) 743-4950 
(713) 743-4990 

Dr. William J. Pulte 
Associate Professor 
Department of Anthropology 
Southern Methodist University 
P.O. Box 302 
DaUas, Texas 75275 
(214) 692-2724 

Dr. Carlos G. Rodriguez 

Assistant Professor 

Dept. of Curriculum & Instruction 

Southwest Texas State University 

601 University Drive 

San Marcos, Texas 78666-4616 

(512) 245-2157 

Eh". Elvia A.. Rodriguez 
Professor 

Dept. of Elementary Education 
Stephen F. Austin State University 
SFA Box 13017 

Nacogdoches, Texas 75963-3017 
(409) 568-1438 

Dr. Alonzo H. Sosa 

Associate Professor 

East Texas State University 

Center for Bilingual/ESL Teacher 

Education 

East Texas Station 

Commerce, Texas 75428 

(903) 886-5533 
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■ The SEDL/MRC Resource Center currently contains more than 6,024 catrlogued 
I items. Of these, about 4,633 are in the form of books and other educational materials. In 
— addition, the collection of resource articles contains 1,391 items that arc classified by topic 

area. The article collection includes journal articles, directories, mini-bibliographies, 
I monographs, and other similar materials. These items primarily deal with bilingual education, 

I teaching English as a Second Language, and topical titles in related educational areas. 

While the Resource Center incorporates materials for planning and organizing the 
I delivery of training and technical assistance, it also includes materials that address the 

■ SEDL/MRC*s information-gathering and sharing responsibility within the MRC network. The 
SEDL/MRC s assigned area of specialization is English Literacy for LEP Students. While the 

I Resource Center is not organized as a "lending resource," staff associates, consultants, and 

■ interested school personnel use the center for gathering information for their educational 
presentations .^d projects and for their own professional growth. Through August, 1993, 

■ approximately 150 educators, primarily from school districts, have used the center. 

■ The SEDL educational library contains a variety of general seminal references and 
special resource materials that reflect SEDL's 25-year history in educational research, 

■ development, and demonstration projects. Relevant to the work of the MRC, this library 

■ contains materials pertaining to the improvement of parent-school relations, school-community 
^ linkages, administrator/leadership training, school-business-community partnerships, and rural 

school educational programs. All are readily available for use by the MRC staff. 
H Furthermore, contacts are maintained with individual SEDL staff members who are familiar 

m with materials and recent developments in various fields. 

Other bilingual resource materials arc available from The University of Texas at 
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Austin and from TEA through sharing, coordination, and cooperative agreements. Since the 
first year of the SEDUMRC, TEA has provided to tiie MRC specimen sets, or review copies, 
of the educational materials submitted to TEA by publishers for consideration for state 
adoption. Recent materials include several complete sets of bilingual/early childhood 
materials and a collection of oral language and achievement tests used in bilingual programs 
in Texas. 

The SEDL/MRC also draws upon the training and professional resources of the 
regionally-based staff associates and consultants. Both professional development and student 
instructional materials exist in the university, school, and individual libraries of these 
colleagues. Finally, project-developed materials, produced by CIPs, Non-CEPs, and other 
federally-funded and non-federally funded projects are solicited by tiie MRC, either directly 
or througli the extensive coordination effon, for inclusion in the MRC Resource Center and 
for use in providing services to clients. 

The SEDL/MRC is located in a 1786 square foot area on the fourth floor of the 13- 
story Southwest Tower office complex. While most of the SEDL staff is on tiie second floor, 
tiie central location of SEDL, Uie MRC shares the founh floor with SEDL's Rehabilitation 
and Special Education Center, die Center for tiie Improvement of Teaching in Matiiematics 
and Science, tiic Office of Instituional Assessment and Evaluation, a Duplication Room, and 
tiie Business Office. The MRC facility consists of six office areas, the reception/secrctarial- 
/work station area, and the Resource Center witii a meeting/materials review area available. 
The reception/secretarial/work station area contains an IBM-compatible computer, a 
Macintosh LC computer, and otiicr office equipment used to prepare correspondence, 
educational materials, newsleuers, and various visual aids. Occasionally, part-time help is 
provided desk space in tiic Resource Center and in the reception/secretarial/work station area. 
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The SEDL/MRC's operation is greatly enhanced through the use of state-of-the-an 
office automation technologies, including new telecommunications, personal computers, and 
copying and graphics equipment. The SEDL/MRC staff has use of seven PC-386 computers. 
All are equipped with hard disks with either 40Meg or .90Meg storage capacities. To accom- 
modate the several databases being maintained within the MRC, the Administrative Secretary 
has a PC-386 computer with a 90Meg hard disk. Two of the PC-386 machines have high 
resolution color monitors. Each computer has been upgraded with an Apple Talk interface 
card that permits printer sharing. Each of the computers can also access a laser printer 
(Apple LaserWriter) located within the MRC. 

In addition to the individually-assigned equipment, the SEDL/MRC houses a 
Macintosh LC computer with a 40Meg hard drive connected to an Apple Laser Writer Plus 
printer. The SEDL/MRC staff also utilizes a SEDL resource center that provides electronic 
desktop publishing capabiUries with one Macintosh Plus computer connected to an Apple Talk 
Network which permits sharing with other APPLE Laser Writers. A Meriin digital lettering 
system connected to an IBM PC-XT allows professional and suppon staff to create labels and 
headlines in many type styles and sizes. One portable LBM-compatible computer and two 
Powerbooks may be checked out of the SEDL resource center so that the MRC staff can 
carry their technological capabilities with them to the field. For audio teleconferencing, a 
Quorum microphone system is available which allows large groups to interact via telephone 
lines with participants around the state and nation. FAX equipment, located in SEDL, is also 
available to the SEDL/MRC staff. 

Each SEDL/MRC staff member has been trained to use state-of-the art software for 
word processing and database management (WordPerfect, PageMaker, Lotus 123, and Q&A 
arc institutional standards). The MRC staff can plan and create documents, databases, and 
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I reports and send these electronically to support staff work stations, other professional staff 

■ members, and a variety of printers. They can also access other external electronic networks, 
such as the Electronic Bulletin Board of the National Clearinghouse for Bilingual Education. 

I Thus, through the expertise and commitment of the SEDL/MRC staff, die bilingual education 

■ community benefits from a Regional Educational Laboratory complex tiiat has been 
specifically designed and equipped as a facility for accomplishing educational research, 

I development, training, and the delivery of educational services. 

■ Service delivery to school personnel, parents, and educational professionals associated 
with bilinguaVESL programs is accomplished tiirough seven service delivery/training modes: 

■ workshops, technical assistance, joint training sessions, consultations, brochures, newsletters, 

■ and conference presentations. The first four involve the provision of direct, or specific, 
services to clients, while tiie latter three deal with indirect, or general, services. 

■ Workshops are provided on-site to requesting districts. Workshops range from one- 

■ half day to tiiree days in length and are usually provided to larger groups of teachers, aides, 
_ parents, and supervisors/administrators. Technical assistance is also provided on-site to 

requesting districts but generally involves a smaller number of persons (1-4), usually 
I administrators and supervisors concerned with program improvement and staff development 

mm planning sessions. 

Joint sessions are of two types. The first type involves joint presentations by MRC 
I staff in concert with either Education Service Center (ESC) or Texas Education Agency 

■ (TEA) personnel in training sessions. MRC-ESC collaboration helps ensure relevance and 
applicability of training to meet regional needs. Joint sessions conducted in collaboration 

■ with the staff of the Texas Education Agency (TEA) combine state guideline information with 
I the content expertise of the MRC staff. The second type of joint presentation involves MRC 
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participation with other Title VII and non-Title VII agencies, such as the Evaluation 
Assistance Center-East and IHEs, in various information-sharing and training activities. 

In collaboration witii tiie University of Houston, tiie SEDL/MRC organized and 
delivered an academic credit ESL course for 15 teachers to prepare tiiem with endorsement in 
bilingual/ESL education. At the University of Houston-University Park, 15 teachers from 
Spring Branch ISD participated in the special five-montii course. Over the past three years, 
SEDL/MRC staff taught eight courses, required for ESL or bilingual endorsement by teachers » 
for 1 19 teachers with the oversight assistance of three academic institutions. The 
involvement of the MRC affords teachers the oportunity to take endorsement courses for 
university credit at convenient times and locations. 

Consultations involve planning with and providing technical assistance to individuals 
or groups by phone, mail, or in-person at the MRC. Altiiough usually accomplished by phone 
or mail, sometimes school personnel make visits to Austin to meet with MRC staff members; 
often MRC visits are combined witii visits to tiie Texas Education Agency. Also, individuals 
from LEAs and university programs, both Titie VII and non-Title VII, visit the MRC to 
gather information about programs or materials. 

While the service modes described above provide direct and specific service delivery^ 
other modes offer generalized information to the field. These delivery modes include 
informational sheets, periodic bulletins, conference outreach presentations, and special 
initiatives. The MRC information sheet provides an overview of tiie work of tiie MRC. The 
bulletins provide information to LEAs with bilingual/ESL programs and to teacher training 
personnel located in universities and the education service centers. Additionally, the MRC 
staff attends and participates in appropriate professional organizations' conferences. At these 
conferences, the MRC staff provides information on the structure and operation of the MRC 
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and makes presentations on high-interest, high-priority topics, such as ESL methods and 
techniques, teaching ESL in the content areas, thinking skiLs, cooperative learning, and whole 
language techniques. 

In a special initiative, the SEDL/MRC continues its support of Uie Superintendents* 
Leadership Council, consisting of nine superintendents. Dr. Elisa Gutferrez, Texas Education 
Agency, and two MRC staff members. The Council, established by tiie MRC in 1990-91, has 
an "open agenda" to address the educational issues of LEP students in Texas. The Council 
made presentations at three professional meeting during 1992-93. 

In a recent initiative, a Summer Institute for Principals is provided to prepare 
administrators for leadership roles in implementing bilingual programs in their districts. 
Forty-five administrators were trained in the three-day institutes during the past two years, 
including 15 in die July, 1993 institute. 

Outcomes of MRC Activities 
Number and Type of Services Provided 

Upon receipt of a request for training or technical assistance, the SEDL/MRC checks 
to see if Uie requesting LEA has a completed LEA Needs-Sensing Survey on file. (A copy of 
the LEA Needs-Sensing Survey is contained in Appendix A). If not, the LEA is asked to 
complete a Survey, which serves as a baseline planning resource document for the MRC. 
Updating of needs mformation and specific planning are accomplished either over the phone, 
by letter, in the MRC, or, when appropriate, in an on-site session witii the requesting LEA. 
Initial planning occurs between either tiie MRC Director or the MRC staff member assigned 
to coordinate tiie delivery of services. A SEDL/MRC Service Request and Modification Form 
is completed. (A copy is included as Appendix B.) Once it has been determined tiiat the 
MRC will deliver the requested services, (a) a Service Agreement is entered into between the 
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MRC and the LEA (see Appendix C for a copy of the Service Agreement), (b) staff is 
assigned to deliver the requested service, (c) the service request is entered into the MRC 
master schedule, (d) funds are allocated to cover the cost of the delivery of the service, and 
(e) funher planning is undenaken between the assigned staff and the LEA-designated contact 
person. Such detailed planning with the requesting school districts ensures relevancy and 
appropriateness of the service delivered. 

Further planning occurs in the first minutes or hour of the workshop or technical 
assistance session. As the session opens, each person in attendance at the session is asked to 
complete a Participant Form (see Exhibit 7) which solicits, on the top half of the form, 
information about the participant (e.g., name, title, school district, position), the program to 
which the participant is cunendy assigned (e.g., program type, funding source), and number 
of students served by each participant and the home language classification of the students 
served. The lower half of the Participants Form is used to obtain information from each 
participant about her/his expectations for die session (e.g., questions she/he would like to have 
answered and/or issues she/he would like to have discussed). Information from this ponion 
of the Participant Form is conveyed to the presenter in group discussion; it is summarized and 
aggregated in list form and addressed by the presenter as the session proceeds. 

Following the presentation of each of the workshops, an Evaluation Form is completed 
by each participant. A copy of die Evaluation Form is included as Exhibit 8. 
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Exhibit 7 

SEDL/MRC Training/Technical A5sistan<^ Participant Form 

SEDL/MRC 
TRAINING/TECHNICAL ASSISTANCE 
PARTICIPANT FORM 



Please complete this form to help the SEDI7MRC plan and provide high quality services to 
the bilingual education community. Thank you! 



WORKSHOP TITLE date 

LOCATION PRESENTER 



NAME ^SCHOOL DISTRICT. 

TITLE . GRADE(S)/SCHOOL:_ 

PROGRAM TYPE: (circle one) Bilingual ESL Regular 
Other: 



NUMBER OF STUDENTS YOU SERVE AND THEIR LANGUAGE CLASSIHCATION: 
Number of Students Language(s) 



(Please use other side for additional comments) 
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Exhibit 8 

SEOUMRC 
TRAINING/TECHNICAL ASSISTANCE 
EVALUATION FORM 

Workshop Title 

District Presenter(s) 

-•ob Title ^Grade(s) Ser 

Program Type: (circle one) Bilingual ESL Regular Other 

1 . What did you find most useful in the session? 

2. What did you find least useful in the session? 



3. Overall, the content presented was: (please complete)_ 

LOW HIGH 

4. How do you rate the organization of the session? 0 12 3 4 

5. How do you rate the usefulness of the information? 0 12 3 4 

6. How do you rate the quality or the handouts? 0 12 3 4 

7. How do you rate the effectiveness of the presenter? 0 12 3 4 

8. How do you rate the overall quality of the workshop? 0 12 3 4 

9. Overall, how appropriate was the workshop for you? 0 12 3 4 
Please comment on your response to Item 9: 



■ 10. The session could be improved by (please complete) 

1 1 . What additional training needs do you have*^ 
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Data from workshop participants are compiled and analyzed within the SEDL/MRC for 
internal evaluation of delivered services and for reporting to the MRC funding source. 
Evaluation results arc compiled by the Evaluation Associate and Director. Results are shared 
with presenters for the purpose of making training modifications. Informal evaluation only is 
conducted in connection with small group technical assistance and consultation sessions that 
focus on program management and planning issues, such as program improvement and future 
MRC training assistance. 

In analyzing workshop evaluation data, the workshop title, date, presenter(s), and the 
number and type of participants are recorded, and the mean ratings on the six objective items 
of the Evaluation Form are co mputed. Item 4 asks about the organization of the session, item 
5 asks about "usefulness," Item 6 seeks information on the "quality of the handouts," Item 7 
concerns the "effectiveness of the presenter," and Item 8 solicits an overall assessment of the 
"quality of the workshop." Finally, Item 9 solicits information on the "appropriateness of the 
workshop." In addition to the computation of item mean ratings, an Overall mean score is 
computed from the average of the six items. Each of the items is rated on a Likert-type scale 
ranging from 0 = Low to 4 = High. An overall mean rating of 3.5 and a quality rating of 3.5 
serve as the criterion standards of workshop effectiveness. 

In addition to analyzing the workshop data to produce total group mean scores, 
subgroup mean scores arc calculated to examine the impact of the workshop on various types 
of participants (e.g., teachers, aides, and parents) and participants supplying high (4), medium 
(3), and low (0-2) Appropriateness ratings. Individual comments on the ratings forms are 
examined for elucidation of the results and for suggestions for improving the appropriateness 
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and overall quality of the workshop. In addition, suggestions for future training sessions are 
noted and shared with the LEA contact person. 

As part of the "Service Agreement" entered into with each district in conjunction with 
the delivery of training, the SEDIVMRC requests a "follow-up evaluation," The "follow-up 
evaluation" solicits information from the superintendent and the workshop coordinator on the 
quality of MRC services during die year and die perceived impact of MRC services within 
the LEA, A copy of the Follow-up Evaluation Questionnaire is presented as Exhibit 9. 
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Exhibit 9 



SEDL/MRC FOLLOW-UP EVALUATION QUESTIONNAIRE 

(1992-93) 



District: Date: 

Respondent Name: Title: 



Overall, how do you rate the training/technical assistance services received by your 
school district from the SEDL/MRC during the past nine months? Please rate the 
characteristics of services received by circling your responses below: 

LOW HIGH 
a^ Quality (content) 1 2 3 4 5 

b. Quality (delivery) 1 2 3 4 5 

c. Quality (handouts) 1 2 3 4 5 

d. Appropriateness 1 2 3 4 5 



2. Overall, how satisfied are you with the services received? Please circle your response 
below. 

Not at all Moderately Very 

Satisfied Satisfied Satisfied 

1 2 3 4 5 

3. What impact, if any, have these sessions had on your program (e.g. teacher 
motivation/enthusiasm; program improvement; improvement of instructional practices; 
implementation of curriculum)? Please comment. Use reverse side, if needed. 



4. Suggestions for Improvement/Additional Comments: 



5. General types of services from the SEDL/MRC desired for the future: 



6. Please list some high priority topics you would like tiie SEDL/MRC to include in the 
Fall 1993 Regional Workshop: 
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During the period October 1992, through August 31, 1993, the SEDLTMRC conducted 
79 workshops, 48 technical assistance sessions, one outreach session, and 1,278 consultations 
with LEAs and other entities. Consultations were most often conducted on the phone or 
through the mail. An occasional consultation was held in person at the MRC or on-site. 
Taking into account workshops attended by participants from multiple LEAs, the SEDL/MRC 
provided training and technical assistance sessions to 118 unique local education agencies, six 
Education Service Centers, five universities/colleges, and two professional associations. 

The total number of panicipants during the period 10/1/92 - 8/31/93 in technical 
assistance and training sessions was 2,708, including 2.464 in 79 workshops and 234 in the 
48 technical assistance sessions. In addition, tiie one outreach workshop addressed 75 persons 
in the National Association of Bilingual Education session, "Helping LEP Students Learn in 
Mainstream Classes." 

Fourteen training sessions are scheduled during September, 1993, bringinr^ to 141 the 
number of T/TA sessions. Projected attendance in these sessions is 500. Overall, the 
projected total annual participation in tiie 141 training/technical assistance sessions for 1992- 
93 is 3,208. Witii the outreach session included, total projected participation increases to 
3,283. 

Title VII Services 

The MRC provided 31 workshops, 20 technical assistance sessions, and 243 
consultations to Title VU CIP LEAs through August 31, 1993. The MRC provided on-site 
training/technical assistance (T/TA) to 11 (79%) of the 14 Title VII Classroom Instructional 
Projects (CiPs). Also, all of the CiPs received multi-district training, including panicipation 
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in the regional workshop, and all received consultation assistance. Exhibit 10 shows that 
three (75%) of the four first-year projects and 8 (80%) of the 10 continuation projects 
received T/TA services. While all of the 14 projects received multi-district and/or 
consultation services, 1 1 (79%) of the Tide Vn LEAs received services tiirough all three 
service modes. 
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Exhibit 10 

Title VII LEAs Receiving On-Site Training, Multi-District 
Training or Consultation 
(October 1, 1992 through August 31, 1993) 



Received Received 

On-Site Multi-District Received 
LEAs T/TA Training Consultation 

FIRST. YEAR PROJECTS (N=4) 



Lufkin (DEB) x 
Pasadena (SAI) 

Spring Branch (TBE) x 

Spring Branch (TBE) x 

CONTINUATION PROJECTS (N=10) 

SECOND-YEAR PROJECTS (N=3) 



Alief (SAI) 
Galveston (TBE) 
Spring Branch (TBE) 

THIRD YEAR (3) 



Austin (SAI) 
Grand Prairie (TBE) 
Waxahachie (TBE) 

FOURTH YEAR (0) 



FIFTH YEAR (5) 



Lufkin (TBE) x x x 

San Marcos (TBE) x x 

Seguin (TBE) x x 

West Texas State School (TBE) x x x 

All CIPs (N=14) 11 (79%) 14 (100%) 14 (100%) 
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By way of interpreting service results, three of the four first year projects received 
T/TA services, as did all six of the second and third year projects, but only two of the four 
fifth year projects. Fourth and fifth year projects often show a decrease in requested MRC 
services. Also, some non-requestor LEAs maintain contracts for inservice training with 
regional service providers, such as universities and education service centers. Both Seguin 
and San Marcos work closely with such providers. The MRC honored all requests for 
services from Title VII and Non-Tide VII requestors during die year. 

In summary, through August 31, 1993, Title VII LEAs received 31 workshops, 20 
technical assistance sessions, and 243 consultations. Also, 390 consultations were provided to 
other Title VII projects and agencies such as training grants, Non-CIPs, TEA, OBEMLA, and 
MRCs. One additional workshop for Title VII LEAs is scheduled during September. By the 
end of the year, Title VII LEAs wUl have received 52 T/TA effons, including 32 workshops 
and 20 technical assistance sessions. 
Non-Title VH Services 

Through August 31, 1993, die MRC provided 48 workshops, 28 technical assistance 
session, and 450 consultations to Non-Title VII school programs. In addition, the MRC 
provided 195 consultations with personnel of the Education Service Centers, TEA, and other 
agencies which provide services to both Non-Title VH and Title VII programs. With the 
inclusion of l3 workshops scheduled during September, die MRC will have provided 89 
T/TA efforts, including 61 workshops and 28 technical assistance session, to Non-Title VU 
LEAs during 1992-93. 

Through its service delivery plan, the MRC expects to reach numerous districts 
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through centralized, multi-district training and networking efforts, especially in connection 
with the 13 Regional Education Service Centers in its service area. The section on "Training- 
Related Activities" presents information on the increased role of the Education Service 
Centers (ESCs) and universities working in concen with the SEDL/MRC, in serving as 
regional resources in providing bilingual/ESL services to school districts. 
Summary of Services 

Of the 79 workshops and 48 technical assistance sessions (total=127) conducted during 
the first eleven months, 51 (40%) were provided to Title VII LEAs and 76 (60%) to Non- 
Tide Vn LEAs. Including the 14 additional workshops scheduled during September, Title 
VII LEAs will have received 52 training/technical assistance sessions (37%) and Non-Titie 
VII LEAs will have received 89 sessions (63%). Consultations to all districts, agencies, and 
universities during the 11 -month period number 1,278. Exhibit 11 shows the Title VII and 
Non-Title VII breakdown and projections to 9/30/93. 

The total number of participants in workshops and technical assistance sessions, based 
upon completed forms supplied by attendees, is 2,708, as of August 31, 1993, Based on their 
registration forms, participants came from 118 different school districts, six education service 
centers, five universities, and two professional organizations. Total projected attendance 
through September in TyTA sessions is 3,208 from about 155 agencies. 
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Exhibit 11 

Summary of SEDL/MRC T/TA Services and Consultations in 1992-93 

(Through 8/31) 



Services 


Title VII 


Non-Title \U 


Total 


Training Sessions 


31 (39%) 


48 (61%) 


79 


TA Sessions 


20 (42%) 


28 (58%) 


48 


Total T/TA Sessions 


51 (40%) 


76 (60%) 


127 


Consultations 


633 (50%) 


645 (50%) 


1,278 


Projected TyTA Sessions (9/30/93) 


52 (37%) 


89 (63%) 


141 


Projected Consultations (9/30/93) 


800 (53%) 


700 (47%) 


1,500 



Exhibit 12 presents an aggregate monthly listing of workshop and technical assistance 
sessions for the entire year. Of the total number of sessions, 49% (N=69) were conducted 
between October and February, and 74% (N=104) were conducted during the first eight 
months, October through May. January and December are the most active months with a 
total of 39 sessions (28%). 



Exhibit 12 

Training/Technical Assistance Sessions by Month for 1992-1993 



Month 


Workshop 


Technical Assistance 


Total Sessions 


October 


0 (0%) 


7 (15%) 


7 (5%) 


November 


5 (5%) 


3 (6%) 


8 (6%) 


December 


4 (4%) 


14 (2i%) 


18 (13%) 


January 


10 (11%) 


11 (23%) 


21 (15%) 


February 


14 (15%) 


1 (2%) 


15 (11%) 


March 


13 (14%) 


4 (8%) 


17(12%) 


April 


12 (13%) 


1 (2%) 


13 (9%) 


May 


4 (4%) 


1 (2%) 


5 (3%) 


June 


10(11%) 


0 


10 (7%) 


July 


1 (1%) 


5 (11%) 


6 (4%) 


August 


6 (7%) 


1 (2%) 


7 (5%) 


September-scheduled 


14 (15%) 


0 


14 (10%) 


Totab 


93 (100%) 


48 (100%) 


141 (100%) 
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Exhibit 13 shows the monthly listing of Title Vn and Non-Title Vn woricshops and 
technical assistance effons. For Title VII LEAs, the period December through May accounts 
for 37 T/TA sessions (71%). For Non-Title VH LEAs, December (11), January (14), 
February (10), and March (11) are the most active months, accounting for 51% of the Non- 
Title vn sessions. Overall, 86 (61%) of the T/TA sessions were conducted in October-March 
and 55 (39%) during April to September. 

Exhibit 13 

Training/Technical Assistance Sessions Provided 
to Title VII and Non-Title VH LEAs 
During 1992-93 

Title VII Non-Title VH 



Month 


Workshops 


TA 


Total 


Workshops 


TA 


Total 


Oct 


0 


4 


4 


0 


3 


3 


Nov. 


0 




2 


5 


1 


6 


Dec. 


0 


7 


7 


4 


7 


11 


Jan. 


4 


3 


7 


6 


8 


14 


Feb. 


5 


0 


5 


9 


1 


10 


Mar. 


5 


1 


6 


8 


3 


11 


Apr. 


7 


0 


7 


5 


1 


6 


.May 


4 


1 


5 


0 


0 


0 


Jun. 


1 


0 


1 


9 


0 


9 


Jul. 


0 


2 


2 


1 


3 


4 


Aug. 


5 


0 


5 


1 


1 


2 


Sept.* 


1 


0 


1 


13 


0 


13 


Totals 


32 


20 


52 


61 


28 


89 


T/TA % 






37 






63 



scheduled 
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The SEDL/MRC workshop and TA sessions were provided to LEAs in each of the four 
Super Regions within the MRC 8 Service Area. The regional distribution of these workshops by 
Super Region with participation or attendance is shown in Exhibit 14. The 13 individual 
education service centers (ESC) contained in Service Area 8 arc, for convenience, cited in 
parentheses. Only the ESC 8 area districts did not request T/TA services. 



Exhibit 14 

Training/Technical Assistance Sessions and Participation by 
Super Regions (as of August 31, 1993)* 



Region 


Workshops 


TA Sessions 


Total Service 


Participants in 
TATA 


EAST (4-7) 


37 (47%) 


22 (46%) 


59 (46%) 


922 (34%) 


NORTH (8-11) 


16 (20%) 


9 (9%) 


25 (20%) 


1,248 (46%) 


CENTRAL(12-14) 


17 (22%) 


15 (31%) 


32 (25%) 


302 (11%) 


WEST (16-17) 


9 (11%) 


2 (4%) 


11 (9%) 


236 (9%) 


TOTALS 


79 (100%) 


48 (100%) 


127 (100%) 


2,708 (100%) 



During September, 14 additional workshops are scheduled in regions as follows: East 3, 
North 5, Central 1, and West 5. These sessions would bring the Total Service Percentages 
to: East, 44%, North 21%, Central 23%, and West 11%. 



Overall, the East Super Region received 46% of the workshops and technical assistance 
sessions. The Central and North were next in terms of services received, accounting for 25% 
and 20% of the total service effort, respectively. The West received the fewest services, 9%. 
The North had 46% of the participants and the East 34%, reflecting the staff development effons 
in the larger school districts. 

Exhibit 15 compares the distribution of the MRC's service delivery to LEP population 
characteristics and districts serving LEP students in the four Super Regions. Viewed from 
several perspectives, these data show that the SEDL/MRC was reasonably successful in 
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achieving regionally proportional service delivery (T/TA) and participation relative to the 
percentages of CPs, districts with LEPs, and percentage of LEPs in Service Area 8, 

Exhibit 15 

Characteristics of LEP Population Compared with 
Distribution of MRC Services in Super Regions 
(as of August 31, 1993) 



Characteristics 


East 


North 


Central 


West 


Total 


LEP Students 












% of Regional Total: 


52 


34 


9 


5 


100 


Projects 












% of Districts with LEPs 


30 


28 


23 


19 


100 


% of CIPs: 


57 


14 


29 


0 


100 


MRC Services 












% of Total MRC Services 


46 


20 


25 


9 


100 


% of Participants in MRC Services 


34 


46 


11 


9 


100 



Some highlights of Exhibit 15 are: 

• The East, with 52% of LEP students in the region and 57% of the CIPs, received 46% of 
MRC services and had 34% of total participants. 

• The North, with 34% of LEP students in the region and 28% of the districts serving 
LEPs, mceived 20% of MRC services and had 46% of all participants. 

• The Central, with 9% of LEP students in the region and 29% of the CIPs, received 25% 
of MRC services and had 11% of participants. 

• The West, with 5% of LEP students in the region and 19% of the districts with LEPs, 
received 9% of MRC services and had 9% of the participants in MRC training. 
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The classification of "number of participants" in SEDL/MRC workshops and technical 
assistance sessions is shown in Exhibit 16 for the eleven-month period ending August 31, 1993. 

Exhibit 16 

Number of Participants in Workshops and TA Sessions 
(10/1/91-8/31/93) 



Number of Participants 


Number of Workshops 


Number of TA Sessions 


1-10 


9 (11%) 


41 (85%) 


11-20 


37 (47%) 


2 (4%) 1 


21-30 


15 (19%) 


3 (7%) 


31-40 


6 (8%) 


1 (2%) 


41-50 


4 (5%) 


0 


51-100 


4 (5%) 


1 (2%) 


100 and over 


4 (5%) 


0 


TOTALS 


79 (100%) 


48 (100%) 



The indication is that 58% of the workshops involved 20 or fewer participants, with 47% 
addressing 11-20 persons. Fony-two percent of the workshops were attended by more than 20 
persons, the largest workshops being for 250 participants. The mean attendance in the 79 
workshops was 36, while the mean participation in the 47 program planning and staff 
development technical assistance (TA) sessions was five. Eighty-five percent of the TA sessions 
were for 1-10 participants. 

The participation of various educational groups in the 127 T/TA sessions is shown in 
Exhibit 17. 
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Exhibit 17 



Participation by Various Groups in 
T/TA Sessions (as of 8/31/93) 



Groups 


Number 
Sessions 


Percent 


Number of 
Participants 


Percent 


Admlnlstratoii^ only 


21 


16 


128 


5 


Aides only 


1 


1 


17 


1 


Teachers only 


28 


22 


783 


29 


Teachers and Administrators 


43 


34 


385 


14 


Teachers and Aides 


17 


13 


390 


14 


Teachers, Aides, and 
Administrators 


14 


11 


472 


18 


Teachers, Parents and 
Administrators 


2 


2 


440 


16 


Teachers, Aides, and Parents 


1 


1 


93 


3 


TOTAL 


127 


100 


2,708 


100 



Of the 14 T/TA sessions in September, 6 are for Teachers, 3 are for Teachers, 
Administrators, and Parents, and 5 are for Administrators, Teachers, and Counselors. 



Teachers participated in 105 (83%) of the 127 T/TA sessions, aides in 33 (26%), 
administrators in 80 (63%), and parents in 3 (2%). 

On the basis of registration forms, teachers accounted for 70% (N= 1,895) of all T/TA 
participants, administrators (including project directors) 18% (N=484), aides 6% (N=159), and 
parents 6% (N^170). 

Exhibit 18 shows the duration of the 127 T/TA sessions delivered through August 31, 
1993 and the 14 sessions scheduled during September. 
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Exhibit IS 

Number of T/TA Sessions of Various Duration 
(10/1/92 - 9/30/93) 



Duration (Minutes) 


Number 


Percent 


60 


3 


2 


75 


2 


1 


90 


4 


3 


120 


16 


11 


135 


2 


1 


150 


4 


3 


180 


21 


15 


210 


2 


1 


240 


10 


7 


300 


9 


7 


330 


1 


1 


360 


13 


10 


390 


11 


8 


420 


26 


18 


450 


6 


4 


480 


11 


8 


Total 


141 


100% 



The median duration is 300 minutes; the mode is 420 minutes (N=26). Actually, 37% 
(N=52) of the sessions lasted three hours or less, and 63% (N=89) lasted more than three hours. 
Further, 55% lasted five hours or more, 48% six hours or more, 30% for seven hours and over, 
and 8% for eight hours. T/TA hours for the year totaled 680. 

Exhibit 19 presents the topical areas of the T/TA sessions as of August 31, 1993 along 
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with the numbers of districts and persons participating. All of the technical assistance sessions 
involved program planning and staff development. 

Exhibit 19 

Content of Training and Technical Assistance Sessions 
by Districts and Persons Participating (10/1/92-8/31/93) 

Technical Assistance Sessions (N=47) 



General Topic 


N 


Percent 


Districts 
Participating 


Number of 
Participants 


Prog. Planning & Staff Development 


48 


100 


48 


244 (100%) 


TOTAL TA 


48 


100 


48 


244 (100%) 


Workshops (N=73) 


ESL in the Content Area/Curriculum 


8 


10 


11 


111 (5%) 


ESL Methods and Techniques 


19 


24 


68 


427 (17%) 


Literacy Course 


10 


13 


12 


142 (6%) 


Trainer of Trainers 


2 


3 


2 


55 (2%) 


Whole Language 


2 


3 


4 


35 (1%) 


Classroom Management 


2 


3 


. 2 


32 (1%) 


Language Arts/Thinking Skills 


4 


4 


15 


150 (6%) 


Professional Seminar 


4 


4 


4 


850 (35%) 


Parent Training 


3 


4 


6 


121 (5%) 


Classroom Assessment 


2 


3 


2 


30 (1%) 


Language Learning/Strategies 


11 


14 


33 


238 (10%) 


Cooperative Learning 


3 


4 


19 


64 (3%) 


Special Topics 


9 


11 


26 


209 (8%) 


TOTAL WORKSHOPS 


73 


100 


204 


2464 100% 



'Note: 14 additional workshops arc scheduled during September. These will address: 

Cultural Awareness (3), Classroom Assessment (1), ESL Techniques (1), Integrating 
Instruction (4), Bilingual/ESL Institute (5). 
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Of the 13 general workshop categories, ESL topics were addressed in 34% of the 
workshops, whole language 3%, language learning strategies 14%, cooperative learning 4%, 
language arts/thinking skills 4%, parent training 4%, professional seminar 4%, classroom 
management 3%, classroom assessment 3%, literacy course 13%, trainer of trainers 3%, and 
special topics 11%. The nine special topics addressed were: Implementing Bilingual 
Education (3), Special Education, Integrated Instruction, Literacy Skills in Spanish (2), and 
Multicultural Education (2). 

The 14 September workshops address: Bilingual/ESL Instruction (Garland-5 sessions); 
Integrated Instruction (ESC 6, ESC 7, ESC 12, and ESC 16); Cultural Awareness (SeminoIe-3 
sessions; ESL Techniques (Arlington); and Identification and Intervention Techniques for 
Hispanic Students (Spring Branch). 

The percentages of participants in the workshop topical areas usually correspond to the 
percentages of the types of workshop. For example, 34% of all workshops addressed ESL 
topics, and 22% of all participants attended ESL workshops. Also, 17% of the workshops 
concerned Whole Language and Language Learning Strategies, and 11% of participants were 
found in those workshops. However, large variations occurred with the Professional Seminar 
Workshops Pallas ISD) where 4% of the workshops attracted 35% of the participants. On 
the other hand, the Literacy course workshops constituted 13% of the workshops but only 6% 
of the participants. These teachers were working toward ESL Endorsement. Also, multiple 
district workshops were concentrated in the ESL Methods, Language Learning Strategies, and 
Special Topics (e.g.. Bilingual Special Education areas). 
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Rccen. „achcr ,e^.ado„ r^.^. .achen and ad.i„i,„,o„ ,o pun,-, p.fe.s.cn. 
develop^en. ^^^^^^^ ^^^^^^^ ^^^^ 

Managemem ™„i„g (CNTT) ccu.«s. The SEDI7MRC p^vides a number of AAT/GMT 
c-<ii. workshops, Which n,„s. be of a. leas, six houxs duraUon. AAT/GMT c,^, is 
pn>.ssio„ai dcveiop^en. app.ved h. U,e Texas Educa.o„ Agency and awa^d or 

Of the 79 workshops p^vided by *e MRC as of Angus. 31, 1993, one workshop 
pnx^ced AAT credi, <. hours, for M pa„icipa.„g .achers f.™ S dis.crs. T^is workshop 
^.sed language learning s.a.egies. Also. General Manage.en. Training ,GMT, c.d., 

was awarded to 12 individuals who receiv^vi r.M-r a- , 

Who received GMT credit (up to 14.75 hours) for panicpation 

m administrator training in the Summer Institute for Principals, 
effort not included in the workshop offerings. 



a special SEDL/MRC training 



Exhibit 20 



Topics of AAT/GMT Credit Workshops 
(as of 8/31/93)* 



Topic 



Language Uaming Strategies 



Administrator Training 



TOTAL 



Number of 
Wor kshops 

1 



3-day 



Number 
of Districts 



8 



16 



Number of 
Participants 



14 



12* 



26 



47 



I In April 1993, the MRC provided Turnkey training to 10 trainers from seven 

m Education Service Centers on "Integrating Instruction." During September, four centers are 

scheduled to provide four workshops on this topic to personnel from regional districts. About 
I 200 persons from about 20 districts are expected to participate in Turnkey training workshops. 

■ Additional Turnkey workshops are scheduled for 1993-94. Turnkey training prepares trainers 
to teach special topics. The annual Turnkey activities extend MRC services and build the 

■ capacity of the regional centers. 

■ In summary, the SEDL/MRC provided 79 workshops and 48 technical assistance 
sessions during the period October 1. 1992, through August 31, 1993, The MRC provided 31 

■ workshops and 20 technical assistance sessions to Title VII LEAs (40%) and 48 workshops 
I and 28 TA sessions (60%) to Non-Tide VII LEAs during this period. Total participant forms 

for these 127 T/TA sessions totaled 2,708. Comparison of MRC services delivered within the 

■ four Super Regions disclosed that the MRC achieved a reasonably proponional distribution of 
I its services relative to regional statistics concerning LEP students, districts with LEP students, 

and classroom instructional projects. 

During the final montii of FY '93, 14 additional workshops are scheduled. One 
I workshop is for Tide VII projects, and 13 workshops are for non-Tide VII districts. Four of 

M die non-Tide VII workshops will feature "Integrated Instruction" tiirough Turnkey workshops. 

Total participation in all 141 training effons (93 workshops and 48 technical assistance 
I sessions) is expected to exceed 3,200 persons, with 37% of the T/TA services going to Title 

■ VII projects and 63% to non-Tide VII projects. 

Through August 31, 1993, workshops have been provided to individuals from 204 

■ districts. Taking into account that some districts were rcprcsentcd in more than one 

■ workshop, tiiere were 118 unique districts plus six educational service centers (ESCs). five 

■ 48 

ER?C 5Z 



universities, and two professional organizations participating in MRC workshops and technical 
assistance sessions. Also, one outreach session was provided during the National Association 
of Bilingual Education Meeting in 1993 for 75 persons. Finally, oUier special initiatives 
dealing wiUi district and regional teacher and administrator training will be described 
elsewhere in this report. 
Analysis of Client Responses to Services 

This section presents a summary of service delivery activities and objective evaluation 
information on 78 of the 79 (99%) workshops held through August, 1993. Evaluation data 
are not available for one workshop with 25 participants. This workshop involved language 
learning strategies. Also, evaluation data arc not obtained in technical assistance sessions. 
The workshops were attended by 2,464 participants, of which 1,865 (76%) supplied 
evaluation forms. The missing evaluations are from the workshop witii no data and other 
workshops in which some participants did not supply an evaluation form. The list of 1992-93 
workshops is found in Appendix D. 

In analyzing the data from the Evaluation Fonns, mean scores were computed for six 
items relating to: Organization of tiie session (Item 4), Usefulness (Item 5), Quality of 
Handouts (Item 6), Effectiveness of Presenter (Item 7), Quality of the Session (Item 8), and 
Appropriateness (Item 9). In addition, an Overall Mean score was computed. 

Exhibit 21 shows tiic evaluation results for tiie 78 workshops with data displayed by 
Super Region. The total results (mean scores) are uniformly high, ranging from 3.5 to 3.7. 
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Exhibit 21 



Workshop Evaluation Results by Super Region (N=:78 rated workshops) 

(as of 08/31793) 



Super 
Region 


Worksliops 


(4) 

Organization 


(5) 

Usefulness 


(6) 
Handouts 


(7) 
Presenter 


(8) 
Quality 


(9) 

Appropriate 


Overall 
Mean 


East 


37 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 


North 


15 


3.5 


3.5 


3.6 


3.6 


3.6 


3.4 


3.6 


Central 


17 


3.7 


3.7 


3.7 


3.8 


3.7 


3.6 


3.7 


West 


9 


3.7 


3.6 


3.7 


3.7 


3.7 


3.5 


3.7 


Total 


78 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 



Higher ratings are in the East and Central where biUngual education is well established. 
Lower ratings are in North and West, where bilingual education is relatively new in many districts. 
Evaluation data for workshops with different number of participants arc presented in Exhibit 

22. 



Exhibit 22 



Workshop Evaluation Results by Participation (N=78 workshops) 

(as of 08/31/93) 



Number of 
Participants 


Worlcshops 


(4) 

Organization 


(5) 
Usefulness 


(6) 
Handouts 


(7) 
Presenter 


(8) 
Quality 


(9) 

Appropriate 


Overall 
Mean 


1 - 10 


9 (8%) 


3.8 


3.9 


3.9 


4.0 


3.9 


3.9 


3.9 


11 - 20 


37 (47%) 


3.7 


3.7 


3.7 


3.8 


3.7 


3.6 


3.7 


21 - 30 


14 (19%) 


3.7 


3.6 


3.6 


3.7 


3.6 


3.5 


3.6 


31 -40 


6 (8%) 


3.6 


3.6 


3.7 


3.7 


3.7 


3.5 


3.6 


41 - 50 


4 (6%) 


3.7 


3.4 


3.7 


3.8 


3.8 


3.6 


3.7 


51 - 100 


4 (6%) 


3.3 


3.2 


3.4 


3.4 


3.3 


3.1 


3.3 


Over 100 


4 (6%) 


3.9 


3.9 


3.8 


3.7 


3.8 


3.8 


3.8 


Total 


78 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 



r <^ 
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Data indicate that the smaller workshops (20 or less), were rated slightly higher than the 
larger (21-50) workshops. The 51-100 workshops were lowest rated, although the larger 100 and over 
sessions were highly rated. 

Exhibit 23 compares results for Title VII and Non-Title VII workshops. Title VII workshops, 
those conducted for Tide VII requestors, and those for non-Tide VII requestors arc rated identically. 

Exhibit 23 

Workshop Evaluation Results by Funding Source 
Title VII and Non Title VH (N=78 rated workshops) 
(as of 08/31/93) 

^ Item Mean Ratings 



Type 


No.of 
Workshops 


(4) 

Organization 


(S) 
Usefulness 


(6) 
Handouts 


(7) 
Presenter 


(8) 
Quality 


(9) 

Appropriate 


Overall 
Mean 


Tide Vn 


31 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 


Non-Tide 
VII 


47 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 


Total 


78 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 



Exhibit 24 compares the special purpose workshops, those for AAT credit and the Turnkey 
Workshops sponsored by the ESCs after training by the SEDL/MRC, widi the regular MRC 
workshops. The lone AAT workshop is rated higher than the regular workshops. Data are pending 
the completion of four Turnkey workshops in September on "Integrated Instruction" which is the 
topic for 1993. 
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Exhibit 24 



Workshop Evaluation Results by Types of Workshops 
(as of 08/31/93) 

Item Mean Ratings 



Type 


Workshops 


(4) 

Organization 


(5) 
Usefulness 


(6) 
Handouts 


(7) 
Presenter 


(8) 
Quality 


(9) 

Appropriate 


Overall 
Mean 


Regular 


77 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 


AAT 


1 


3.9 


4.0 


4.0 


4.0 


4.0 


3.9 


4.0 


Turnkey 


* 
















Total 


78 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 



* Four workshops are scheduled during September. 



Exhibit 25 examines results by length of workshops. On the basis of the Overall Mean, 
workshops of less than three hours duration received lower ratings than longer workshops. The 
break between higher and lower-rated workshops occurs at 180 minutes (3 hours). Workshops of 3-7 
hours receive uniformly high ratings. However, workshops of eight ho^rs duration dropped off 
slightly in ratings. Actually, 41 workshops lasted for more than five hours, this number being 53% 
of the rated workshops. The median workshop lasted 5.5 hours. 

Exhibit 25 

Workshop Evaluation Results by Duration 
(as of 08/31/93) 

Item Mean Ratings 



Length 
(Mln.) 


No. Of 
Workshops 


(4) 

Organization 


(S) 
Usefulness 


(6) 
Handouts 


(7) 
Presenter 


(8) 
Quality 


(9) 

Appropriate 


Overall 
Mean 


150 or less 


10 


3.4 


3.4 


3.5 


3.5 


3.4 


3.2 


3.4 


180 


16 


3.8 


3.7 


3.7 


3.8 


3.8 


3.6 


3.7 


240-300 


11 


3.7 


3.8 


3.8 


3.8 


3.8 


3.6 


3.8 


330-420 


20 


3.8 


3.7 


3.7 


3.8 


3.7 


3.6 


3.7 


480 


21 


3.7 


3.6 


3.6 


3.7 


3.6 


3.6 


3.6 


Total 


78 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 
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Exhibit 26 presents results for workshops classified by topics. 

Exhibit 26 

Workshop Evaluation Results by Topics of Workshops 
(as of 08/31/93) 

Item Mean Ratings 



Classification 


No. of 

Woricshops 


(4) 

Organization 


(5) 
Usefulness 


(6) 
Handouts 


(7) 
Presenter 


(8) 
Quality 


(9) 

Appropriate 


Overall 
Mean 


ESL ail topics 


27 


3.6 


3.5 


3.6 


3.7 


3.6 


3.4 


3.6 


Classroom 
Management 


2 


3.9 


3.9 


3.9 


3.9 


3.9 


3.9 


3.9 


Language 

ArtsyThinldng 

SkUls 


4 


3.5 


3.6 


3.7 


3.7 


3.6 


3.5 


3.6 


Professional 
Seminar 


4 


3 9 






J. / 


1 O 
J.O 


3.7 


3.8 


Parent 
Training 


3 


3 5 


3 7 








J.7 


3.6 


Classroom 
Assessment 


2 


3.5 


3 2 


3 5 








J.J 


Language 
Learning 

Oil SlcglCS 


10 


3.8 


3.8 


3.7 


3.8 


3.8 


3.7 


3.8 


Literacy 
Course 


10 


3.8 


3.8 


3.7 


3.9 


3.8 


3.7 


3.8 


Whole 
Language 


2 


4.0 


4.0 


4.0 


4.0 


3.9 


3.9 


4.0 


Cooperative 
Learning 


3 


3.6 


3.5 


3.8 


3.8 


3.8 


3.7 


3.8 


Training of 
Trainers 


2 


3.8 


3.6 


3.6 


3.6 


3.4 


3.4 


3.5 


Special Topics 


9 


3.7 


3.8 


3.8 


3.8 


3.8 


3.7 


3.8 


Total 


78 


3.7 


3.7 


3.7 


3.7 


3.7 


3.6 


3.7 



Of the 13 topics. Whole Language, Classroom Management, Professional Seminar, Language 
Learning Strategies, Literacy Course and Cooperative Learning are highest rated with Overall Means 
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of at least 3.8. The Overall Mean for all workshops is 3.7 out of possible 4.0 (92.5% of maximum). 

ESL workshops. Language Ans/Thinking Skills, Parent Training, Classroom Assessment, and 

Training of Trainers have Overall Means below 3.7. 

Exhibit 27 examines the lower-rated workshops that received mean ratings of less than 3.5 on 

either Quality or Overall Mean. Fifteen (19%) of the 78 rated workshops were identified for special 

evaluation scrutiny. These workshops were in six of the 13 types of workshops. No lower-rated 

workshops were found in six woricshop areas: Classroom Management, Professional Seminar, 

Literacy Course, Whole Language, Cooperative Learning, and Special Topics. 

Exhibit 27 
Workshops Receiving Lower Rating:, 
(Less than 3.5 on Quality or Overall Mean) 
(as of 8/31/93) 



Classification 


Low Rated/ 

Total 
Workshops 


(4) 

Organization 


(5) 
Usefulness 


(6) 
Handouts 


(7) 
Presenter 


(8) 
Quality 


(9) 

Appropriate 


Overall 
Mean 


ESL Methods 


8 of 27 


3.2 


3.0 


3.2 


3.3 


3.2 


2.8 


3.2 


Training of 
Trainers 


lof 2 






3.5 


3.3 


3.2 


3.2 


3.3 


Language 

ArtsA'hlnking 

Skills 


2 of 4 


3.1 


3.3 


3.4 


3.4 


3.3 


3.2 


3.3 


Language 
Learning 
Strategies 


1 of 10 


3.3 


3.3 


3.1 


3.5 


3.2 


3.2 


3.3 


Parental 
Training 


lof 3 


3.3 


3.3 


3.5 


3.2 


3.4 


3.6 


3.4 


Classroom 
Assessment 


lof 2 


3.5 


3.2 


3.5 


3.4 


3.2 


3.1 


3.3 


Total 


15 of 48 


3.2 


3.1 


3.3 


3.3 


3.2 


3.0 


3.2 



Eight of the 15 (53%) lower-rated workshops occurred on ESL training. Others were in 
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Language Am/Thinking Skills, Language Learning Strategies, Parent Training and Classroom 
Assessment. Actually only 8 of 27 ESL-related workshops (30%) were lower-rated and only one of 
10 Language Learning Strategies (10%) was lower-rated. Parent Training had one of three 
workshops lower-rated (33%), while other workshop categories showed lower-rated to total 
percentages of 50% or more. 

The mean criterion score of 3.5 was somewhat arbitrarily identified as the lower-bound 
standard for acceptable training, scores below which would call for close scrutiny by both the MRC 
Director and the presenters. This lower-bound is equivalent to 88% of the maximum score of 4.0. 
Cumulatively, the 15 lower rated workshops had mean Quality and Overall ratings of 3.2 and 3.2, 
respectively, or about 80% of the maximum possible score. The indication is that even these "lower- 
rated" workshops were, on average, well-received, although being below the desired criterion 
standard. Overall, 63 (81%) of the 78 workshops with data exceeded the SEDL/MRC 3.5 training 
criterion. 

Of tiic 78 workshops witii evaluation data, 37 (47%) were conducted by MRC core staff, 1 1 
(14%) staff associates, 28 (36%) by consultants, and two were joint presentations (3%). Exhibit 28 
presents a comparison of the relative effectiveness of MRC staff, staff associates and consultants, and 
joint presenters, in terms of the number of workshops receiving relatively ''higher" and "lower" 
ratings. The relative percentages obviously favor the combined MRC staff and Consultants over 
Staff Associates and Joint Presenters. The Chi-Squarc test disclosed a statistical difference (p=.05) 
between the groups. 
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Exhibit 28 



Staff, Staff Associates, Consultants, and Joint Presenters 
Compared on Workshop Ratings* 
(as of 08/31/93) 



Workshop Ratings 


Staff 


Staff 
Associates 


Consultants 


Joint 


Total 


3.5 & Above (Higher) 


31 (84%) 


6 (55%) 


25 (89%) 


1 (50%) 


63 (81%) 


Less than 3.5 (Lower) 


6 (16%) 


5 (45%) 


3 (11%) 


1 (50%) 


15 (19%) 


Total 


39 (100%) 


11 (100%) 


28 (100%) 


2 (100%) 


78 (100%) 



♦Chi-Square test is statistically significant (Chi-Square = 4.4, df 1; p=:.05). The test compared 
the staff and consultants with associates and joint presenters. 



Overall, the staff had a 84-16% higher-lower ratio, staff associates, 55-45%, and 
consultants 89-11%. Joint presentations involving a SEDL/MRC staff person and another 
presenter were 50-50. These data indicate that workshop results varied significantly according to 
type of presenters, favoring the Staff and Consultants (86-14%) combined over Staff Associates 
and Joint Presenters (54-46%) combined. 

In trying to account for the difference in ratings of the higher-rated and lower-rated 
workshops, analyses repeatedly focused on the importance of Item 5, "How appropriate was the 
workshop for you?" The importance of Item 5 is indicated in Exhibit 29, which shows the 
observed functional relationship between the Appropriateness rating and the Overall Mean rating 
derived from the average of the mean ratings on Items 6, 7, and 8. 
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Exhibit 29 

Relationships of Appropriateness Rating to Overall Mean Rating 

4 3.9 

3.3 

3 

2.8 

Overall 

Mean 2 2.2 

Rating 

1 

.8 

0 

0 12 3 4 

Appropriateness Rating 

As indicated, the higher the Appropriateness rating, the higher the Overall Mean 
ratings The functional relationship was established from data of 46 workshops conducted 
during the first six months of 1986-87. 

Although project directors and the SEDL/MRC staff expend considerable planning 
effort in identifying the needs of potential participants in order provide appropriate 
presentations, this was apparently achieved to only a limited extent in the lower-rated 
workshops. While the Mean Appropriateness rating of all 72 workshops with data is 3.6 and 
the Quality Mean and Overall Mean 3.7 (sec Exhibit 21), the Mean Appropriateness rating of 
the 15 lower-rated (on Quality and Overall Mean ratings) workshops identified for special 
scrutiny in Exhibit 27 was only 3.0 (corresponding Quality and Overall Mean = 3.2), These 
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data support the earlier finding that the higher the Appropriateness rating, the higher the ' 
Overall Mean and Quality ratings. Actually, a Mean Appropriateness rating of 3,3 is needed 
to achieve a mean Overall rating of 3.5. This result also suppons the MRC's effons in 
urging project directors to undertake detailed planning of workshops with the intended 
participants in order to achieve an appropriate level of specification for workshop participants, 
A review of Workshop Evaluation Forms indicated that lower appropriateness ratings usually 
accompany such participants* comments as "workshop did not contain information for my 
level" and "need other types of information for my students." 

Finally, in order to assess the educational impact of the MRC services on LEAs, the 
Follow-up Evaluation Questionnaire was sent to two people (the district superintendent and 
the LEA contact person, usually the Project Director) in each of 36 different LEA and ESC 
entities hosting training workshops and/or on-site technical assistance during FY '93, In all, 
70 individuals received questionnaires. The questionnaires were sent only to host institutions 
even though multiple LEAs may have attended a given session (a copy of the Questionnaire 
is included above as Exhibit 9). 

Data were obtained from 49 respondents, including 35 directors (stafO and 14 
superintendents and other administrators in 29 districts. The respondent return rate was 70%, 
The district return rate was 83%. Eighty-six percent of the 49 re^spondents were jfrom Non- 
Tide Vn projects and 14% were from Title VII districts. The results of the item responses by 
the respondents were highly positive, being uniformly between 4 and 5 on the five-point 
scale. Data are shown in Exhibit 30. The results indicate that Tide VII and Non-Title VII 
respondents, both staff and administrators, rated very highly the quality of all services and 
were very satisfied with the services received. 
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Exhibit 30 



Types of Respondents and 
Overall Mean Ratings on Foilow>up Questionnaire 
(1992-93 Data) 





Title VII 


Non-Title VH 




Items 


Administrators 
N=2 


Staff 
N=5 


Administrators 
N=12 


Staff 
N=30 


Total 
(N=49) 


la. Content 


4.5 


4.8 


4.7 


4.5 


4.6 


lb. Delivery 


4.5 


4.8 


4.7 


4.5 


4.6 


Ic. Handouts 


4.5 


4.8 


4.7 


5.0 


4.9 


2. Satisfaction 


4.5 


4.8 


4.7 


4.5 


4.6 



"1" = low; "5" = high 



Further indications of the impact of the SEDL/MRC services are presented in Exhibit 
31 where the essentially verbatim impact assessments (item 3) of the respondents during 
1992-93 are shown. In addition to the impact assessment (item 3), respondents also supplied 
suggestions and comments (items 4 and 6) and future services desired (item 5). For each of 
these items, the responses have been grouped according to Project Directors in LEAs and 
ESCs and Superintendents. The suggestions and services comments are found in Exhibit 32. 
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Exhibit 31 

Impact Statements from Respondents to 
Followup Questionnaire 
(1992-1993) 

Project Directors 

LEAs (Title VH) 

• AISD teachers have put into practice the instructional techniques provided by SEDL 
staff at the numerous professional development sessions. Many requests are coming in 
from all campuses for continuation of these workshops. 

• PK teachers are using strategies and activities modeled by presenter. 

• These seminars have resulted in increased awareness of the needs of language minority 
students. Teachers have learned new skills for instructing LEP students. Program 
administrators have been brought up to date on promising practices. 

• Excellent training provided by the SEDL/MRC— impact has been on teacher motivation 
and program instruction. 

• We will be using additional services and materials during 1993-94 to facilitate 
improvement of instruction. 

LEAs (Non-Title VII) 

• Summative evaluation is premature, but we believe that the final impact will be 
significant. 

• Teacher responses indicated that there wasn't enough hands-on, concrete data 
presented, nor was the consultant and presentation very interesting or applicable. 

• Workshop provided much needed review for teachers who teach content to ESL 
students. 

• Services are still in the planning stage-to be determined. 

• Made teachers feci more comfortable about working with LEP children. Gave our 
new bilingual Asian program a lot of good ideas. Vietnamese teachers loved having a 
presenter who was Viemamese. They related better to her than the usual Hispanic 
prcsenten^ 

Our teachers arc eager to implement the new strategies suggested by your consultants 
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in their daily teaching. 



• Teachen weie excited to come together as a team to learn more strategies on teaching 
ESL students. 

• Improvement of instructional (ESL) practices by regular education teachers. 

Bilingual/ESL and Chapter I and Regular Instructional supervisors have utilized 
information and materials to deliver similar training to teachers in their respective 
areas. L. Dam*s ESL strategies inservice was particularly useful in improving 
instructional practices. Dr. Maduck's presentation on theory of bilingual 
education/language development was simple, concise, and easy to replicate at 
subsequent inservice sessions. 

• Substantive impact 

• The major impact of Dr. Liberty's assistance was that we were awarded a Title VII 
grant for the next three years. Dr. Garza's inservice was very well received by 
secondary teachers of science, history, math, and other content areas. Many of them 
immediately adjusted their delivery of instruction to accommodate their LHP students. 

Helped teachers meet the special needs of our ESL students. ESL students tripled the 
state average on the TAAS. 

Practical ideas were presented. Teachers were able to put strategies to work in their 
classrooms. 

• Suppon in terms of information and technical assistance. 

• The workshops motivated teachers to explore new ideas/strategies. It also validated 
what tiiey were already doing in their classes. As a result of tiie workshop, they feel a 
need for rewriting/revising die present Bilingual Curriculum. 

• Teachers responded positively to Dr. Rodriguez and they were enthusiastic about 
training received. Most have tried to implement the strategies in the classroom. Dr, 
Rodriguez returned to provide feedback on implementation efforts. 

ESCs (Non-Title VH) 

• We appreciate the practical ideas for classroom use and consultant's professionalism, 

• Administrators, assessment personnel, and teachers came together to plan and create 
appropriate programs for LEP students. The focus was on effecting systemic change 
to affect all students through an enhanced curriculum. 
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Consultant was well-rcceivea. Teachers used ideas from workshop in the classroom. 
One supervisor was going to share ideas with regular classroom teachers. 

The administrators at the session were very motivated by the information that was 
presented to rethink their strategies for developing a parental involvement program. 

The assistance from SEDL in curriculum planning has been invaluable to participating 
schools. The training by Lillie Dam has put these districts on track in curriculum 
planning. 

Teachers have received a high degree of motivation from the enthusiastic SEDL/MRC 
presentors. Because of presentors' expertise, ACP teachers are excited and well 
prepared to embark on their teaching careers. 

Teachers were able to improve instructional strategies and resources for the 
Bilingi;al/ESL classroom. 

Students and teachers enjoyed the wealth of information shared (university 
respondent). 



Superintendents and Executive Directors 

LEAs (Title \U) 

• Services have contributed to program improvement 

• SEDL has provided excellent services to our district to help us provide quality 
instruction to LEP students. The exceptional training in the form of college courses 
provided by Dr. Matiuck and her staff has helped content and ESL teachers. 

LEAs (Non-Title VII) 

• Area instructional supervisors (bilingual, exceptional education, and regular) are using 
information and matx^^rials to assist schools develop their improvement plans. 

• SEDUMRC provides much support in terms of suggestions, materials, and motivation. 

• As a result of assistance, we received a Title VII grant. 

• It provided current information pertinent to this specific population of students. 

• We appreciate the staff development services. It has added to the improvement of our 
program. 
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Improved TAAS scores for our low SES and LEP students. 

• Teachers* motivation and enthusiasm about working with LEP students increased 
significantly. 

• Teachers are sharing information with other staff. We expect to see more success 
from students in regular classes. Dr. Liberty provided much insight on improvements 
in proposal development. We were very pleased with his services. 

Dr. Rodriguez completed extensive work with ESL/bilingual teachers who assisted 
teachers with implementation of strategies. 

ESCs (Non-Title VH) 

(none) 

Exhibit 32 

Suggestions and Comments and Types of Services Desired 

A. SUGGESTIONS/COMMENTS. 
Project Directors 

LEAs (Title VH) 

• Provide a brochure or booklet of the available technical assistance offered by the 
MRC. 

• No suggestions needed. 

• Just keep up the good work. 

• Thank you for your support. 
LEAs (Non.Titie VII) 

We received very good responses regarding Ms. Rivas' presentation. I only wish that 
the presentation for my teachers at the secondary level could have been as inspiring 
and motivational. 

Would like to have longer time-more frequent contact. More AAT credit training 
sessions. 

• Expand list of consultants to allow local consultants to work as well, by consultant 
areas of expertise. 
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I • Wc need assistance in writing a Title VII grant. 

■ • Both quality of assistance and extent of available resources committed to assist GISD 
I are noteworthy. 

■ • Opportunities to get Title Vn funds. 

• Excellent workshop! 
I ESCs (Non-Title VH) 

■ • The presenter was very informative and knowledgeable. Thoroughly enjoyed the 
I presentation, however, I would suggest more interactive strategies for this type of 

audience. 

I • Thanks for being on call as needed as we never know what our next request will be. 

I • SEDLetter and other resources are very useful in updating trends. 

• It is always a pleasure and privilege to have SEDL/MRC trainers in Region XI. They 

■ give an extra "spark" to our AC program through their positive and professional 

■ workshops. 

I Superintendents/Executive Directors. 

LEAs (Title VH) 

• Information on services available. 
I LEAs (Non-Title VII) 

g • Expand Ust of local consultants. 

• No suggestions - excellent assistance. 

I • Staff development and grant networking. 

■ ESCs (Non-Title VU) 
(none) 

I B. TYPES OF SERVICES DESIRED 

(including in Regional Workshop) 

■ Project Directors 
I 64 

r ^ ^ V 



LEAS (Title VH) 



Increasing LEP parent involvement at secondary level; portfolio assessment. For 
Regional Workshop: parental involvement, portfolio assessment, integration of 
technology/software into curriculum. 

CoUegc-typc courses for ESL training-for content teachers. For Regional Workshop: 
Questioning techniques for higher-level thinking skills; TAAS assistance for LEP 
students; Incorporating technology into instruction; and, How to Facilitate Success on ' 
Word Problem in Math. 

Some type of networking whereby we can get grant money in the Longview area. 

Proposal writing for Title VU funds. Also, workshops for teachers on the following 
topics: cooperative learning, implementing accelerated learning, ESL in the content 
areas, and teachers and the TAAS test. For Regional Workshop: same as above. 

Portfolio Assessment; Interdisciplinary Curriculum Development For Regional 
Workshop: Effective Use of Technology (i.e. IBM, Apple) but rather generic- 
specifically in the areas of CD-ROMs, speech master, etc. / 

Training for content area teachers on secondary math and science. For Regional 
Workshop: Assessment of Language Minority Secondary Students (formal and 
informal) and Strcamling die LPAC Process. 

More modification techniques-training on the inclusion of resource (room) students in 
the mainstream. For Regional Workshop, Inclusion of resource students; Testing; 
Sensitivity Workshops; Computer-assisted curriculum; and Developing a cultural 
center. 

Reading/Writing Strategies; Alternative Assessment; Meeting Needs of Special 
Education LEP Students; G/T Bilingual Children. For Regional Workshop: Sheltered 
English in Content Areas; Site-Based Decision-Making for Language Minority 
Children. 

Developing an integrated bilingual curriculum; Transition; and. Parent Involvement. 
For Regional Workshop: DevelopingAVriting an Integrated Bilingual Curriculum 
Guide; Transition from Spanish to English; and Parental Involvement. 

More on Sheltered Instruction; Reading Strategies; Teaching the Prcliterate Adolescent. 
For the Regional Workshop: Educating/Graduating the Prcliterate LEP Adolescents 
(How feasible is this task?). 

More of tlie same. For Regional Workshop: status report on district-wide training 
developments. 
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Modification strategies for attacking student needs; innovative program(s). For 
Regional Workshop: same as above. 

For Regional Workshop: TAAS and tiie Bilingual Student; and, TAAS and the ESL 
Student. 

• Help with inservice materials selection, possible bilingual teacher recruitment, 
informational newsletters listing conferences. For Regional Workshop: Whole 
language for the bilingual child; TAAS strategies for the bilingual child; Teaching 
writing to the bilingual child. 

• Effective strategies for helping students master TAAS; effective program design when 
staffing is a problem; strategies for content area teachers and ways to motivate them to 
use the strategies; formats for program evaluation that comply with TEA guidelines 
and sitc^based decision-making; effective ways to recruit ESL/bilingual teachers, 

• Additional workshops in bilingual/ESL methodology and teaching strategies. For 
Regional Workshop: Bilingual/ESL stategies; Organizing the Bilingual/ESL classroom: 
and Assessing the primary and secondary language of students. 

• For Regional Workshop: More "train the trainer" workshops for ESL and Regular 
Education teachers on ESL Strategies. We'd like to have Paul Liberty again for grant- 
writing assistance. 

• TASS improvement and folio wup to proposal planning workshops, 

• Alternative Assessment; ESL training and ESL Content for SECONDARY teachers; 
and Training for Principal Teams on Two-Way Bilingual Programs. For Regional 
Workshop: Two- Way Bilingual Programs and Alternative Assessment for LEP 
Students. 

• Assistance in writing a Tide VII grant. For Regional Workshop: Addressing testing 
requirements for LEP students. 

• For Regional Workshop: status report on efforts to implement comprehensive, district- 
wide, staff development plans. 

ESCs (Non-Title VH) 

• Experts such as Dr. Ortiz (special education) in other areas, such as early childhood. 
For Regional Workshop: Improving the performance of LEP studetns on TAAS tests. 

• Consultams to come to ESC. Disseminate information on where to get Biling/ESL 
info on materials, instructional practices, other organizations diat provide conferences. 
For Regional Workshop: Bilin^SL students and TAAS, other standardized tests; 
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Modification strategies for ESL and regular teachers. 

Support for needs expressed by schools we work with. For Reeional W^v,^^ 
ITX'-^^^^^"- TeSriyj;t'Ss in 

' f^Srils^ptrn^."^''* "'^O '-I; W..„g 

Superintendenr^/ F.Xecurive Dir^rtorc 

LEAs (Title VH) 

Parental involvement, portfolio, and technology in education. 
' 'rsi! a^a, and other 

LEAS (Non-Title VH) 

* l^^T'"""''' "^"'"^ » recruit ESIVbilingual 

Reading Ins'truction. 



workshop. Program Evaluation and Improving TAAS scores. 

For Regional Workshop: Cultural Sensitivity. 

Two- Way Bilingual Programs. 
ESCs (Non-Title VH) 
(none) 



on instruction. For 
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Outreach, Awareness, and Coordination Activities 

This section provides information on the activities that have facilitated or channeled 
the training efforts of the SEDL/MRC tiuough (a) information-sharing and collaboration with 
other agencies (coordination-related) and (b) communication about die MRC with the 
educational community (awareness/outreach-related). These effons promote the acceptance of 
the SEDL/MRC by the educational community as an important, unique, and viable entity in 
providing expertise for addressing die needs of LEP children, tiieir teachers, and their parents. 
Coordination-Related Activities 

Since 1986 the SEDL/MRC has engaged in various multi-district and multi-agency 
arrangements that contributed in imponant ways to the delivery of services. First, the 
SEDL/MRC and the Texas Education Agency (TEA), as reflected in the SEA Letter of 
Agreement, established the basis for joint training effons that allowed TEA personnel to 
address policy issues and the SEDL/MRC to provide authorized technical assistance and 
training to LEAs, During 1992-93, two sessions were held with TEA to update the SEA 
Letter of Agreement, 

In addition, the SEDL/MRC and TEA collaborated in making presentations at various 
professional meetings attended by multiple districts, such as sessions at the Texas Association 
of Bilingual Eilucation and Texas TESOL. While the MRC provides training to school 
districts on such topics as ESL methods, ESL in the content areas, language learning 
strategies, whole language, higher-level thinking skills, and cooperative learning, TEA 
personnel offer information on state policies, developments, and procedures for 
educating LEP students, TEA personnel and SEDL/MRC staff communicate several times 
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each week in regard to planning and sharing of information and materials. 

Secondly, multi-district, multi-agency training was achieved through collaboration with 
the 13 Education Service Centers (ESCs) within MRC Service Area 8. Continuing the 
cooperation established during 1986 with the ESC directors, and renewed in December, 1992 
the seventh annual Turnkey Workshop was held May 20-21, 1993 in Austin. Again, TEA 
participated ir the one and one-half day training. The Workshop, attended by 10 persons 
from seven ESCs, addressed "Integrated Instruction." Participants were from three of four 
Super Regions, the exception being the ESCs in the Nonh Region (ESCs 8 through 11). 
Non-attending ESCs will be offered the training and materials at a later time. An agenda and 
evaluation data supplied by participants arc provided in Appendix E. In keeping with the 
Turnkey approach, each regional ESC is asked to sponsor, organize, and present a follow-up 
workshop on "integrated instruction" for teachers and principals serving limited English 
proficient students wiUiin their regions. Four ESCs (6,7,12,16) have scheduled turnkey 
workshops during September. Other ESCs plan to provide workshops during 1993-94. 

The success of the multiplier effect through the turnkey workshop training model is 
apparent from a special study of the number of turnkey-topic workshops conducted by the 
ESCs over a two-year period, 1988-90. In 1988, when the SEDL/MRC was serving the entire 
state of Texas, the 20 ESCs received training on Higher-Order Thinking Skills, followed in 
1989 by Cooperative Learning, and Whole Language in 1990. In a survey of the 20 ESCs in 
August 1990, 12 ESCs supplied information on the number of workshops conducted and the 
number of participants in those workshops. The data showed the following: 
Higher-Order Thinking Skills 88 workshops 2,264 participants 

Cooperative Learning 79 workshops 1,588 participants 

Whole Language 26 workshops 714 participants 

69 



■ Overall, the data from just 60% of the ESCs showed that they conducted 193 tumkey-iopic 
P workshops for 5,566 participants on the three topics during the two-year period, 1988-90. 

Thus, ESCs were found to not only provide a single turnkey workshop but to provide 
I workshops over an extended period. The success of the turnkey model is believed to be due 

H to the quality of training consistently provided by the MRC to the ESC trainen, the attention 

devoted to the follow-up of the training and the planning of the regional workshops, and the 
1 SEDL/MRC*s selection of high-interest and state of the art topics for attention. The 

■ estimated participation in the four upcoming workshops is about 200 persons from about 20 
districts. The actual numbers could be much higher since each ESC announces the 

I availability of turnkey workshops to all the districts (50-60) in its region. 

■ Related to the turnkey delivery model, the SEDL/MRC encourages individual ESCs to 
sponsor regular workshops within its region. Through August, the SEDL/MRC has delivered 

■ 11 workshops in six ESCs for 293 participants from 91 districts. With the four turnkey 

■ workshops scheduled during September, the SEDL/MRC will have provided 15 workshops for 
nine ESCS (4,6,7,9,11,12,14,16,17) through September 1993. The estimated participation is 

■ for about 500 participants from 110 districts. 

I An additional indicator of the success of the turnkey strategy is that ESC 

representatives have requested a full two-day training session for next year, with the extra 
half-day providing "hands-on" time to develop the training materials they will use in the 

■ follow-up workshops. This request for a longer workshop comes from individuals who are 
M extremely busy with a variety of training activities in their respective centers. 

Besides contributing to outreach on the SEDL/MRC, the coordination efforts with the 
I ESCs establish a bilingual/ESL educational network within the service region and the state. 

■ The ESC-based training efforts enhance the capacity of the ESCs to provide bilingual/ESL 
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services to school districts, many of which are small and arc just beginning to implement 
programs for LEP students. Obviously, the "integrated instruction*' turnkey topic, which 
integrates language with content instruction, is central to the district capacity-building effons. 
For districts more experienced in bilingual/ESL programs, the integrated curriculum enhances 
and institutionalizes existing bilingual/ESL programs. 

Thirdly, the SEDL/MRC engages in joint training and technical assistance sessions 
with other Tide VII agencies, such as the Tide VII Evaluation Assistance Center-East Region 
(EAC-E) located in IDRA in San Antonio under a subcontract with George Washington 
University. The EAC-E provided training on evaluation methods for individuals from Tide 
VII and non-TitJ.e VII districts within MRC 8. Also, the SEDL/MRC engaged in 
collaboration with universities with Title Vn EPT training grants in teacher training and non- 
CIP projects in early childhood education, at-risk populations, and parenting development. 
Collaboration with EHEs included workshops, consultations, and technical assistance on 
teaching strategies and materials, providing statistical information on LEP students and 
teachers, proposal planning, and serving as a training site for students. Collaboration with 
non-CIPS essentially concerned the three statewide Academic Excellence projects and 
involved dissemination strategics and identifying adopter sites. 

The SEDL/MRC provided three workshops at two IHEs. with Tide VII Educational 
Personnel Training grants (Sari Houston State University: Developing the Literacy Skills in 
Spanish of LEP Students; and Stephen F. Austin State University: Multicultural Education 
for Faculty and Administrators and Teaching Strategies and Cultural Characteristics of 
Hispanic Students). Further, the SEDL/MRC utilizes university faculty as staff associates and 
consultants in training and technical assistance efforts, thus further promoting the coordination 
relationship. 
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Fouithly, the SEDL/MRC conducted training sessions at a number of professional 
meetings. A special coordination session was provided at the National Association of 
BUingual Education (NABE) Meeting on "Helping LEP Students Learn in Mainstream 
Classes." Also, a technical assistance session was offered on "Becoming Authors in Spanish: 
Students, Teachers, and Parents." The NABE sessions were conducted in February, 1993. 
At the Metroplex (Dallas/Fort Worth) BEAM Conference, the major bilingual/ESL conference 
in the North Texas region, a workshop on "Critical Thinking Skills Through Creative 
Thinking Activities" was presented by the MRC. Further, SEDL/MRC staff participated in 
the programs of other professional groups, such as the Texas Association of School 
Administrators, Texas Association of Bilingual Education, and the TexTESOL Meeting. 

Fifthly, a special training-related coordination activity exists with the University of 
Houston. At the request of the Spring Branch Independent School District (which has three 
Title Vn TBE grants) and the University, the SEDL/MRC taught a three-hour credit course in 
ESL Literacy which is a required course leading to bilingual and ESL endorsement for 
teachers. Lacking staff resources, the University of Houston was unable to provide 
endorsement courses at convenient times off-campus for teachers. Through an agreement 
with the University, SEDL/MRC staff taught the course, while the university provided 
oversight and awarded academic credit. The course was offered during five weekend (Friday 
evening and all day Saturday) sessions within the district. Fifteen teachers completed the 
course. The University and the SEDL/MRC plan to provide future courses in a similar 
format. 

Continuing the "university training model," the SEDL/MRC has collaborated with 
three IHEs to provide eight weekend courses for 119 teachers from nine school districts. 
Classes met four or five weekends per semester. Courses have included: ESL in the Content 
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■ Areas, Literacy Acquisition in ESL, ESL Reading, and ESL Literacy, At least 45 teachers 

g have completed bilingual or ESL endorsement requirements (four courses are required). This 

model provides intensive training for Title VII project teachers and facilitates achievement of 
I OBEMLA directives that encourage districts to award academic credit to teachers wherever 

M possible. 

The varied coordination effons of the SEDIVMRC continue activities of the previous 
I six years during which time coorxiination tasks were systematically addressed and 

■ accomplished. In this approach, a tentative universe of coordination activities, both Title VII 
and Non-Title VII, was identified. Then, a special form was used for information-gathering. 

I Third, a form was prepared that organized agencies according to coordination categories, 

■ Fourth, a manual file of coordination agencies was prepared, including the assignment of a 
"coordination level." Fifth, a computerized file of agency information with descriptor 

■ information was developed. Appendix F lists the 40 major participating coordination 
I agencies, a specimen coding form, and the specified coordination levels. 

The levels range from 1 (a one-time activity) to 5 (collaboration between the 

■ SEDL/MRC and the participating agency in providing technical assistance or training.) At 

■ level three, coordination involves a two-way reference and referral system. Level 1 actually 
^ corresponds closest to outreach, that is, sending informational literature or making other 

contact with ah agency. Although subsequent contacts may be made with the entity or 
H agency, for example a Head Start project, the assigned coordination may remain at Level 1. 

■ Level 3 includes entities with which the SEDIVMRC interacts in the reference and referral 
sense. Level 5 is exemplified by the joint training effons of the SEDL/MRC and the EAC-E, 

I the ESCs, and the Division of Bilingual Education/ESL within the Texas Education Agency. 

■ Coordination with Title Vn agencies has been primarily with the National 
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Clearinghouse for Bilingual Education (NCBE) the EAC-E, other MRCs, and, of course, 
OBEMLA. The NCBE and the SEDL/MRC have exchanged documents and materials, have 
served as reference and referral for each other, and have participated in joint training. While 
the SEDL/MRC receives updates on NCBE services and materials (electronic bulletin board 
and other), these arc communicated to LEAs who seek access to NCBE. The SEDL/MRC 
has responded to NCBE requests for information on various locally-available materials to help 
in the development of mini-bibliographies and the database of project-developed materials. 
Similarly, NCBE has provided bulk materials for special coordination effons, such as the 
Focus Seminar on the preparation of teachers for LEP students organized by the SEDL/MRC 
and attended by 13 area or regional IHEs. The Focus Seminar is an example of the 
SEDL/MRC working with teacher training institutions, the Texas Education Agency and the 
Texas Higher Education Coordinating Board Education to address key issues involving 
teacher training programs for serving LEP students. 

In addition, coordination with other Title Vn agencies and programs has included 
sharing information with MRCs, both independently and at the request of OBEMLA. The 
SEDL/MRC has exchanged information with other MRCs at national meetings of the MRC 
directors and through materials exchange. At the request of school districts, the SEDL/MRC 
has solicited from OBEMLA information on programs, such as Academic Excellence, Special 
Populations, and Developmental Bilingual, and has requested information on the number of 
projects funded so that planning of TfTA services could begin as soon as possible. Further, 
efforts have been made to identify qualified readers of Tide VII proposals, both CIP and non- 
CIP. 

On the MRC Staff Exchange Task, the SEDL/MRC (Service Area 8) engaged in an 
exchange during the year with the Service Area 4 MRC. Specifically, this exchange involved 
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having a staff member from MRC, Service Area 4, make a major address at the SEDIVMRC 
Regional Workshop on "Integrated Teaching." 

Also, a SEDL/MRC Senior Training Associate, Ms. Maggie Rivas, participated with 
other MRC trainers in the Staff Development Institute in Washington during July 1993. Ms. 
Rivas presented on the topic training of administrators. 

Since Title VII projects are concerned with evaluation, the SEDL/MRC has worked 
closely with the EAC-E in both referring LEA requests to the EAC and providing information 
to the EAC on individual LEAs. The EAC-E provided written material for the directors in 
the Annual Regional Workshop in November, 1992. Planning information has also been 
provided the EAC on the MRC's perceptions of evaluation needs in the region, topics of 
interest, and newer strategies for accessing districts. 

In summarizing the past year, the SEDL/MRC has held coordination meetings with the 
Texas Education Agency (joint presentations and planning), the Education Service Centers 
(Turnkey Workshop and other workshops). Title VII EHE grantees (Focus Seminar, 
workshops, joint college course, and use of staff associates and consultants in providing 
training), non-Title Vn training institiitions (Seminar, workshops at professional meetings), 
and other Title VII agencies (consulting to non-CIPs and sharing among MRCs, and other 
sharing with NCBE). 

Coordination activities allow the MRC to serve as a conduit for regional informational 
exchange that includes consultations, workshops, and publications. For example, LEAs and 
MEs receive information on exemplary bilingual/ESL practices, bilingual early childhood 
education, bilingual special education, parental involvement and training, and other programs 
that serve LEP students and their parents. Also, the MRC helps universities and colleges 
disseminate information about their regular and Title VU training programs and collaborates, 
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I through workshops, seminars, and fellowship training, l aken together, through the varied 

■ coordination efforts, the SEDLVMRC is building an information system that (a) elevates the 
level of capacity-building within the network of Title VII projects and agencies and (b) 

I enhances the quality of education for LEP students in the state. 

■ Outreach/Awareness-Related Activities 

Communication about tlie SEDL/MRC occurs through informational materials, the 
I Regional Woiicshop, presentations, and other professional activities. Upon implementation in 

■ October 1986, awareness information was sent to Tide VII CIPs and state bilingual programs. 
Each year, updates and mailings are achieved. An announcement was sent during 1992-93 to 

■ all die Title VII projects and state bilingual projects (approximately 100), TEA divisions, and 

■ the 13 ESCs in the region. Informational literature is also distributed at state and local 
bilingual education and ESL conferences attended by SEDL/MRC staff. 

■ The 1992-93 Regional Workshop was held November 17-18, 1992, in Austin. The 14 
I Tide Vn CIP directors, the directors of each of the state funded biUngual programs 

(approximately 100), the lone Title VII non-CIP (academic excellence project), and the 16 
Tide vn IHEs were invited. Altogether, 80 individuals attended, including 23 individuals 

I from districts widi die 14 CIPs, 49 persons from 36 non-Tide VII districts, and 

g representatives from five IHEs, TEA, EAC-E, and NCBE. 

Topical areas included Innovative Secondary Programs, Developmental Bilingual 

I Programs, Proposal Writing, Strategies for Parents, Beyond the Basics of Bilingual/ESL 

■ Pre ^ms. Technology, Clearinghouse News, TEA Update, Providing Programs for LEP 
Students, and the Principal's Strand. The inclusion of administrators, initiated in 1988-89 and 

I expanded thereafter to include separate sections, promotes the institutionalization of 

■ bilingual/ESL programs widiin districts. In all, representatives from 46 districts participated 
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in the Regional Workshop. 

Evaluation data from Regional Workshop Participants showed ratings of the 22 
activities to range from 2.7 to 5.0, on the five-point (1-5) Liken scale. The results are shown 
in Exhibit 33. The overall ratings for Title VII and non-Title VII groups were similar and 
averaged 4.4. Despite tiie identical overall mean rating. Tide VII respondents favored 
information sharing and information on new programs and technology applications. Non-Tide 
VII respondents liked sessions on exemplary programs and Title VII proposal writing 
information. These differences in preferences and priorities are taken into account in 
planning workshops. 

Exhibit 33 
Highlight Results of the 
Annual Regional Workshop 
November 17-18, 1992 

1. Respondents. Evaluation forms were completed by 33 participants, including 13 from 
Tide Vn districts and 20 from Non-Titie VII districts. Respondents rated the general 
and concurrent sessions on a scale of 1 (low) to 5 (high). The overall mean rating by 
all respondents was 4.4, or 88% of the maximum possible rating. 

Tide vn raters included: 6 directors, 4 administrators, 1 coordinator, and 1 teacher. 
Non-Title raters included 6 directors, 5 administrators, 4 coordinators, 1 teacher, and 3 
others. 

2. Comparative Ratings. On 13 of the 22 topical comparisons where both Tide VII and 
Non-Tide VII ratings were available, Non-Title mean ratings were higher 59% of the 
time, Tide Vn 32%, and Tied 9%. 

The ratings of the five highest and five lowest rated sessions for the two groups are 
shown below. Some sessions are listed twice because of concurrent sessions. 

A. Tide Vn. The highest-rated sessions, ranging from 4.7 to 5.0, were: Lufkin*s 
Developmental Program-5.0; Small Groups 1 and 2-4.7; Technology Uses-4.7; and 
four others tied at 4.4. The lowest-rated sessions, ranging from 2.7 to 3.7, were: 
Strategies for Parents-2.7; Beyond the Basics-3.0; TEA Update-3.4; Beyond the 
Basics-3.5; and the Clearinghouse-3.7. 

B. Non-Tide Vn. Highest-rated sessions, 4.6 to 5.0: Small Group 5.0; Proposal 
Writing 5.0; Innovative Secondary Programs 5.0; Lufkin^s Program 5.0; and Proposal 
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I Writing 4.6. Lowest-rated sessions, 3.4 to 4.0: Strategies for Parents 3.4; Beyond the 

Basics 3.5; Small Group 3.7; TEA Update 3.9; and Lufkin's Program 4.0. 

I 3. Summary. The Title VII ratings varied more widely, ranging from 2.7 to 5.0, while 

non-Title VII ranged from 3.4 to 5.0. However, both groups had identical overall 

■ means of 4.4. Despite the equality of means, the two groups expressed preferences for 
I some different types of sessions. The Title Vn respondents appear to like the small 

group sessions where they can share information on their projects and obtain 

■ information on new projects and technologies. But, information on strategies for 
I parents, beyond the basics, and TEA and Clearinghouse updates are down-rated, 

perhaps being seen as old information. 

I Non-Tide VII respondents favored sessions on innovative programs, both secondary 

and Lufkin, and proposal writing. Information on sample programs and access to Title 
I VII was seen as high priority. But, like Title VII, strategies for parents, beyond the 

I basics, and TEA updates were least-favored. So, the two groups differ in their 

perferred sessions, despite supplying the same overall rating. 

■ Access to the professional community is also achieved through presentations by the 

■ SEDL/MRC staff at professional meetings and in seminars with university personnel. Also, 
the SEDL/MRC staff associates and consultants provide information about the SEDL/MRC in 

■ MRC-sponsored and non-MRC training sessions. Further, the SEDL/MRC staff participates 

■ jointly in other SEDL programs (e.g. rural and small schools, math-science initiatives, and 
p school improvement services) in providing services to eligible clients. Thus, community 

awareness is promoted through a variety of outreach strategies. 
I Achieving awareness-outreach and a significant level of training for the 600 school 

■ districts in Service Area 8 with bilingual/ESI programs remains a concern. Many ox these 
districts are small and are located in rural areas. These are targeted through the ESC 

I network, as well as through direct services. On the other hand, special approaches are needed 

■ for the larger, urban districts. Two new staff initiatives were launched during 1992-93 on 
behalf of the larger districts. 

■ For Dallas ISD, a series of two two-day Professional Development Seminars was 

■ planned, through staff development technical assistance sessions, with Dr. Rosita Apodaca, 
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Assistant Superintendent for Special Programs, and other supervisory personnel. In this 
approach, campus teams from 60 high priority schools were trained on topics in bilingual/ESL 
education. The Seminars were delivered over a two-month period and entailed 24 hours of 
instruction. During 1993-94, district supervisory personnel will pursue staff training with 
teachers on these campuses. 

For the Houston ISD, the SEDLVMRC staff planned with die Multilingual Programs 
Division staff a series of three one-day trainer of trainer sessions for bilingual. Chapter 1, and 
regular program area supervisors. The SEDL/MRC staff and consultants delivered two of the 
three sessions and assisted the Houston ISD staff in conducting the third. Approximately 40 
supervisors participated in the training. Following each session, the area supervisors met in 
groups with the Multilingual Program Division staff and developed training modules to use in 
training in their assigned schools. 

While the Houston effon followed a district-wide "trainer of trainers" model, the 
planned effon with Garland ISD employs an intensive teacher training institute model. 
Beginning in September 1993, following four months of planning, the effort utilizes 
SEDL/MRC staff, staff associates, and consultants to train 120 teachers and other school 
personnel in bilingual education programs. The formal training effort, spanning nine months 
and totaling 75 hours, will include collegial coaching, classroom observation, and 
demonstration sessions. The Dallas, Houston, and Garland effons are designed to have a 
greater impact than occasional workshops of a general nature on the preparation of teachers in 
programs for LEP smdcnts. 
Other Professional Activities 

The SEDL/MRC has achieved considerable visibility for its service delivery, materials 
and other resources, and professional contributions in preparing teachers and parents to work 
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with LEP students. The SEDL/MRC Resource Center has been very important in the MRC's 
training effort The collection of reference materials, numbering 6,024 items, provides a rich 
resource for both the SEDL/MRC staff and educators throughout the state. Although not a 
lending library, materials can be used on-site by educators and other eligible clients. 
Teachers, supervisors, and administrators have utilized the Resource Center. 
Since Austin is the site of many state meetings, the SEDL/MRC is increasingly visited by 
educators who tend to district business and then arrange consultation visits in the MRC, 

In addition to its own acquisition of commercial materials and prepared training 
materials, the SEDL/MRC receives donated materials from the Division of Bilingual/ESL 
Education, Texas Education Agency. These materials include TEA guideUne and 
implementation manuals and curriculum and assessment materials developed by publishers 
and submitted for state approval. Recent acquisitions include early childhood, social studies, 
and ESL systems materials. 

Other professional efforts include formal workshops at Title Vn and other IHEs by the 
SEDIVMRC on a variety of apphed topics. These are undertaken at the request of the IHEs. 
Besides the workshops, the SEDIVMRC has had the lead responsibility for teaching academic 
credit courses in coordination with IHEs. These courses target specific need areas within 
districts. The Garland institute approach, mentioned above, is akin to the academic course 
model, but without the academic trappings. 

Some of the SEDL/MRC-delivered workshop yield Advance Academic Training credit.. 
AAT credit courses (hours) arc required for salary increases and promotion of teachers and 
administrators in Texas. While only one course was provided for AAT credit through the 
SEDL/MRC, that is the MRC requests course approval from TEA, many other workshops 
carry AAT credit that is awarded and tracked through the host district or ESC. AAT credit 
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usually requires a concentrated six-hour or greater concentration. Half of the workshops 
conducted by the SEDL/MRC during the year were of six hours duration. 

Finally, the SEDL/MRC has achieved a reputation for providing training programs for 
administrators in districts providing educational programs for LEP students. A special 
training strand (special sessions) for principals is incorporated into the Annual Regional 
Workshop. Also, the SEDL/MRC is continuing its suppon of the Texas Superintendent's 
Leadership Council, organized in 1990-91 and reconstituted in 1992-93 in keeping with the 
realignment of MRC regions. The Council, composed of nine superintendents, reflecting 
geographical regions and die nominations of their peers, serves as a planning forum for MRC 
administrator training and makes presentations at professional meetings. During 1992-93, the 
Council representatives presented at the Regional Workshop, the Summer Institute for 
Principals, and the Texas Association for Bilingual Education. The Council's work may 
assist an individual school district or a cluster of districts, as well as advising the Texas 
Education Agency on educational programming for LEP students. The Chair of the Council, 
Dr. Roberto Zamora, currendy serves as a special assistant to the Commissioner of Education. 

Akin to the Superintendent's Council, a Principals Group has been established to 
provide guidance to the MRC on specific training needs of principals. Besides participation 
in the Regional Workshop, a committee of principals suggests needed training to be provided 
in the Annual thrtc-day Summer Institute for Principals. The second annual Institute was 
conducted in July, 1993 and showcased exemplary programs, technology applications, 
integrated instruction, research applications, and other topics. An especially notable presenter 
was the OBEMLA Director, Dr. Eugene Garcia, who summarized what research is showing in 
regard to the effective design of programs for LEP students. Dr. Garcia* s session was the 
highest-rated session. In their suggestions for future sessions, principals asked for evaluation 
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I data on designated exemplary projects. Also, monolingual English principals asked about 

■ projects that arc effective but do not have bilingual principals and, perhaps, not even bilingual 
teachers. Institute participants could receive General Management Training (GMT) credit for 

I their participation. 

■ Other Tasks and Accomplishments 

Operationally, keeping track of training resources and numerous training activities 
I requires an efficient computer-based accounting system. Such a system exists within the 

■ SEDL/MRC. Resources and items within the SEDLNMRC's assigned information gathering 
area are maintained in computerized files. New materials are screened, evaluated by staff, 

I and assigned to areas within the Resource Center. Annotations are also prepared and entered 

I in the computer files. 

Also, the schedule of training and technical assistance and related budgetary matters 

■ are similarly maintained. Likewise, the completion of T/TA tasks is documented, making 
I possible a variety of repons on the nature and cost of provided services. Such repons are 

used for ongoing monitoring and reponing and also for monthly reporting of T/TA sessions, 
number and type of workshops and participants therein. 

■ The computer-based system also promotes the preparation of special reports, such as 
mm this Annual Performance Report Data can be organized or disaggregated by month, 

presenter, location (district, region, super region), type of training, length of training, and 
I participation in training. In turn, all of these service categories can be related to panicipants' 

■ evaluation ratings. 

For the present year, the usual six-item rating form was expanded to include additional 
I rating categories. The categories now include: organization of the workshop, the usefulness 

■ of the workshop, the quality of the handouts, the effectiveness of the presenter, the 
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appropriateness of the training, and the overall quality of the workshop. Then, an Overall 
(mean) Score is computed. 

The availability of these evaluation data helps to identify the strength and weakness of 
delivered training. Data also are used to assess workshops against criterion standards. 
Lower-scoring workshops are reviewed and analyzed. These same criteria are also 
emphasized by the MRC in planning of services to help ensure the relevance of training for 
various types of workshop participants. 

A final area of accomplishment pertains to the small number of Title VII CIP and 
non-CIP projects within the Service Area 8. Historically, Title VII projects have been located 
in the border areas of Texas, which has now been assigned to Service Area 9. The rest of 
Texas has been historically underserved by Title VU. In 1992-93, 72% of the Title VII CIPs 
in Texas were located in Service Area 9, although only 29% of the Texas districts with LEP 
students are found in Service Area 9. Also, the total numbers of LEPs in Service Areas 8 
and 9 arc quite similar, being only 52-48% in favor of Service Area 9. 

A special effort by the SEDL/MRC has been made to increase the representation of 
Title Vn grants in Service Area 8. Accordingly, special proposal-writing technical assistance 
sessions were provided for applicants. About two-thirds of the 48 technical assistance 
sessions provided during the year have focused upon program planning for proposals. The 
preliminary results of the 1992-93 Title VD competition show some payoff for these efforts. 
Of the 47 new CIP proposals submitted in Texas, 27 (57%) were from Service Area 8 school 
districts. Of the 11 newly-funded CIPs, 6 (55%) arc in the SEDL/MRC Service Area. 

Impact of the MRC 

This section highlights the accomplishments of the SEDL/MRC in improving project 
management and methods of instruction of the SEA and LEAs within Service Area 8. 
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Examined is the impact of SEDL/MRC services during the present year on recipients and 
potential recipients and the continuing needs of districts with LEP students in the state. 
Assessment of 1992-93 Services 

During the first 11 months of FY '93, the SEDL/MRC provided 79 workshops and 48 
technical assistance (TA) sessions to 2,708 participants in 118 unique school districts plus 
five ESCs, five IHEs, and two professional organizations. With the inclusion of 14 scheduled 
workshops during September 1993, the SEDL/MRC will have provided 141 T/TA sessions for 
about 3,200 teachers, instructional aides, administrators, and parents from about 160 unique 
school districts and other educational entities. 

As of August, 1993, services were provided to both Tide VII and Non-Title Vn LEAs, 
with 40% of the service activities going to Title Vn LEAs and 60% to Non-Title VII LEAs. 
At the end of the year, the percentages will be 37-63 in favor of Non-Title VII projects. At 
tliat time, the SEDL/MRC will have honored all T/TA requests from 1 1 Title VII LEAs for 
52 T/TA sessions and provided multi-district training and/or consultation to all 14 Title VII 
classroom projects. Also, the SEDL/MRC will have provided 89 TyTA services to about 107 
different Non-Tide VII LEAs and 12 ESCs and other entities. By the end of the year, the 
SEDL/MRC will have impacted with TyTA services about 22% (N=rll8) of the approximately 
545 school districts in Service Area 8 with bilingual/ESL programs, either through single 
districts or through 12 of the 13 ESCs comprising Service Area 8. 

The very high effectiveness ratings assigned to all of the different workshop topic 
areas indicates another aspect of the impact of these services. The Overall Mean Rating for 
all workshops was 3.7, reaching a level that is 93% of the maximum rating (4.0). Evaluation 
ratings were equally high for Tide VII and Non-Title services. 

Teachers comprised about 70% of the participants in training and technical assistance 
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activities through August 1993, while administrators comprised 18%. Parents and 
instructional aides each accounted for 6%. Thus, 76% of the service recipients, teachers and 
aides, arc involved directiy in the instruction of Limited English Proficient (LEP) childrei.. 
Teachers and aides were trained together in 32 (25%) of the 127 workshops through August 
1993. Such joint training is encouraged since it typically contributes to more effective 
classroom management and instruction. Administrators who constituted 18% of all training 
participants participated in 21 individual sessions and 59 joint sessions, or 63% of all 
workshops. The involvement of administrators facilitates the implementation of effective 
special language programs. 

In addition to teachers, aides, and administrators, 170 parents, comprising 6% of the 
participants, received training during the 11-month period by the SEDL/MRC in three 
workshops that included teachers, aides, and administrators. The Texas Education Agency 
directed the MRCs in Texas to focus on staff training and leave parent training to the 
districts. The training efforts emphasized involving parents in schools. 

Follov»-up evaluation of SEDL/MRC training activities was again conducted with 
project directors and district administrators. Over the past six-years, evaluation ratings were 
at the maximum 4.0 level. The 1992-93 results were uniformly 4.0 with comments indicating 
that the MRC Gaining contributed importanUy to (a) improvement in quality, organization, 
and type of instruction and (b) enhancement of teacher morale and motivation. 
Projections for 1993-94 

In FY*93, Texas was served by two Multifunctional Resource Centers. The 
SEDL/MRC Service Area 8 includes 75% of the state's school districts, 71% of the districts 
with LEPs, and 49% of the 320,977 LEP students in the state. However, witii its 14 CIPs, 
Service Area 8 had only about 30% of the CIPs in the state. Funding information indicates 
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that the four fifth-year CDPs in Service Area 8 will be replaced and the number of CIPs will 
increase to 16. The majority of CIPs will be Transitional Bilingual Education projects, with a 
few being Special Alternatives and one being a Developmental Bilingual Project, 

Given the underreprcscntation of Tide VII CIPs within Service Area 8, a major effort 
has been and will continue to be to increase the number and percentage of CIPs within 
Service Area 8. Through program planning, technical assistance and workshops that cite Title 
VII grant opportunities, there has already been an increase in the number of proposals 
submitted by districts in Service Area 8 and in the number of new CIPs funded. Of the 1 1 
new CIPs in Texas for 1993-94, six are in Service Area 8, 

Through proposal planning assistance and other T/TA effons, the SEDL/MRC is 
working to improve the number and quality of programs serving LEP students within Service 
Area 8. Only 38% of the districts have bilingual education programs and more districts will 
have to offer bilingual programs for the increasing number of LEP students. Also 44% of 
districts currently offer ESL programs for LEPs and many of these districts will be needing to 
"move up" to bilingual education programs as the number of LEPs served reaches the state's 
"trigger levels." Further, 12% of LEP students are not being served in bilingual/ESL 
programs, due to parental denials of participation and the unavailability of qualified bilingual 
and ESL teachers. 

During 1992-93, the number of LEP students in Texas increased by 37,662 relative to 
1991-92. At least 50% of this increase occurred within Service Area 8. Against an existing 
shortage of bilingual/ESL teachers, about 860 more teachers were needed thio past year to 
serve this increase of about 19^300 LEP students in Service Area 8 and an equal number of 
new teachers will probably be needed next year. Against tliis backdrop of events, the 
SEDL/MRC plans to take the following steps. 
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Future TyTA efforts will need to continue the expansion of Title VII and bilingual 
education throughout Service Area 8. and especially in East and North Texas. Both of these 
areas are underserved by Tide Vn and have many districts that arc relatively new to bilingual 
education. Four new TBE grant^^ will begin next year, three in the East (Houston area) and 
one in the Dallas area. 

In addition to services provided by the MRCs. Texas LEAs will be served through the 
Education Service Center network and coordination resources that allow the SEDL/MRC to 
reach more districts and their instructional personnel. Collaboration with the ESCs, through 
the Turnkey workshops and other avenues, will be necessary to reach the many smaller 
districts offering ESL programs and other districts preparing to provide bilingual education. 

MRC workshops will need to feature special comprehensive and concentrated staff 
training sessions in districts. These effons have begun in Dallas, Houston, and Garland 
districts with large numbers of LEP students. Such effons mandate the panicipation in 
training of all teachers serving LEP students. 

District staff development will likely be spread over 2-3 days to accommodate the 
requests of district personnel for intensive, demonstration, and follow-up training. 

In areas of severe teacher shortage, MRCs will continue to provide college credit 
courses, through coordination effons with universities, where regional EHEs are unable to 
meet the inservice training requests of school districts. 

Districts can be expected to continue to move toward a staff development strategy 
whereby they employ longer workshops, more intensive topical workshops, and a serial 
approach to training, in addition to one-time, survey workshops. In order to meet the 
priorities indicated in a survey of teacher needs, districts usually offered a number of different 
workshops during the year to give teachers a potpourri of topics. These survey-type 

87 

94 



workshops, providing general-type information, are geared to teachers who are new to 
bilingual education and want to learn about "hot** topics such as cooperative learning, whole 
language, and integrated instruction. 

While the more general types of workshops provide a good information overview, 
longer workshops or a series of workshops are required to help teachers to be able to apply 
the information. Through the staff development literature presented to project directors by the 
SEDIVMRC, district staff development planning is urged to focus more upon training to help 
teachers apply knowledge and to have followup training or demonstration teaching as pan of 
the applied learning process. While the informational workshops communicate information, a 
series of application steps is necessary before a teacher is able to implement a new approach 
or activity. 

District administrators are beginning to realize that special language programs for LEP 
students require their involvement and a process approach to teacher training. They are more 
attuned to the needs of teachers (i.e. listening to teachers) in implementing educational 
changes, and they perhaps better understand that innovative methods require special materials, 
different strategies, and modified classroom arrangements. The MRCs will increasingly be 
asked by districts to provide training and technical assistance on the implementation of special 
language programs. 

In addition to processing requests from Tide VII and Non-Tide VII LEAs, universities 
with Tide VII teacher training grants, and professional organizations in bilingual/ESL 
education can be expected to increase their requests for MRC services.- IHEs desire the "how 
to" MRC seminars for their undergraduate and graduate students. This development will 
permit the MRCs to further extend the service delivery network to impact greater numbers of 
current and future teachers of LEP children. 
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Request for services from Non-Title VII projects are projected to increase. The 
anticipated increase is expected to result both from legislative changes for improving services 
to LEP and at-risk (dropout-prone) students and a greater awareness by Non-Title VII 
programs of the services available to them from the MRC network. A further heightening of 
demand for services derives from the emphasis within the state on improving students' overall 
achievement and higher-order thinking skills on the Texas Assessment of Academic Skills 
(TAAS) battery. Further, the America 2000 emphasis on mathematics and science will result 
in greater demands for newer strategies to assist LEP students through "integrated language 
and content instruction". 

Among workshop topics, ESL topics and Language Learning Strategies will continue 
to be heavily requested and will account for about 50% of the MRC workshops. Integrated 
instruction is the newest approach in language learning. These strategies require 
modifications of both instructional arrangements (classrooms, use of instructional aides) and 
the behaviors of teachers, instructional aides, and students. The MRCs will need to help 
bring about these educational changes. 

The effective schools, school restructuring, and site-based management literature, 
including applications for LEP students, will remain heavily emphasized within the state. The 
effect of site-based management has been to get closer involvement of administrators in 
programs for LEPs. 

Alternative education programs for LEP students who are unable to perform in 
traditional and bilingual/ESL classrooms will increase. One of the three Academic Excellence 
(AE) projects in Texas (Giddings State School) is finding a demand for its exemplary 
program, both with LEP and other students. The SEDL/MRC has been instrumental in 
disseminating information on the Giddings AE Project and finding adopter sites. 
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I Assistance is also provided to the other AE Project on early childhood in the state. 

Requests for parental involvement workshops for teachers and administrators are 

■ expected to increase and expand in content so as to include greater emphasis on parenting 
I techniques in promoting early language and literacy development of their children and other 

activities that ir^volve parents in the education process. Adult ESL and literacy training and 
• materials will be in demand to promote family literacy as districts see the need to train both 
I parents and their children. 

g Technical assistance efforts on program planning and implementation and staff 

development undoubtedly will increase as the new Title Vn projects are implemented. Also, 
I more Non-Tide Vn LEAs will ask for assistance in applying for Title VII Transitional 

■ Bilingual, Special Alternative, and Developmental Bilingual Education grants. This is 
especially so considering the scarcity of education funds within the state. 

I Administrator training will become increasingly important. Both superintendents and 

■ principals will need to be better trained on procedures related to the education of LEP 
students and to provide leadership in their districts. Special sessions for principals will be 

■ provided in the Annual Workshop, T/TA sessions, and other meetings. The Summer Institute 
I for Principals wall expand management training for bilingual and monolingual principals. 

Due in part to previous outreach and coordination efforts with IHEs, about two-thirds 

■ of the 29 Texas EHEs in Service Area 8 offering bilingual/ESL programs arc expected to 

I apply each year for Tide Vn teacher training grants. Currentiy, 10 IHEs in Texas have Title 

VII teacher training grants and five have Fellowship grants. Through coordination efforts, 
MRCs will provide stastistical and current literature to IHEs and also facilitate information- 

■ sharing among universities on new training programs for LEP students. 

H An expansion is expected in the alternative certification programs within Texas, 
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whereby individuals with college degrees in non-teaching areas can earn teaching cenificates 
in bilingual/ESL through a combination of academic work and supervised classroom 
instruction. As school districts develop and use alternative certification procedures to develop 
their bilingual and ESL teachers, the MRCs will be called upon to provide training sessions 
for these newer teachers of LEP students. 

Through both training and coordination effons, the MRCs will have an opponunity 
during 1993-94 to participate in the educational reform developments within Texas by 
assisting districts to develop bilingual/ESL programs and improve the quality of instruction 
for LEP students. Confronted with educational changes that are likely to keep LEP students 
in bilinguaVESL programs longer with reduced funding, Texas districts will be looking to the 
MRCs for more and better instructional strategies and material. 
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in. SPECIAL INFORMATION GATHERING AREA 

The particular information gathering area assigned to the SEDLVMRC is English 
Literacy for LEP Students. As the the SEDL/MRC has interpreted this topic, it encompasses 
three major areas: (a) instructional methodologies and practices, (b) instructional materials 
used in teaching students or for training teachers, and (c) organizational patterns for 
instruction (i.e., program design). 

Information and materials that address instructional methodologies and practices treat 
(a) research on and theoretical assumptions about how Uteracy other than in one's first 
language is learned (i.e., EngUsh literacy for students from non-English backgrounds) and (b) 
application of the research findings and theoretical assumptions to teaching and learning. 
Practices (i.e., techniques and strategies) of a general nature that are consonant with a given 
theoretical view are then derived and elucidated. 

Application of a given theoretical view is reflected in the design and content of 
instructional materials. That is, instructional materials built around a given theory of second 
language literacy reflect those assumptions associated with the theory, both in the material 
contents (what is taught) and in the approach to instruction (how the identified content is to 
be taught and/or learned). Instructional materials generally are of two types: (a) those, for 
use by students, which commonly arc accompanied by teachers manuals that guide teacher 
behavior in the delivery of instruction and (b) those for use by trainers who prepare teachers 
to use cither a particular methodology, a certain approach, or a given set of materials. 

Materials that treat instructional methodologies and practices do not, as a general rule, 
address program design or the issue of how best to organize students for the delivery of 
instruction. Whether one elects to develop English literacy skills for LEP students through a 
bilingual education program, an ESL pull-out program, a sheltered English program, or 
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through various kinds of immersion programs^ the theoretical assumptions about how second 
language literacy is taught and learned^ methodologies, practices, and the instructional 
materials based on these beliefs do not change. Thus, program design and organizational 



patterns arc based on other considerations such as a favored strategy for fostering cognitive 
growth and academic achievement while students are in the process of learning to read and 
write in English, or as in some cases, the exigency of the local situation. Nonetheless, 
organizational patterns may affect the rate and extent of English literacy acquisition by LEP 
students and are, therefore, of considerable interest to those policymakers and educators 
responsible for the education of LEP students. 

The SEDL/MRC believes that the knowledge base underlying its assigned information 
gathering topic encompasses, at a minimum, the three components discussed above. One of 
the goals of the information gathering task is to develop a knowledge base for use by the 
SEDL/MRC staff in training and technical assistance activities conducted in Service Area 8, 
The content of this knowledge base is included in both tangible items (e.g., relevant 
documents, books, research reports, workshop materials) and non-tangible resources in the 
form of knowledge and expertise of the SEDL/MRC staff. A second goal is to share this 
knowledge base with staff members of other MRCs and to make it available to the funding 
source and to NCBE for dissemination to other educators, researchers, and policymakers. 

To acc6mplish the above goals, four objectives have guided the work of the 
SEDL/MRC under this task: 



/ 



to establish a resource center; 



to develop a computerized resources file that allows easy location of specific 
materials and information as needed; 



to systematically expand and update the knowledge base and expertise of the 
SEDL/MRC staff; and 
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• to routinely provide information to other MRCs, the NCBE, and 
OBEMLA. Information is made available to others on request. 

During 1992-93, progress has continued toward each of these objectives. The process 

that is employed by the SEDL/MRC staff in accomplishing these objectives is presented 

below. 

In the first step of the process, the SEDL/MRC staff uses established criteria for 
selection of materials for inclusion in the Resource Center. To meet the criteria, materials 
have to (a) be research based, (b) reflect current and accepted (by the field) theoretical 
assumptions, and (c) be potentially useful and practical for training and technical assistance 
activities. Materials are requested and obtained from a variety of sources, such as Staff 
Associates, directors of university-based bilingual education/ESL teacher training programs. 
Tide Vn woricshop participants, publishers, TEA, NCBE, and other professional sources. 
Selected items are added to the Resource Center, which was initiated in 1986-87, with 
SEDL's relevant educational collection, database materials, and other items. 

In the second step, newly-acquired and accepted items are catalogued and entered into 
the database. Each item is initially classified into one of four broad classifications: 
ESL/Instructional, ESL/Professional, General/Instructional, or General/Professional. The first 
two ESL classifications define the SEDL/MRC's information gathering area. The "general" 
categories consist of general, or broad, resource materials that support the infonnation 
gathering a^ta* Then, each item is assigned appropriate descriptors from a list of 74 
descriptor terms, which are identified in Exhibit 34. 
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Exhibit 34 

DESCRIPTORS FOR RESOURCE CEtfTER 



iNOUIRY FOCUS 
1 Theofy : 
2. Bftsearch: 
3 Issues 

4. Evaluation: 

5. M«a$ur«ment: 



46. Matenab: 



6 Applkatton: 



MEANS 

1 1 . instruction: 



12 Manaoement: 

13 Traininfl: 

14 T«^hnology: 
IS. Planning: 



POUTICAL UNIT 

21 Fofe*gn : 

22 Minority. 



23. National: 



24. State 



25 School 



26 Classfoom: 



27. Teacher: 



28 Student, 

29 Parent 



GRADE LEVEL 

31 Preschool: 

32 Elefnentary 

33 Middle 

34 Secondary: 

35 Colteqe: 

36 Adult 

INSTITUTIONAL FACTOR 
41 Orgamzaiion 

4? Education 
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44 Program 

45 Curriculum 



Models: Speculations: Synthesis of prior Research 
Action. Experimencal; Survey Research. rK>l includbng Evaluation 
Speculative discussions of gerwral problems and corWUcis 
Quantitative arvl Qualitative studies of program effectiveness 
Statisticai techniques applied lo Achievement. Progress, or lo 
otfier Variables lelaled to education 

Implementation: ApplicalionB: Method of application of a focus or 
means or applicalion ol other concepts 



Methods. Techniques. Ideas for Teachirtg A Educating 

Strategies used by Autwnties to Implement PolK:ies. ar>d 

Programs lo reach Goals and Objectives 

TypcaMy used witti In-Service lor Teachers 

Computers and Machirw Based Education 

Ptanning related to ImplementaUon of Policies. Mearw. Theories. 

Programs, etc. 



Not Indigenous to the US. Foreign Extraction. Foreign Countnes. 
Recent Immigrants 

Mirxxity Language Speakers. MirxKity Cultures and/or 
Subcu!%ires. Also used with otfier descnptors such as Cultural. 
Program. Issues, etc. 

Refers to Concerns affecong t)e US as a whole 
Corx^erns affecting any Particular State(s) 
CoTKerns retatad to thg School as a unit or InsUtuton 
Cooc8fns tfut relate to Particular Physical Classrooms or 
Activities within the Classroom 



1 



Refers to any Organization related to education of way of 
OrgarMZtr^ Educational Processes 

Refers to Insitutions or Subfect Matter related to Education in 
gerwral rather than die process ot teaching itself 
Decisions. Suggestons. RcK^ommerxiations. Orders that affect or 
determir^e Processes wiiMn Organizatiom and Institutions 
A particular set of operalK)m used to carry out some goal 
Information related to Curriculum Levels m gerwral mnd to 
Theories about. Research of. or Recommendations lor Curricula 



ASPECT OF POPULATION 
51. Cultural: 



52. Social: 



53. Psychological: 

54. Lmguslc: 

55 Oevelopmental 



56 Profcciency. 

57. LF: 



56 LB 



59. L2 



CURRICULUM 

6t Laf>guage'Arts. 

62 Engltsh: 

63 Math 



Textx>oks mnd Classrxx>m or Trairw 
lr«tructional Medui 



Indetifiable large groups within the I 
Subculfewe; Folkways and Customs 
Subgroups within tie US or other fi 
Concerns Intorrelationehipe among 
Dynamics, and Practical Conseque^ 
Emolionat. InteMacluai. Behavioral. 
Processes pertaining lo IndivWuals 
Anything related lo iJirv^age per s 
Modality and exciuding Language li 
Learning 

Processes by wNch v«e tndMdual f 
irvlependentfy Irom Educational Effi 
Improve or Fadliuile anything 
SMI Acquisition that meets some C 
Foreign Ijinguage: TeacHng Forei( 
Speakers 

iJinguage Instruction that emphasi 
Language as a basis lor instruclior 
Programs that emphasize Varieties 
Primary arvd Secondary Language 
Secondary Language: En^;^ as a 
ESL 



tnstniction in any or all of the four j 
Usage- Reading. Wnling. Lislenir^g, 
Specifically related to Instructton in 



64 Science: 

65 Social Studies 

66 Whole Language: 

LANGUAGE MODALITY 

71 Listening 

72 Speaking 

73 Reading. 

74 Wfibng 

LIBRARY CLASSIFICATIONS 
El • ESITlnstructiorul 

EP • ESL/Prolessional 

Gl General/instnjctiortal 
GP ' General/Professional 
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As of August 31, 1993, all materials obtained have been catalogued, descriptors 
assigned, and pertinent data on each item entered into the computerized resource file. 
Currently, there are 3,745 unique and 6,024 total items in the Resource Center holdings 
including 4,633 books and related materials and 1,391 journal file items. Approximately 63 
of these items (e,g„ tests and early childhood, social studies, and ESL materials) were ob- 
tained from TEA, 

In the third step, annotations are prepared for selected items in the information 
gathering area. As of August 31, 1993, some 273 annotations have been completed. These 
annotations are very detailed and comprehensive; a sample listing is included as Exhibit 35. 
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Exhibit 35 



Sample Annotated Lifting 

Title: Literacy and Bilingualism 

Subtitle: / 
Series Title: 

Author: Williams, J., & Snipper, G. 
Date: 1990 
Publisher: Longman 
Medium: Book, Paperback 
Shelf: 2B 
Type: EP 

Descriptors: Theory, Issues, Application, Instruction, Foreign, Minority, Elementary, Middle, 
Secondary, Curriculum, Materials, LB 
Annotation Number: 5486.ANN 

INTENDED PURPOSE: To provide teachers of limited English proficient students with an 
understanding of language acquisition and bilingualism, and to suggest teaching strategies for 
the development of literacy in bilingual students. 

TARGETED GROUP: Classroom teachers and teacher candidates who teach or will teach 
limited English proficient students. 

FORMAT AND COMPONENTS: This 162 page paperback book contains a shon preface, 
nine chapters, a references list, and an index. 

CONTENT/DESCRIPTION: This book synthesizes a wide range of current theory and 
research in bilingual eduction and presents practical, concrete, research-based strategies and 
methods for helping students in bilingual classrooms develop literacy skills. The authors view 
students* language backgrounds not as problems but as assets upon which to build English 
literacy skills. The text features an analysis of the cognitive factors related to literacy and 
bilingualism, as well as an examination of what constitutes literacy. Strategies are provided 
for teaching language in context, including reading ^md writing, and for using peer tutors and 
paraprofessionals in the bilingual classroom. Chaptei^ titles are: "What is Literacy?," 
"Understanding Reading and Writing," "Defining Bilingualism," "Pedagogy: Teaching in More 
Than One Language," "Meeting the Needs of Individual Students," "Teaching Language in 
Context," "Teaching Reading," "Teaching Writing," and "Who Is Teaching Literacy in 
Bilingual Programs?" 




During 1992-93, work also continued on the Articles File tiiat supplements the main 
Resource Center file. This file includes magazine anicles, professional papers, newsletters, 
journal articles, chapters of books, anthologies, mini-bibliographies of NCBE and other 
agencies, and SEDL/MRC-prepared training handouts. The Articles file is especially valuable 
in the preparation of training materials by MRC staff and Staff Associates. Each item of the 
file is classified into one of 29 topics (see Exhibit 36), referenced to the original source, and 
assigned a file designation. As of August 31, 1993, die Articles file contained 1,391 items, of 
which approximately 75% specifically address die SEDL/MRC's information gathering area. 

In terms of developing staff expertise, all professional training staff members are 
involved in evaluating materials and in preparing annotations of materials specific to the 
designated information area. The staff routinely shares information with each other, both 
formally and informally. Similarly, as pan of professional development for the SEDLAIRC 
staff, both core staff and Staff Associates, the training staff have been assigned in such a way 
that each person has had the opportunity to observe and assist in training sessions conducted 
by another staff member or a Staff Associate. In addition, orientation and training sessions 
are held with Staff Associates in which time is devoted to the assigned information gathering 
area, soliciting recommendations for relevant materials, examining current holdings, and 
discussing current trends in teaching English literacy for LEP students. 
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Exhibit 36 
Article File Descriptors 



1. Bilingual Education 

2. Bilingual Education Guidelines 
^.Bilingual Education Laws/Policy 

4. Bilingual Education Methods 

5. Classroom Management 

6. Cooperative Learning 
T.Early Childhood 
S.Effective Schools Literature 

9. ESL/Second Language Acquisition and 
Literacy 

10. Parent Involvement 

11. Teacher Evaluation/Appraisal System 

12. Thinking Skills 

13. Teaching Strategies/Activities 

14. Assessmeni/Ev,aluation 



15. Training Methods/Strategies 

16. Content Area Instruction 
n.Tests 

IS.Test Taking Strategies 
19.Computer Assisted Instruction 
20.Other Languages 

21. Gifted 

22. Handicapped Physically/Mentally 

23. At-Risk/E>ropout Prevention 
24.Statistical Data 

25 .Asian 

26. Migrant/Refugee Issues 

27. Whole Language 

28. Leaming Styles 

29. Miscellaneous 



ARTICLE CLASSIFICATIONS 

EI- ESL/Instructionai 
EP- ESIVProfessional 
GI- General/Instructional 
GP- General/Professional 
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The SEDL/MRC has the capability at present to conduct a custonriized search of the 
holdings in the Resource Center and the Articles files and to provide a computer printout of 
relevant materials on generd or specific topics. Search requests can be processed more 
expeditiously, due to improved technology. Searches that previously took 30 minutes can 
now be done in two minutes. Searches are done at the request of SEDL/MRC staff members 
and Staff Associates (for use in training activities), staff members of other MRCs, and 
OBEMLA staff. In addition, personnel from TEA, area school teachers and supervisors, and 
graduate students from local universities have come to the Resource Center to peruse 
materials. 

The SEDL/MRC director attended two two-day Information Sharing Meetings, spon- 
sored by OBEMLA, in Washington, D.C. on January 28-29, 1993 and July 7-8, 1993. As a 
result of formal sharing of information and informal discussions held there, the SEDL/MRC 
and other MRCs are better prepared to utilize the resources of the MRC network. In addition, 
over the course of the year, the SEDL/MRC has created a file for each of the MRCs that 
contains documents and materials distributed by or requested from the various MRCs on their 
special information gathering area. 
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I IV. FUTURE TRENDS, PLANS, AND UNRESOLVED ISSUES 

Future service delivery within Texas must consider (a) the changing characteristics of 
' the Texas public school enrollment, (b) increases in t>.e LEP student population, (c) 

educational programming for LEP students, and (d) educational developments in teacher 

training and academic priorities for regular and LEP students. 

A. Public School Enrollment In 1986-87, Texas public school enrollment was 3,21 
million. In 1992-93, the enrollment reached 3.54 million, an increase of 7.8% over the six- 

I year period. The annual rate of increase of 1.7% is expected to continue. 

Anglo public school enrollment has been dechning, as a percentage of total 
I enrollment. In 1991-93, Anglo enrollment was 48.4% of total enrolhnent, while the non- 

I Anglo enrollment reached 51.6%. Non-Anglo enrollment began to exceed Anglo enrollment 

during 1990-91. 

I While Anglos account for about 48.4% of total enrollment, Hispanics account for 

I about 34.9%, Blacks 14.3% and Asian/American Indians 2.2%. Hispanic enrollment has 

increased by 3.6% per year since the 1986-87 school year and now numbers 1.24 million. 
I The Hispanic enrollment has increased by about 41,100 students each year for the last six 

I years. 

B, LEP Student Enrollment Over the last five years, the state LEP student 

■ enrollment as a percentage of total pubhc school enrollment has increased from 8.4% to 

I 11.3%. In actual numbers, school districts identified 268,264 LEP students in 1985-86 and 

- 398,777 in 1991-92. During the seven-year period, 1985-86 to 1992-93, LEP enrollment in 

Texas public schools increased by 130,513 students, or 48.7%, an annual increase of 7%, or 
I about 18,650 students. 

I Among LEP students, Hispanics account for 93%. Asian and other groups account for 

101 



the remaining 7%. About 30% of all Hispanic students and 17% of Asians students are 
classified as LEPs. 

C. Educational Programming for LEP Students. At the state level, about 48% of 
Texas LEP students are served in bilingual education programs and 35% in ESL programs. 
Within Service Area 8, the 194,011 LEPs are served as follows: Bilingual Education 
Programs 38%, ESL programs 44%, Bilingual/ESL Special Education 6%, and Other 
Programs 12%. "Other Programs" serve LEP students in regular special education and in 
regular and the other special programs due to parent denial of bilingual services or 
unavailability of bilingual/ESL teachers. 

Of the 1,065 school districts in Texas, 800 are in Service Area 8. Of these 800, 545 
have LEP students. Of the 545. 96 offer bilingual education programs and 449 offer ESL 
programs. The remaining districts either do not have LEP students or serve the small number 
of LEP students in other programs. 

Bilingual programs must be provided at K-5/6 if at least 20 LEP students from one 
language group are enrolled at one grade level ESL programs are mandated at the secondary 
level and at the elementary level if the enrollment minimum for a biUngual education program 
is not met. 

D. Educational Developments at the State Level. Legislative action on school 
finance has sought alternatives to the distribution of state funds to school districts. The recent 
legislation seeks to redistribute local funds from richr to poorer districts. However, the 
redistribution formula may result in a total reduction of funds to districts. It remains to be 
seen how this redistribution will work, but in 1993-94, districts are having to reduce 
expenditures, including educational programming. 

Regardless, some instructional changes for LEPs have been mandated by the Texas 
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I Education Agency. The changes increase the length of ESL instruction and require higher 

standards for exiting LEP students. For many districts, the effect will be to increase the 
I length of time that a LEP student spends in a bilingual program. There could also be an 

■ increased effort by districts to identify and employ alternative materials and strategies with 
these students. Also, funding alternatives are being sought. 

■ The persistent needs in regard to serving LEP students are (1) to improve the quality 
I of instruction for LEP students through teacher training in bilingual/ESL education, (2) 

develop additional bilingual/ESL teachers through regular, endorsement, alternative 

■ certification, and staff development programs to serve an annually-increasing number of LEP 
I students, (3) improve the academic and language skills of LEPs, and (4) reduce the dropout 
^ rate and improve the number and quality of high-school graduates. To address these needs, 

the MRC has opted to play a greater role in teacher preparation. In terms of improving 
I academic achievement, the MRC is helping districts to provide enhanced materials and math, 

H science, and problem-solving services and improve the skills of students. TAAS, the new 

state minimum skills test battery, emphasizes higher-level thinking skills. Also, the new 
I state-level Norm-Referenced Assessment Program for Texas (NAPT) emphasizes math and 

■ science applications. The MRC will be called upon to provide special training to districts. 

Relevant to Tide Vn, Texas had 45 Tide VII Classroom Instructional Projects (CIPs) 

■ in operation during 1992-93 and will probably have the same number in 1992-93. The 

■ number of CIPs increased from 27 in 1986-87. Three Developmental Bilingual Projects, the 
first ever in Texas, began operation in 1992-93. Within Service Area 8, the number of CIPs 

■ will increase to 16, as the number of projects in North Texas and East Texas have increased. 

■ For 1992-93, Special Alternatives will number 4, Transitional Bilingual projects 11, and 
^ Developmental Bilingual projects one. There will also be one non-CIP, the Giddings 
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Academic Excellence Project 

The SEDL/MRC has been in the forefront of activities that address the persistent 
needs for training teachers to provide improved services to LEP students. As indicated in the 
earlier section on "Impact of the MRC," the SEDL/MRC was engaged in a number of 
activities ;o improve the quality of instruction through teacher training activities and 
coordination-collaboration with other agencies which are providing instructional services and 
support for teachers of LEP students. From the perspective of the SEDL/MRC, the following 
trends and topics for 1993-94 are identified: 

(1) As usual, priority services will be given to working with the 16 or more CIPs, 
especially the six first-year CIPs, five Transitionals and a Special Alternative. Title Vn 
Projects will receive about 40% of training/technical assistance (T/TA) services. As first- year 
CIPs are funded, the MRC will be called upon to increase the percentage of services to Title 
VII projects. Program planning and implementation T/TA sessions will also be in demand for 
new projects, especially Texas* first three Developmental Bilingual projects. 

(2) Non-Title VII districts will receive about 60% of the training and technical 
assistance (T/TA) services from the MRC during 1993-94. With greater awareness of MRC 
services and the pressure of the state initiatives to improve LEP students' academic 
performance, more requests from Non-Title VII districts can be expected. Many smaller 
districts will seek help in planning for the implementation of new bilingual/ESL programs. 
Many districts, both smaller and larger that are affected by loss of state funds will seek help 
with staff development activities from the MRC. 

(3) Teacher training sessions will focus heavily on ESL Methods, ESL in the Content 
Areas, Whole Language, Language Acquisition, Integrated Instruction, Cooperative Learning, 
Use of Technology, and the America 2000 emphases. 
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I (4) Requests for workshops on Teaching Higher-Order Thinking Skills to LEP students 

will increase. Woricshops will address general reasoning strategies and how to blend these 
strategies with ESL teaching. The ultimate concern of teachers and their districts will be how 

I well their LEP and Non-LEP students do on the new Texas Assessment of Academic Skills 

- (TAAS) tests. 

(5) While science and mathematics instruction and literacy development will continue 

I to be emphasized by districts, the overarching concern for LEP students will be to improve 

■ their general reasoning skills so that they can pass the TAAS and enter the regular, 
mainstream program. 

I (6) The trend away from one-to-two hour workshops will continue, as districts and 

■ teachers press for more intensive training and hands-on assistance in six to eight hour 
workshops. Demonstration teaching workshops by the SEDL/MRC will be increasing as 

I MRC staff are called more frequently into actual classrooms to work with teachers. 

I (7) The full day workshop is a reality, both for regular inservice training and in 

Advanced Academic Training (AAT) programs, whereby teachers earn credits for professional 

■ development. Because of AAT, districts are more willing to allow teachers to be away from 
I their classrooms for a full day. Since workshops of less than three hours are typically higher- 

rated than longer workshops, longer workshops will have to be especially interesting and 
meaningful to teachers. 

■ (8) More districts will see the value of a series of workshops on a topic, instead of a 
^ single session here and there on diverse topics. Staff development programs in districts will 

request the range of general, specific, and observation/demonstration workshops. 
I (9) Technical assistance sessions will continue to increase in number and length, as 

■ districts call upon the MRC to help with program planning, staff development planning and 
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I proposal planning. 

^ (10) Academic-credit ESL workshops will expand. These workshops are designed to 

help districts increase the supply of bilingual and ESL teachers and conform to the academic 

H course requirements of institutions. The reality is that most IHEs cannot meet district's needs 

m for evening and weekend courses. Since teachers cannot attend day classes and IHEs don't 

have staff and resources for off-campus workshops, the SEDL/MRC will provide weekend 

I courses in collaboration with IHEs. To date, eight courses were organized and delivered by 

■ the MRC in West and East Texas with support of the IHEs. Other regions of the state are in 
need of academic credit workshops, such as Central Texas, Northeast Texas, and Northwest 

I Texas. 

■ (11) As districts increasingly design their alternative certification programs and receive 
approval from the Texas Education Agency, the MRC will be asked to assist in providing the 

■ necessary training to train bilingual and ESL teachers. 

I (12) The MRCs will be "torn" between requests for extensive vs. intensive services, 

that is, allocating services to districts which want a series of workshops (including AAT and 

™ academic-credit courses) versus allocating services to districts who want one or two sessions. 

■I The impact of the former is likely to have a greater effect upon teacher and instructional 

— quality, while the impact of the latter is reaching a larger potential audience of teachers who 

are relatively hew to bilingual/ESL education. 

I (13) Cooperative efforts with the 13 Education Service Centers (ESC) will grow. In 

m addition to Turnkey-type workshop sessions, the MRC may be training Centers to do more 

and more workshop topics for districts in their regions. The SEDL/MRC has been benefitting 

I from the multiplier effect as Centers do their own training after being trained by the MRC. 

■ ESCs are asking for more workshops from the MRC, both on Turnkey and regular topics. 
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I ESC-based training is essential in reaching the numerous smaller districts who are 

wm comfortable within their regions and get most of their services through arrangemenis with the 

ESCs. Each of the 13 ESCs in Service Area 8 serve about 62 school districts in accounting 
I for the 800 school districts in the Service Area. 

■ (14) The MRC will focus more attention on impacting school administrators in 
districts that have concentrations of LEP students. The SEDLAlRC-sponsored Texas 

I Superintendents' Leadership Council has been estabUshed to address educational issues 

■ invo' LEP students. Also, Summer Institutes for Principals were held in 1992 and 1993, 
and a planning team of principals continues to document for the SEDIVMRC the needs of 

■ principals. FoUowup training for the trained principals has been requested by principals. 

I School administrators skilled in organizing and providing services to LEP students are needed 

throughout tiie state. 

" (15) Cooperative workshop presentations in IHEs will continue to grow as the 

I SEDL/MRC staff is recognized for its how-to, practical approach. Workshops requested by 

IHEs will embrace such topics as ESL materials development, cooperative learning, the whole 
language approach, and integrated instruction. These workshops will reach bilingual teacher 

■ trainees and other teachers in many districts who are enrolled in university courses leading to 
^ degrees and endorsement in bilingual/ESL education. 

(16) Cooperative relationships with IHEs in providing joint MR(7IHE-taught courses 
g will increase as the SEDL/MRC is recognized as a leading training resource. 

■ (17) Closer working relationships between the two Texas MRCs and the Texas 
Education Agency may be useful in streamlining services to districts and sharing information 

■ and programs. General sharing among MRCs in the nation will expand. 

■ (18) The MRC will provide increasing dissemination assistance on a variety of 
^ 107 

ERiC 115 



innovative programs, such as those in the National Diffusion Network, Title Vn Academic 
Excellence, and State-Identified Exemplary Programs. Also, the MRC will disseminate 
information on exemplary materials it has identified in school districts through its training 
efforts, 

(19) Greater awareness of Title VII programs and scarce resources in many districts, 
both large and small, will result in more districts requesting more program/planning and 
proposal development assistance from the MRCs and TEA. Districts want more "how-to" 
training in designing programs and preparing proposals. Planning with TEA is needed to 
encourage and assist more Texas districts to prepare Titie VII grants applications and obtain 
funding. Texas is well behind other large states in the number of Title Vn grants. 

(20) The MRCs will perform special training in connection with the America 2(XX) 
objectives, concerning early childhood education, math/science and problem-solving skills, 
student retention, and adult literacy development. The adult literacy area is an emerging area 
for training and is pan of the SEDlVMRCs's information-gathering area. Collaborative 
efforts with businesses, TEA, and other educational and state agencies will be required to 
accomplish the objectives. 
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APPENDIX A 
LEA Needs-Sensing Survey 
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SEDL/MRC NEEDS-SENSING FORM 



Introduction. The SEDL/MRC is authorized to provide services (i.e. information, technical assis- 
tance, and training) to educational personnel and parents participating in, or preparing to participate 
in, programs that serve Limited English Proficient (LEP) students. The SEDL/MRC provides 
services to both Title VII projects and other projects serving LEP students. 

This form solicits your cooperation in helping the SEDL/MRC identify services needed 
within your district and region. Thank you for your time and consideration in completing this Form. 

A. Descriptive Information. 

1 . District: Respondent: 

2. Re spondent's Title : 

3. Respondent's Address: 

4. Respondent's Phone Number/Extension 

5. Does your District have a Tide Vn Project? No Yes 

(If "YES," complete die following; if "No," skip to Item 6) 

a. Starting Date: Number of Funding Year: i 

b. Grades Served: Approx. Number of Students: 

6. Does your District have a State Bilingual Program: No Yes 

a. Grades Served: Approx. Number of Students: 

b. Language Groups : 

7. Does your District have a State ESL Program: No Yes 

a. Grades Served: Approx. Number of Students: 

b. Language Groups: 

8. What are the usual sources of staff training and technical assistance used by your district in 
connection with the training of teachers, aides, parents and administrators involved in your 
bilingual and ESL programs? 
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B. Technical AssistanceyTraining Needs. 



What do you see as the major needs of LEP students at various grades or levels in your 
district during 1992-93? 



V/hat do you see as the major technical assistance/training needs of various groups, such as 
parents, teachers, instructional aides, administrators, and otners, in connection with District 
programs for LEP students during 1992-93? 

Parents: 

Teachers: 

Aides: 

Administrators: 
Other: 



If possible, please indicate the priority activities that you hope to accomplish during the 
1992-93 school year in regard to improving instructional services for LEP students and the 
various groups serving LEP students? 



What services (information, technical assistance, training) do you see the MRC possibly 
providing to your Title VII Project during the 1992-93 school year (September-August)? 



What services (information, technical assistance, training) do you see the MRC possibly 
providing to your State Bilingual program or State ESL program during the 1992-93 school 



year? 



121 



C* Request for SEDL/MRC Services. 

Please use this page to request information, technical assistance, and training (workshops) 
from the SEDL/MRC. Please indicate: 

(a) the nature of the services desired, including the topic and a brief description of thf ; 
content, 

(b) number and type of participants, and 

(c) preferred dates (first and second choices). 

PLEASE MAIL THE COMPLETED FORM NO LATER THAN NOVEMBER 15, 1993 TO: 

SEDL/MRC, Southwest Educational Development Laboratory 
211 East 7th Street, Austin, Texas 78701 

A postage free envelope is supplied. 

I. Workshops Requested. 

II. Information and/or Te chnical Assis tance Requested. 

in. Additional comments on the nature of services requested and other agencies or types of 
agencies about which vou would like information. 

District: Date: 

Requestor's Name/Title 

Type of Project:] 

Phone Number/Extension: ^ 

THANK YOU FOR YOUR TIME AND CONSIDERATION! 



I 
I 
I 
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SEDL/MRC Service Request and Modification Form 
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SEDL/MRC Service Request and Modification Form 



Date 



Original Request 



Request Made By: 
Telephone: 



Workshop Information: 
Workshop Date 

Topic: 



(Initial) 



Date 



Modification 



(initial) 



Workshop Time 



ERLC 



Presenter 
Sponsor _ 



Districts Attending 



Location (City) 
Participants 



Grade Levei(s) 



Year and Funding Source 



Routed to Presenter 



No. of Participants 



(Check only one) Training Technical Assistance 

Priority (1, 2, or 3) Turnkey (Y/N) AAT Credit (Y/N) 

Routed to Judy AA/S#) Modified by Judy 



Cost and Scheduling information 

Air Fare Car Rental 

Lodging Other 



(Initial/Date) 



Mileage 



Per Diem 



Consulting 



In conjunction with another trip 



(Approved) 

Routed to Maggie 

TA Consul. Agreement . 



(Disapproved) 



Entered by Judy 



Req. for Consul. Services 
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APPENDIX C 
Service Agreement 



Sample Service Agreement 



SEDL/Multifunctional Resource Center 
Southwest Educational Development Laboratory 
211 East 7th Street 
Austin, Texas 78701 
(512)476-6861 

SERVICE AGREEMEITT 

The SEDlVMultifunctional Resource Center (SEDL/MRC) will provide to the 
*************************^ ^^^^ ^^^^^ allowable expenditures ^see 
below), the following training/technical assistance sessions: 

SEE ATTACHMENT, PRINTOUT DATED ******** 

Allowable Expenditures: for the above training/technical assistance sessions, no costs will be 
incurred by the school district for the following: 

(a) SEDL/MRC-assigned personnel to conduct the sessions; 

(b) allowable travel expenses incurred by the SEDL/MRC-assigned personnel; 

(c) materials required by the SEDL/MRC-assigned personnel for the 
training/technical assistance sessions. 

Other expenses anticipated by the school district in the conduct of the above training 
sessions must be negotiated with the SEDL/MRC in advance. 

Procedures: The SEDIVMRC staff will (a) plan with the school district's designated contact 
person all of the above training/technical assistance sessions; (b) select and 
assign personnel to conduct the planned sessions; (c) conduct the 
training/technical assis'^ce sessions as planned; and (d) conduct a participants' 
evaluation of each training/technical assistance session. On request, the 
SEDL/MRC will provide oral or written feedback to the district on the 
outcomes of each of the training/technical assistance session and on perceived 
needs for further training or assistance for the participants. 

School District Responsibilities: To facilitate the conduct of the above training/technical 
assistance sessions, the school district will: 

(a) designate a contact person to plan with the SEDL/MRC-assigned 

personnel; notify the designated person of her/his assigned roles and 
responsibilities; 



(b) 



Designate and make local arxangements for facilities in which to hold 
the training/technical assistance 



(c) identify targeted participants for the training/technical assistance 
sessions; notify the targeted participants of the time, place, and planned 
content of the training/technical assistance session; facilitate attendance 
of the targeted participants at the sessions; 

(d) if participants art to receive remuneration of any kind (e.g., stipend, 
travel expenses, released time), advise the participants of the nature of 
those remunerations and the process for applying for the specified 
remunerations. Typically, these expenses will not be provided by the 
SEDUMRC. 

(e) notify the SEDIVMRC well in advance if it becomes necessary to make 
changes of any kind (e.g., dates, content of session (s), number or type 
of participants) in the scheduled training/technical assistance sessions. 

(0 encourage relevant administrative/supervisory personnel to attend and 
participate in all scheduled training/technical assistance sessions. 

(g) complete a one-page questionnaire in late summer that will provide 

feedback to the SH)L/MRC on the district's perceptions of the quality 
and utility of the training provided to the school district by the 
SEDUMRC. 



I HAVE READ THE ABOVE STATEMENTS AND AM IN AGREEMENT WITH THE 
TERMS AND CONDITIONS SET FORTH. 



(Signature): 

(Name): 

(Tide): 



Betty J. Mace-Maduck 
Director, SEDL/MRC 



(Date): 



(Signature): 

(Name): 

(Tide): 



(Date): 



(Signature): 

(Name): 

(Tide): 



(Date): 
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MEETING 
DATE 



LOCATION 



SPONSOR 



TBD AUSTIN AUSTIN 

BAYTOWN GOOSE CREEK 

HOUSTON ALIEF 

HOUSTON SPRING BRANCH 

PLANO PLANO 

10/01/92 AUSTIN TEMPLE 

10/12/92 HOUSTON SPRING BRANCH 

10/12/92 HOUSTON SPRING BRANCH 

10/16/92 HOUSTON GALENA PARK 

10/26/92 HOUSTON, HOUSTON 



10/27/92 GALVESTON GALVESTON 



10/28/92 GALVESTON GALVESTON 



1 1/02/ 9? PORT ARTHUR PORT ARTHUR 



O too 



SEDL/MRC Training/Technical Assistance Schedule 



SEDL/MRC 
PRESENTER 



RIVAS, M 



DISTRICTS 
ATTENDING 



AUSTIN IS!; 
GOOSE CREEK ISD 



TOPIC 

INSTRUCTIONAL PLANNING 

DEVELOPING STUDENT 
WRITING IN ENG/SP. 
(SECONDARY) 



PARTICIPANT 
TYPES 



TEACHERS 



TEACHERS 



RIVAS, M 



ALIEF ISD 



PARENTING SKILLS IN 
SPANISH 



TEACHERS AND 
PARENTS 



MAT LUCK, B 



SPRING BRANCH ISD 



OBSERVING HOW STUDENTS 
LEARN 



TEACHERS 



CHAVIRA, R 



PLANO ISD 



USING TECHNOLOGY IN 
ESL/BI LINGUAL CLASSROOM 



TEACHERS 



RIVASr M; LIBERTY, P TEMPLE ISD 



PROGRAM PLANNING 



PRINCIPAL £ 
DIRECTOR 



RIVAS, M 



RIVAS, M 



SPRING BRANCH ISD 



SPRING BRANCH 



PARENT INVOLVEMENT FOR 
SECONDARY 



TEACHING H:GHER ORDER 
THINKING SKILLS IN 
SPANISH 



TEACHERS 
FUNCTIONAL 
SPANISH AND I 
TEACHERS 
FUNCTIONAL 
SPANISH TEAC: 



GARZA, MJ GALENA PARK ISD 

MATLUCK, B; RIVAS, M HOUSTON ISD 



PARENTAL INVOLVEMENT 

STAFF DEVELOPMENT 
PLANNING FOR TRAINEF OF 
TRAINERS 



ADMINISTRATO 
AND SUPERVIS 
FOR B I LINGUA 
AND CHAPTER 



RIVAS, M 



GALVESTON ISD 



YESr WE KNOW YOUR LEVEL: PRE-K & K 

PRACTICING WHAT WE KNOW TEACHERS 
ON HOW CHILDREN LEARN 



RIVAS, M 



GALVESTON ISD 



OBSERVING HOW CHILDREN 
LEARN 



PRE-K & K 
TEACHERS 



DAM, L 



PORT ARTHUR ISD 



ESL METHODS AND 
TECHNIQUES FOR LEP 
STUDENTS 



ELEMENTARY 
TEACHERS 



MEETING 
DATE 



11/02/92 



LOCATION 



PORT ARTHUR 



SPONSOR 



PORT ARTHUR 



SEDL/MRC Training/Technical Assistance Schedule 
SEDL/KRC DISTRICTS 
PRESENTER ATTENDING 



DAM, L 



PORT ARTHUR ISO 



TOPIC 



ESL METHODS AND 
TECHNIQUES FOR LEP 
STUDENTS 



PARTICIPANT 
TYPES 



ELEMENTARY 
TEACHERS 



U/02/92 



11/02/92 



PORT ARTHUR 



PORT ARTHUR 



PORT ARTHUR 



PORT ARTHUR 



GIANELLI, M 



GIANELLI, M 



PORT ARTHUR ISD 



PORT ARTHUR 



ESL METHODS AND 
TECHNIQUES FOR LIMITED 
ENGLISH PROFICIENT 
STUDENTS 
'ESL METHODS AND 
TECHNIQUES FOR LIMITED 
ENGLISH PROFICIENT 
STUDENTS 



ELEMENTARY 
TEACHERS 



SECONDARY 
TEACHERS 



11/04/92 



AMARILLO 



ESC REGION XVI 



MATLUCK, B 



AMARILLO ISD, 
HEREFORD ISD, 
DUMAS ISD, ESC 
XVI 



SERVICES PLANNING AND 
TECHNICAL ASSISTANCE FOR 
NORTHWEST CONSORTIUM ON 
ESL CURRICULUM 
DEVELOPMENT 



ADMINISTRATORS/ 
SUPERVISORS 



11/12/92 AUSTIN 



MATLUCK, B; LOPEZ, 
L; RIVAS, M 



AUSTIN ISD 



STAFF DEVELOPMENT 
PLANNING 



PRINCIPAL, 
TEACHERS 



11/13/92 WACO 
11/19/92 AUSTIN 



ESC REGION XII 



AUSTIN 



HAYES, C 
GARZA, MJ 



AREA SCHOOLS 



AUSTIN ISD 



ESL STRATEGIES 



PLANNING FOR USING ESL 
METHODS AND TECHNIQUES 



TEACHERS 



SECONDARY 
TEACHERS 



12/01/92 AUS.IN 



AUSTIN 



LOPEZ, I. 



AUSTIN ISD 



INSTRUCTIONAL PLANNING 



TEACHERS 



12/01/92 HOUSTON 



HOUSTON 



MATLUCK, B; 
RODRIGUEZ, E 



HOUSTON ISD 



TRAINER OF TRAINERS 
SEMINAR; THE NATURE OF 
LANGUAGE AND LITRACY 
ACQUISITION AND 
BILINGUALISM 



BILINGUAL/ESL 
AND CHAPTER 1 
AREA SUPERVISOR 



12/02/9? AUSTIN 



12/02/92 AUSTIN 



M.IF.F 



SPRING BRANCH 



LIBERTY, P 
LIBERTY, P 



ALIEF 

SPRING BRANCH ISD 



PROGRAM PLANNING 



PROGRAM PLANNING 



ADMINISTRATORS 



BIL/ESL/MATH 
SUPERVISORS 



12/02/92 LUBBOCK 



ERLC 
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ESC RFC I ON XVII 



RIVAS, M 



AREA SCHOOL 
DISTRICTS 



MAXIMIZING THE DELIVERY 
OF INSTRUCTION FOR 
LIMITED ENGLISH 



TEACHERS 



1 



SEDL/MRC Training/Technical Assistance Schedule 



MEETING 
DATE 



X2/03/92 



12/03/92 



12/03/92 



X2/08/92 
X2/09/92 
12/09/92 
12/10/92 



12/16/92 



LOCATION 



AMARILLO 



AUSTIN 



12/04/92 AUSTIN 
X2/04/92 AUSTIN 



AUSTIN 



AUSTIN 



AUSTIN 



AUSTIN 



LUBBOCK 



12/18/92 AUSTIN 
12/21/92 AUSTIN 



ERiC 



199 3 



SPONSOR 



ESC XVI 



TEMPLE 



ESC RKGION XVII 



ALIEF 



JACKSONVILLE 



AUSTIN 



ARLINGTON 



PORT ARTHUR 



LUBBCXTK 



SPRING BRANCH 



TEMPLE 



12/22/9? AUSTIN JACKSONVILLE 

01/04/9 3 AUSTIN, Tf.XAS SPRING BRANCH 



1 



SEDL/MRC 
PRESENTER 



DAM, L 



LIBERTY, P 
RIVAS, M 

LIBERTY, P 

LIBERTY, P 

ASHBY, S 

LIBERTY, P 

LIBERTY, P 

MATLUCK, B; RIVAS, M 



REYNA, M 



LIBERTY, P 

LIBERTY, P 

LIBERTY, P 

I.IBF.Rry, P 



DISTRICTS 
ATTENDING 



AMARILLO, DUMAS, 
HEREFORD, 
WHEELER, 
LAZBUDDIE ISD 



' EMPLE 



AREA SCK. .LS 



ALIEF 



JACKSONVILLE 



ARLINGTON 

PORT ARTHUR 

TEA, MRC SUPT. 

LEADERSHIP 

COUNCIL 

LUBBOCK 



SPRING BRANCH 



TEMPLE 



JACKSONVILLE 



TOPIC 



PROFICIENT STUDENTS 



CURRICULUM PLANNING 



PROGRAM (PROPOSAL) 
PLANNING 

COOPERATIVE LEARNING FOR 
THE LIMITED ENGLISH 
PROFICIENT STUDENTS 

PROGRAM PLANNING 

PROGRAM PLANNING 



LEARNING CENTERS 

PROGRAM PLANNING 

PROGRAM PLANNING 

PLANNING FOR 
SUPERINTENDENTS 
LEADERSHIP COUNCIL 
ACTIVITIES 

SERVICES PLANNING FOR 
LUBBOCK ISD, SUPT. 
LEADERSHIP COUNCIL, AND 
ESC XVII 

PROGRAM PLANNING 



PROGRAM PLANNING 



PROGRAM PLANNING 



SPRrNG BRANCH ISD PROPOSAL PLANNING 



PARTICIPANT 
TYPES 



TEACHERS 



ADMINISTRATORS 
1 TEACHER 



TEACHERS 



ADMINISTRATORS 



ADMINISTRATOR 
TEACHER 



TEACHER 



ADMINISTRATOR 



ADMINISTRATOR 



ADMINISTR/.TORS 
SUPERVISORS 



ADMINISTRATOR 



ADMINISTRATOR 
TEACHER 



TEACHER 



DIRF.CTOR/BILU 



1^ 



MEETING 
DATE 



LOCATION 



SPONSOR 



SEDL/MRC Training/Technical Assistance Schedule 
SEDL/MRC DISTRICTS 
PRESENTER ATTENDING 



PARTICIPANT 
TYPES 



AL PROGRAMS ANO 
COUNSELOR 



03/05/93 AUSTIN, TEXAS JACKSONVILLE 



LIBERTY. P 



JACKSONVILLE ISD 



PROGRAM PLANNING (FIRST 
PROPOSAL) 



TEACHER/CURRICU] 
UM DIRECTOR 



01/06/93 



AUSTIN, TEXAS 



GIDDINGS STATE 
SCHOOL 



LIBERTY, P 



GIDDINGS STATE 
SCHOOL 



PROGRAM PLANNING (ADOPTER 
SITES) 



PROJECT DIRECTOl 



01/08/93 



AUSTIN, TEXAS 



LIBERTY, P 



GIDDINGS ISD 



PROPOSAL PLANNING 



ASST. 

SUPERINTENDENT 
AND TEACHER 



01/11/93 AUSTIN, TEXAS GIDDINGS 



LIBERTY, P 



GIDDINGS ISD 



PROGRAM PLANNING (SECOND 
PROPOSAL) 



ASST. 

SUPERINTENDENT 
AND TEACHER 



01/11/93 AUSTIN, TEXAS JACKSONVILLE 



LIBERTY, P 



JACKSONVILLE ISD 



PROPOSAL PLANNING (SECOND 
PROPOSAL) 



CURRICULUM 
DIRECTOR AND 
TEACHER 



01/11/93 AUSTIN, TX AUSTIN 

01/12/93 A'JSTIN, TEXAS ARLINGTON 



RIVAS, M 
LIBERTY, ? 



AUSTIN ISD 



ARLINGTON ISD 



INSTRUCTIONAL PLANNING 



PROPOSAL PLANNING 



TEACHER 



DIRECTOR/ 3 I L.ED 



01/14/93 TEMPLE 



TEMPLE 



L0PE2< L 



TEMPLE ISD 



ESL METHODS & TECHNIQUES 



ELEMENTARY 
TEACHERS 



01/: 5/93 MARBLE FALLS MARBLE FALLS 



RIVAS, M 



MARBLE FALLS 



IMPLEMENTING BILINGUAL 
EDUCATION AT ELEMENTARY: 
THE ROLES CF TEACHERS 



TEACHERS 



Cl/21/93 HOUSTON 



SPRING BRANCH 



MAT LUCK. B 



SPRING BRANCH ISD 



ROUNTABLE DISCUSSION WITH 
ESL TEACHERS TO FIND WAYS 
TO IMPROVE EDUCATION 



STAFF 



Q3 SFMZNOLE 



ThAVrKA, R 



Sr.MINCIF :SZ 



:,LM:Nc:r is:: 



MODIFICATION OF LESSONS 4 TEACHERS 

ESL STRATEGIES FOR LE? 

STLTENTS 

MODIFICATION OF :.l£.i^NS i ILACHERS 

ESL STRATEGIES FOR LE? 

STLTLNTS 



1 3:, 



13i 



MEETING 

DATE LOCATION 



01/22/93 HOUSTON 



SPONSOR 



SPRING BRANCH 



SEDL/HRC Training/Technical Assistance Schedule 
SEDL/MRC DISTRICTS 
PRESENTER ATTENDING 



MATLUCK, B 



SPRING BFaj CH ISD 



TOPIC 



IHE COURSE: LITERACY 
ACQUISITION IN ENGLISH AS 
A SECOND LANGUAGE 



PARTICIPANT 
TYPES 



SECONDARY 
TEACHERS 



01/23/93 FT. WORTH 



ESC REGION XI 



DE KANTER, E 



MANSFIELD, 
ARLINGTON, FT 
WORTH £ 

WEATHERFORD ISD 



ESL 6 BILINGUAL METHODS 6 
INSTRUCTIONAL STRATEGIES 



TEACHERS 



01/23/93 HOUSTON 



SPRING BRANCH 



MATLUCK, B 



SPRING BRANCH ISD 



IHE COURSE: LITERACY SECONDARY 
ACQUISITION IN ENGLISH AS TEACHERS 
A SECOND LANGUAGE 



01/25/93 



PYOTE, TX 



WEST TEXAS STATE 
SCHOOL 



CHAVIRA, R 



WEST TEXAS STATE 
SCHOOL 



ESL IN SECONDARY SCHOOL: 
COOPERATIVE LEARNING 



ELEMENTARY AND 

SECONDARY 

TEACHERS 



01/26/93 



HOUSTON 



HOUSTON 



RIVAS, M; DAM, L 



HOUSTON ISD 



TRAINER OF TRAINERS 
SEMINAR; INSTRUCTIONAL 
STRATEGIES 



BILINGUAL/ESL 
AND CHAPTER 1 
AREA SUPERVISO 



01/27/93 



SUGARLAND, 
TEXAS 



FORT BEND 



LIBERTY, P 



FORT BEND ISD 



PROPOSAL PLANNING: SUMMER 
SCHOOL PROGRAM FOR LEPS, 
PK-12 



DIRECTORS 



01/29/93 



GRAND PRAIRIE 



GRAND PRAIRIE 



FL0RE2, V 



GRAND PRAIRIE 



ESL STRATEGIES FOR 
CHAPTER 1 TEACHERS S 
PARAPROFESSIONALS 



TEACHERS 



02/01/93 ALVIN, TX ALVIN 

02/03/93 AUSTIN, TX AUSTIN 



RIVAS, M 
ASHBY, S 



ALVIN ISD 



AUSTIN ISD 



WHOLE LANGUAGE 



THE TWO T'S: TEACHERS 4 
TAAS 



TEACHERS 



TEACHERS 



02/04/93 ABILENE, TEXAS ABILENE/ESC lA 



CHAVIRA, R 



ABILENE ISD 



MODIFICATION OF 
INSTRUCTION AND ESL 
STRATEGIES FOR LEP 
STUDENTS 



0?/Cb^93 GHAKi; PRMRIE GRAND PRAIRIE 

C?/ 28/9 J LKMfSA, TX lAMKSA 



TORRES -KARNA, H 



HIVAS, y. 



GRAND PRAIRIE ISD 



LKMf.SA ISD 



TEACHING SPANISH RFIADING 



WHGLK lANGUACt iOH THf 
BII.INGUAI./KS;. STUDF.NT 



TEACH tRS 



BI LINGUAL/ESL 
TF.ACHK.RS 



ERIC • '''' 



MEETING 
DATE 



LOCATI ON 



02/10/93 AUSTIN 



SPONSOR 



AUSTIN 



SEDL/MRC Tral 
SEDL/KRC 
PRESENTER 



RIVAS, M 



02/12/93 ARLINGTON ARLINGTON 



GARZA, MJ 



02/12/93 HOUSTON 



SPRING BRANCH 



HAYES, C 



02/13/93 HOUSTON 



SPRING BRANCH 



HAYES, C 



02/15/93 BAYTOWN 



GOOSE CREEK 



ASHBY, S 



02/15/93 DENTON 



02/20/93 HUNTSVILLE 



DENTON 



SAM HOUSTON STATE 
UNIVERSITY 



GUAD^RRAMA, I 
BHATTACHARJEE, M 



02/24/93 HOUSTON 



NABE 



LOPEZ, L 



02/24/93 HOUSTON 



NABE 



TORRES-KARNA, H 



02/25/93 



LONGVIEW, 
TEXAS 



LONGVIEW 



RODRIGUEZ, E 



03/01/93 AUSTIN 



AUSTIN 



FLOREZ, V 



0VC4/9j DALiAS 



DALLAS 



MAT LUCK, B 



ERIC" 



1993 



1 



/Technical Assistance Schedule 
DISTRICTS 

ATTENDING TOPIC 



PARTICIPANT 
TYPES 



AUSTIN ISD 



COOPERATIVE LEARNING 



ARLINGTON 



CONTENT-CLASS 
MODIFICATION FOR NES-LEP 
STUDENTS 



TEACHERS 



SPRING BRANCH ISD 



I HE COURSE: LITERACY SECONDARY 
ACQUISITION IN ENGLISH AS TEACHERS 
A SECOND LANGUAGE 



SPRING BRANCH ISD 



IHE COURSE: LITERACY SECONDARY 
ACQUISITION IN ENGLISH AS TEACHERS 
A SECOND LANGUAGE 



GOOSE CREEK ISD 



DEVELOPING STUDENTS' 
WRITING IN 
ENGLISH/SPANISH 



TEACHERS 



DENTON ISD 



ESL IN THE CONTENT AREAS 



TEACHERS 



SAM HOUSTON STATE 
UNIVERSITY 



DEVELOPING LITERACY 
SKILLS IN SPANISH FOR 
LANGUAGE MINORITY 
STUDENTS 



GRADUATE 
STUDENTS 4 
TEACHERS 



HOUSTON AREA 
SCHOOLS 



HELPING LEP STUDENTS 
LEARN IN MAINSTREAM 
CLASSES 



SECONDARY 



HOUSTON AREA 
SCHOOLS 



BECOMING AUTHORS IN 
SPANISH: STUDENTS, 
TEACHERS AND PARENTS 



K-12 



LONGVIEW ISD 



INTEGRATING THE LANGUAGE 
ARTS IN THE ESL/ BI LINGUAL 
CLASSROOM 



TEACHERS 



AUSTIN ISD 



IMPLEMENTING ACCELERATED 
LEARNING 



DALLAS 



PROFESSIONAL DEVELOPMENT 
SEMINARS PLANNING 



ASST. SUPT; 
BILINGUAL ST; 



MEETING 
DATE 



LOCATION 



03/04/93 HOUSTON 



SPONSOR 



HARRIS COUNTY 



SEDL/MRC Training/Technical Assistance Schedule 
SEDL/KRC DISTRICTS 
PRES^'NTER ATTENDING 



ORTIZ, A 



HARRIS COUNTY 
DEPT OF ED 



TOPIC 



CAMPUS PLANNING TO CREATE 
APPROPRIATE ED. PROGRAMS 
FOR BILINGUAL LEP SPECIAL 
ED. STUDENTS 



PARTICIPANT 
TYPES 



DIAGNOSTICIANS/ 
UPERVISORS 



03/04/93 



LONGVIEW, 
TEXAS 



LONGVI EW 



RODRIGUEZ, E 



LONGVIEW ISD 



ESL/BILINGUAL 
METHODOLOGIES FOR CONTENT 
AREA TEACHERS 



TEACHERS 



03/05/93 



HOUSTON 



SPRING BRANCH 



MATLUCK, B 



SPRING BRANCH ISD 



IHE COURSE; LITERACY SECONDARY 
ACQUISITION IN ENGLISH AS TEACHERS 
A SECOND LANGUAGE 



03/05/93 



NACOGDOCHES 



S.F. AUSTIN STATE 
UNIVERSITY 



CHAVIRA, R 



S.F. AUSTIN STATE 

UNIVERSITY/LEA 

ADMINISTRATORS 



TEACH'tNG STRATEGIES « 
CULTURAL CHARACTERISTICS 
OF HISPANIC STUDENTS 



IHE FACULTY ANE 
ADMINISTRATORS 



03/05/93 



NACOGDOCHES 



S.F. AUSTIN STATE 
UNIVERSITY 



SOSA, A 



S.F. AUSTIN STATE 
UNIVERSITY 
FACULTY AND LEA 
ADMINISTRATORS 



MULTICULTURE EDUCATION AS 
IT AFFECTS UNIVERSITY 
FACULTY AND 
ADMINISTRATORS 



IHE FACULTY ANE 
ADMINISTRATORS 



0 3/06/93 HOUSTON 



SPRING BRANCH 



MATLUCK, B 



SPRING BRANCH ISD 



IHE COURSE: LITERACY SECONDARY 
ACQUISITION IN ENGLISH AS TEACHERS 
A SECOND LANGUAGE 



03/08/93 DENTON 



GUADARRAMA, I 



DENTON ISD 



BEYOND THE BASICS 



03/18/93 AUSTIN 



MARBLE FALji^S 



RIVAS, M AND 
LIBERTY, P 



MARBLE FM\S ISD 



PLANNING FOR BILINGUAL 
EDUCATION 



DIRECTOR AND 
ADMINISTRATORS 



03/22/93 DUBLIN, TEXAS DUBLIN 



SOSA, A 



DUBLIN ISD 



ESL METHODS AND 
TFCHNIQUES (STRESS 
INSTRUCTIONAL STRATEGIES) 



TEACHERS 



0:/22/93 HOUSTON 



SPRING BRANCH 



03/23/93 AUSTIN, TEXAS AUSTIN 



HEWLETT-GOMEZ, M 
MATLUCK, B 



SPRING BRANCH ISD 



AUSTIN ISD 



ESL STRATEGIES 



THEMATIC UNIT DEVELOPMENT 



TEACHERS 



ADMINISTRATORS 
EACHERS 



03/21/93 DUBLIN, TEXAS DUBLIN 



CAS AS, L/RIVAS, M 



DUBLIN ISD 



ESL METHODS & TECHNIQUES 



C 1/2^/9 J iiESroN 



MRTROPLEX BEAM 



14i 



SOSA, A 



AREA SCHOOLS 



CRITICAL THINKING SKILLS 



TEACHERS 



14 



MEETING 
DATE 



LOCATION 



SPONSOR 



SEDL/MRC Training/Technical Assistance 
SEDL/MRC DISTRICTS 
PRESENTER ATTENDING 



Schedule 



04/02/93 



04/02/93 



04/21/93 



04/22/93 



04/23/93 



04/23/93 



CONFERENCE 



03/30/93 WICHITA FALLS, REGION IX ESC/AREA 

TX SCHOOLS 



03/31/93 HOUSTON 

04/01/93 ALVIN 
04/01/93 DALLAS 



DALLAS 



DALLAS 



DALLAS 



HOUSTON 



04/23/93 LUFKIN 



04/?4/93 HOUSICN 



04/^?/ 9 3 I/JKKIN 

'er|c 



SPRING BRANCH 



ALVIN 



DALLAS 



DALLAS 



WEST TEXAS STATE 
SCHOOL 



DALLAS 



SPRING BRANCH 



LUFKIN 



SPRING BRANCH 



LUFKIN 



14.5 



MATLUCK, B 
RODRIGUEZ, E 

RIVAS, M 

MATLUCK, B; STAFF 
MATLUCK, B; STAFF 
RODRIGUEZ, J 

MATLUCK, B 
MATLUCK, B; STAFF 
MATLUCK, B; STAFF 
RIVAS, M 

GARZA, M.J. 
RIVAS, M 

RIVAS, M 



WICHITA FALLS 
ISD/AREA SCHOOLS 



SPRING BRANCH ISD 



ALVIN ISD 



DALLAS 



DALLAS 



WEST TEXAS STATE 
SCHOOL 



GARLAND ISD 



DALLAS ISD 



SPRING BRANCH ISD 



LUFKIN ISD 



SPRING BRANCH ISD 



THROUGH CREATIVE THINKING 
ACTIVITIES 

PLANNING FOR DUAL 
LANGUAGE INSTRUCTION 

USING CLASSROOM MATERIALS 
CREATIVELY IN AN ESL 
CLASSROOM 

INTEGRATED CURRICULUM 

PROFESSIONAL DEVELOPMENT 
SEMINAR I 

PROFESSIONAL DEVELOPMENT 
SEMINAR I (CONTINUED) 

COORDINATION WITH 
PARENTS; WORKING WITH 
TEACHERS 

STAFF DEVELOPMENT 
PLANNING 

PROFESSIONAL DEVELOPMENT 
SEMINAR II 

PROFESSIONAL DEVELOPMENT 
SEMINAR II (CONTINUED) 

IHE COURSE: LITERACY 
ACQUISITION IN ENGLISH AS 
A SECOND LANGUAGE 

CURRENT TRENDS IN ESL 



IHE COURSE: LITERACY 
ACQUISITION IN ENGLISH AS 
A SECOND LANGUAGE 

COMMUNICATING IN A 1 KAM 



PARTICIPANT 
TYPES 



ADMINISTRATOR* 



TEACHERS 



TEACHERS 



CAMPUS TEAMS 



CAMPUS TEAMS 



CASEWORKERS, 
COUNSELORS 4 
ADMINISTRATORS 

ADMINISTRATORS 



CAMPUS TEAMS 



CAMPUS TEAMS 



SECONDARY 
TEACHERS 



BILINGUAL 
TEACHERS 



SECONDARY 
TF.ACHKUS 



TFIACKER 



1^ 



MEETING 
DATE 



04/27/93 



LOCATION 



LUFKIN 



SPONSOR 



LUFKIN 



SEDL/MRC Training/Technical Assistance Schedule 
SEDL/MRC DISTRICTS 
PRESENTER ATTENDING 



RIVAS, M 



LUFKIN 



TOPIC 



LOS ANOS DE RAICES Y DE 
ALAS 



PARTI CI PA^ 
TYPES 



ASSISTANTS 
PARENTS 



04/30/93 PYOTE 



WEST TEXAS STATE 
SCHOOL 



GIANELLI, M 



W.T.C.H. 



IDENTIFYING AND 
INSTRUCTING LEP STUDENTS 



ELEMENTARY /S 
DARY 

TEACHERS/PAF 
FESSIONALS 



05/07/93 HOUSTON 



SPRING BRANCH 



MATLUCK, B 



SPRING BRANCH ISD 



THE COURSE: LITERACY SECONDARY 
ACQUISITION IN ENGLISH AS TEACHERS 
A SECOND LANGUAGE 



05/08/93 HOUSTON 



SPRING BRANCH 



MATLUCK, B 



SPRING BRANCH ISD 



IHE COURSE: LITERACY SECONDARY 
ACQUISITION IN ENGLISH AS TEACHERS 
A SECOND LANGUAGE 



05/13/93 



AUSTIN 



AUSTIN 



CAS AS, L 



AUSTIN 



ESL IN THE CONTENT 
AREAS-SECONDARY 



TEACHERS 



05/14/93 



GIDDINGS 



GIDDINGS STATE 
SCHOOL 



LIBERTY, P. 



VARIOUS 



PLANNING FOR 

DISSEMINATION OF ACADEMIC 
EXCELLENCE PROJECTS 



ADMINISTRAT< 
EACHERS 



05/31/93 LUFKIN, TEXAS LUFKIN 



CKAVIRA, a. 



LUFKIN ISD 



TEACHING STRATEGIES & 
CULTURAL CHARACTERISTICS 
OF HISPANIC STUDENTS 



06/01/93 BAYTOWN, TEXAS GOOSE CREEK 



TEJADA, E 



GOOSE CREEK ISD 



LEARNING CENTERS 



TEACHERS 



0 6/02/9 3 BAYTOWN 



06/02/93 LOCKHART 



GOOSE CREEK 



LOCKHART 



TEJADA, E 
CASAS, L 



GOOSE CREEK 



LOCKHART 



DEVELOPING ORAL LANGUAGE 



ESL METHODS FOR SECONDARY 
CONTENT AREA TEACHERS 



TEACHERS 



TEACHERS 



06/03/93 LOCKHART 



LOCKHART 



GARZA. C 



LOCKHART 



REFRESHER ON SPANISH FOR 
BILINGUAL TEACHERS 



TEACHERS 



06/C8/93 GRAND PRAIRifc. GRAND PRAIRIE 



CANALtS, J 



GRAND PRAIRIE 



ADMINISTRATORS TRAINING 
IN LANGUAGE ACQUISITION 



ADMINISTRAT 



06.' 08/ 1 SUGAR LANr; 



'i3 



KOBT BFNI; 



14:; 



HAKRIS, F 



yCr . Br.ND 



KSL STRATKGIc.S FOR 
TKACHING LIP STUDFNTS 



Tf. AC HERS 



1^ 



MLETING 
DATE 



LOCATION 



C6/09/93 SUGAR LAND 



SPONSOR 



FORT BEND 



SEDL/MRC Training/Technical Assistance Schedule 



SEDL/MRC 
PRESENTER 



HARRIS, P 



DISTRICTS 
ATTENDING 



FORT BEND 



TOPIC 



ESL STRATEGIES FOR 
TEACHING LEP STUDENTS 



PARTICIPANT 
TYPES 



TEACHERS 



06/14/93 LUBBOCK 



ESC REGION XVII 



RIVAS, M 



LUBBOCK ISD AND 
SURROUNDING LEA'S 



ORAL LANGUAGE DEVELOPMENT 



TEACHERS 



06/15/93 
06/16/93 
06/16/93 



LUBBOCK, TEXAS ESC REGION XVII 



LUBBOCK 



PYOTE 



ESC REGION XVir 



WEST TEXAS STATE 
SCHOOL 



RIVAS, M 



RIVAS, M 



RODRIGUEZ, J 



LUBBOCK ISD 



LUBBOCK ISD 



WEST TEXAS STATE 
SCHOOL 



ORAL LANGUAGE DEVELOPMENT 

ORAL LANGUAGE DEVELOPMENT 

CULTURAL AWARENESS; 
SENSITIVITY AND BEYOND 



TEACHERS 



TEACHERS 



TEACHERS. AIDE« 
4 ADMINISTRATOR 



07/01/93 



AUSTIN 



GIDDINGS 



LIBERTY, P. 



EARLY CHILDHOOD PROPOSAL 
PLANNING 



ADMINISTRATORS 



07/01/93 GARLAND 



MATLUCK, B 



GARLAND 



STAFF DEVELOPMENT 
PLANNING 



ADMINISTRATORS 



07/15/93 AUSTIN 



GARLAND 



MATLUCK, B. 



GARLAND 



STAFF DEVELOPMENT 
PLANNING 



ADMINISTRATOR 



07/22/93 



PYOTE 



WEST TEXAS STATE 
SCHOOL 



LIBERTY, P. 



WEST TEXAS STATE 
SCHOOL 



PROGRAM PLANNING FOR 
ADMINISTRATORS 



ADMINISTRATORS 



07/23/93 



FORT WORTH 



ESr REGION XI 



DAM, L 



ALTERNATIVE 
CERTIFICATION 
INTERNS IN 
BILINGUAL/ESL 



INSTRUCTIONAL STRATEGIES 



07/23/93 



PYOTE 



WEST TEXAS STATE 
SCHOOL 



LIBERTY, P. 



VKST TEXAS STATE 
SCHOOL 



PROGRAM PLANNING WITH 
STAFF 



TEACHERS 



08/05/93 



GARLAND 



GARLAND 



MATLUCK, B. 



GARLAND 



IMPLEMENTATION OF STAFF 
DEVELOPMENT PLAN 



ADMINISTRATORS 



08/06/9 3 HOUSTON 



ESC REGION IV 



GARZA, C. 



REGION IV AREA 
SCHOOLS 



PARENT INVOLVEMENT FOR 
ADMINISTRATORS 



ADMINISTRATORS 



0fl/:6'*Ji GRAND J»RAlRlh GRANJ E'KAIHlt. 



GARZA, M.J. 



GRAND PRAIFtIK 



USING DEVLLOPMENTALLY 
APPROPHIArt PRACTICES 



Tfc,ACHE.RS AND 
AIDES 



■ * AUSTIN 



ERIC 



AUSl IN 



14 V 



CAsAS, I.. 



AUSTIN 



F.SI. IN THK CONTENT AKfc'AS 
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MEETING 
DATE 



LOCATION 



SPONSOR 



SEDL/MRC Training/Technical Assistance Schedule 
SEDL/MRC DISTRICTS 
PRESENTER ATTENDING 



TOPIC 



INSTITUTE-SESSION I 



PARTICIPANT 
TYPES 



TEACHERS 



09/25/93 GARLAND 



GARLAND 



GUADARRAMA/ I. 



GARLAND 



GARLAND'S BILINGUAL 
EDUCATION/ESL 
INSTITUTE-SESSION I 



ADMINISTRATOR- 
COUNSELORS, 
TEACHERS 



09/25/93 GARLAND 



GARLAND 



KATLUCK, B. 



GARLAND 



GARLAND'S BILINGUAL 
EDUCATION/ESL INSTITUTE 
SESSION I 



ADMINISTRATOR 

COUNSELORS, 

TEACHERS 



09/25/93 GARLAND 



GARLAND 



RIVAS, M. 



GARLAND 



GARLAND'S BILINGUAL 
EDUCATION/ESL 
INSTITUTE-SESSION I 



ADMINISTRATOR 

COUNSELORS, 

TEACHERS 



er|c ' ■ 
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APPENDIX E 
Turnkey Workshop Agenda and Evaluation Data 
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Education Service Center 
Turnkey Workshop 

"Integrated Instruction for 
Limited English Proficient Students" 




Sponsored by 
Southwest Educational Development Laboratory 
Multifunctional Resource Center 
Service Area 8 
May 20 - 21, 1993 
Austin, Texas 



Title Vn Office of Bilingual Education and Minority Languages Affairs 
U.S. Department of Education 



SEDL/MRC 
Objectives 



To provide training and technical assistance to school personnel and parents 
involved in bilingual education and other special language assistance programs 



To gather and provide information on English Literacy for Limited English 
Proficient Students 



To coordinate activities with and among programs and agencies that provide 
services to LEP students 



Multifunctional Resource Center 
Staff 

Betty J. Mace-Matluck, Director 

Suzanne Ashby, Training/Technical Assistance Associate 

Linda Casas, Training/Technical Assistance Associate 

Cris Garza, Senior Training/Technical Assistance Associate 

Paul Liberty, Senior Evaluation Associate 

Maggie Rivas, Senior Training/Technical Assistance Associate 

Gerald Shipley, MIP Intern 

Judy Waisath, Administrative Assistant 
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Agenda 








SEDL/MRC Education Service Center Turnkey Workshop 

May 20-21, 1993 
Southwest Educational Development Laboratory 
Fourth Floor, Room 400 




Thursday, May 20, 1993 






1:00 - 


1:30 




Welcome, Introductions, and Goal Setting 

Dr. Betty J. Mace-Matluck 
SEDLIMRC 




1:30 - 


2:30 




Interdisciplinary Teaching and Learning 

Dr. Viola Fldrez 
Texas A&M University 




2:30 - 


2:45 




Break 




2:45 - 


3:45 




TEA Update 

Dr. Elisa Gutierrez 
Texas Education Agency 




3:45 - 


4:45 




Integrating Spanish Language into the Curriculum 

Dr. Gonzalo Ramirez. Jr. 
Lamesa ISD 




4:45 - 


5:00 




Tour of the MRC Facilities 




Friday. May 21, 1993 






8:00 - 


8:30 




Coffee, Juice, RoUs, and Conversation 




8:30 - 


10:00 




Overview of the Integrated Language Teaching Model 

Ms. Maggie Rivas 
SEDL/MRC 




10:00 - 


10:15 




Break 




10:15 - 


11:30 




Local EfTort at Developing Integrated Instructional Materials 

mS. Fi^uy WfulC 

ESC Region XVI 




11:30 - 


12:00 








12:00 - 


1:00 




Putting It All Together: An Integrated Approach 

Ms. Jo Ann Brown 
ESC Region !V 




1:00 - 


2:30 




Technology and the Thinking Curriculum 

Ms. Juanita Alba 
Apple Computer, Inc. 




2:30 - 


2:45 




Take Home Treats; Wrap-up; Evaluation 
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MRC Service Area 8 



ESC Contact 



Education Service Center 



Director 



Jo Ann Brown 
Sherry Goth 
Katie McFarland 
Patricia Jackson 
Leroy Hendricks 
Arnold Wuthrich 
Amie Molina 
Barbara Tyson 
Barbara Brunson 
Royce King 
Mary J. Nonhup 
Kay White 
Maria Mora Gamble 



Region IV Houston 
Region V Beaumont 
Region VI Huntsville 
Region VII Kilgorc 
Region VIU Mt. Pleasant 
Region IX Wichita Falls 
Region X Richardson 
Region XI Fort Wonh 
Region XII Waco 
Region XIII Austin 
Region XIV Abilene 
Region XVI Amarillo 
Region XVII Lubbock 



William McKinney 
Roben E. Nicks 
Bobby Robens 
Donald J. Peters 
Scott Ferguson 
Jim O. Rogers 
Joe T. Farmer 
R.P. Campbell, Jr. 
Harry Beavers 
Roy Benavides 
Terry Harlow 
James L. Holmes 
Joe Neely 



Multifunctional Resource Center 
Staff Associates 



Phap Dam 
Ann Estrada 
Viola F16rez 
Mary J. Gill 
Irma Guadarramia 
Alba Ortiz 
Sylvia C. Pena 
William Pultc 
Carlos Rodriguez 
Elvia Ana Rodriguez 
Alonzo Sosa 



Dallas ISD 

Midwestern State University 
Texas A & M University 
West Texas State University 
Texas Woman's University 
University of Texas at Austin 
University of Houston 
Southern Methodist University 
S.W.Texas State University 
S. F. Austin State University 
East Texas State University 



Dallas, TX 
Wichita Falls, TX 
College Station, TX 
Canyon, TX 
Denton, TX 
Austin, TX 
Houston, TX 
Dallas, TX 
San Marcos, TX 
Nacogdoches, TX 
Commerce, TX 
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Evaluation Report for the 
Annual Turnkey Workshop 
May 20-21, 1993 



Introduction. The annual turnkey workshop for education service center (ESC 
personnel, held in Austin, was attended by 10 persons who represented 8 of the 13 
ESCs in the MRC-North Region. The topic was "Integrated Instruction for LEP 
Students." 

Nine individuals provided completed evaluation forms at the conclusion of the 
workshop. A copy of the form is attached. 

Background Information. The nine individuals stated that the topic reflected a 
high level of need within their regions, assigning a mean value of 2.8 (maximum 
= 3.0) to the need item. 

The individuals also noted that the topic is within their work responsibility, 
assigning a mean value of 4.6 (maximum 5.0) on the "relevance of topic to work 
responsibility" item. 

Finally, on a 1-5 scale, the responding individuals indicated that they had some 
background, mean of 3.3, in the topic area (maximum = 5.0) 

General Ratings. The mean ratings for the seven (7) general items, numbers 4-10, 
are shown below. For these items, the scale ranged from 0 (low) to 4 (high). 



4. 


Workshop was appropriate 


4.0 


5. 


Organization of workshop 


3.9 


6. 


Quality of handouts 


3.9 


7. 


Effectiveness of presenters 


3.9 


8. 


Workshop was useful 


4.0 


9. 


Overall quality of workshop 


4.0 


10. 


Workshop prepared you to 


3.8 




provide training for teachers 






Overall Mean 


3.9 



The overall results indicated that the workshop was perceived a being highly 
appropriate and effective, regardless of the participants background in the topical 
area. 

Topic and Activity Ratings. The respondents also rated the individual topics and 
activities on "usefulness," item lla-j, using the 0-4 scale. 

11a. Interdisciplinary teaching and learning 4.0 (N=8) 

1 lb. TEA Update 3.4 (N=7) 

He. Integrating Spanish language into 3.8 (N=8) 



1 c^o 

X vJ u 



lid 



llh. 

Hi. 

llj. 



lie. 



llf. 



Overview of the Integrated language 
model 

Local effort in developing integrated 

instructional materials 

Putting it all together: an integrated 

approach 

Technology and the thinking curriculum 
Informal sharing with colleagues 
(Optional: materials) 
(Optional: accommodating, friendly) 



4.0 



3.7 



3.8 



4.0 
4.0 



4.0 (N=l) 
4.0 (N=l) 
3.9 



Overall Mean 



The overall mean topic rating was 3.9 (maximum = 4,0), Six of the 10 ratings 
were rated 4.0. The lowest rating occurred on the TEA update (3.4), where 
several respondents indicated that they already knew the information. 
Intermediate ratings of 3.7 and 3.8 were assigned to three topics, llc-e. These 
ratings were still very high. 

Other Comments. Three individuals provided additional comments (item 12) and 
four persons commented on their desire for additional assistance (item 13). 

Item 12 Comments: 

Thank you; thank you; thank you. 

Great ideas for sharing and for implementing 

The quality of the materials seems excellent! 

Item 13 Comments: 

More hands on activities and sharing/planning time 
English Everywhere - one full set 
More on technology and software 

How do I find the time!! Everything— materials, snacks, lunch—was great! 

Followup. In the wrap-up session, the discussion focused upon the need for more 
planning and working time during the Workshop for participants. The group felt 
that this additional time would help them integrate, organize, and prepare 
materials for the eventual followup turnkey sessions. Consequently, Dr. Betty 
Mace-Matluck mentioned that an additional half-day would be added to the 
Turnkey workshop next year, making it a full two-day workshop. 
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SEDL/MRC 
ESC TURNKEY WORKSHOP 
EVALUATION FORM 



WORKSHOP TOPIC: Integrated Instruction DATE: 5/20-21/93 

for LEP Students 

LOCATION: SEDL/MRC, Austin, Texas PRESENTERS: Multiple 
JOB TITLE: 



1. What is the level of need within your ESC region for training 
programs that address "integrated instruction for Limited 
English Proficient students"? 

Great Need Moderate Need Low Need 

2. How relevant is this topic to your work responsibility? 
Very Much Much Somewhat Little Very Little 

3. Before the Workshop, how much background did you have in this 
topic area? 

Very Much Much Some Little Very Little 

4 . How appropriate was the Low 0 12 3 4 High 
Workshop for you? 

5. How do you rate the organization Low 0 12 3 4 High 
of the Workshop? 

6. How do you rate the quality of Low 0 12 3 4 High 
the handouts? 

7. How do you rate the effectiveness Low 0 12 3 4 High 
of the presenters? 

8. How useful was the Workshop to you? Low 0 12 3 4 High 

9. How do you rate the Overall Low 0 12 3 4 High 
Quality of the Workshop? 

10. How well did the Workshop prepare Low 0 12 3 4 High 
you to provide training for 
teachers serving language 
minority students? 
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11. How useful was each of the workshop topics and activities in 
helping you provide training for educators serving language 
minority students? 

a. Interdisciplinary Teaching Low 0 12 3 4 High 
and Learning (F16rez) 

b. TEA Update (Gutierrez) Low 0 12 3 4 High 

c. Integrating Spanish Language Low 0 12 3 4 High 
into the Curriculum (Ramirez) 

d. Overview of the Integrated Low 0 12 3 4 High 
Language Model (Rivas) 

e. Local Effort in Developing Low 0 12 3 4 High 
Integrated Instructional 

Materials (White) 

f . Putting It All Together: Low 0 12 3 4 High 
An Integrated Approach (Brown) 

g. Technology and the Thinking Low 0 12 3 4 High 
Curriculum (Alba) 

h. Informal Sharing with Colleagues Low 0 12 3 4 High 

i. Other: Low 0 1 2 3 4 High 

j. Other: Low 0 1 2 3 4 High 

12. As desired, please provide additional comments on any or all 
of the items above . 



13 . What, if any, additional training, assistance, or materials 
would you like to have in order to implement a turnkey 
workshop within your ESC Region? 



ERLC 
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APPENDIX F 

Coordination Agencies, Specimen Coding Form, 
Coordination Levels, and Sample Record 



List of Types of Coordination Agencies 



Title vn 

Part A: Classroom Instructional Projects (45) 

Part B: Non-Classroom Instructional Projects (7) 

Part B: Research and Evaluation Section (RES), OBEMLA (1) 

Pan B: State Education Agency Grantee (Texas Education Agency, 

Department of Bilingual Education) (1) 
Part B: EAC-East (Evaluation Assistance Center-East) (1) 
Part B: Educational Statistics (NCES activities) (1) 
Pan B: National Clearinghouse for Bilingual Education (1) 
Pan B: Research Contractors, OBEMLA (18) 
Pan C: Training Grantees (EPDT, SST, TDI, F) (25) 
Pan C: Multifunctional Resources Centers (15 others) 
Pan D: OBEMLA Administration (1) 

1 1 types of agencies; 1 16 entities 

Non-Title Vll-State 

School Districts with State Bilingual/ESL Projects (768)* 

School Districts with Neither Bilingual nor ESL Projects (297)* 

Texas Education Agency, Other Divisions/Programs (10) 

Region Education Service Centers (20) 

IHE Bilingual/ESL Teacher Training Institutions (16) 

Even Stan Projects (13) 

Texas Dropout Prevention Clearinghouse (1) 

State Facilitator Project, National Diffusion Network (1) 

Texas Department of Mental Health and Mental Retardation, 

Division of Multicultural Services (1) 
Texas Department of Housing and Community Services (1) 
Professional Associations 

Texas Association of Bilingual Education (1) 

Texas Association of Bilingual Education Regional Affiliates (18) 

TexTESOL Association ( 1 ) 

Texas Association for the Education of Young Children (1) 
Private Associations 

Texas Private School Accreditation Commission (TEPSAC) (1) 

Texas Coalition for Safety Belts (1) 

Center for the Prevention and Recovery of Dropouts (1) 

Corporate Child Development Fund (1) 

Governor's Head Start Q>llaboration Project (1) 

* = these school districts arc not included in count of entities below. 

19 types of agencies; 91 entities 



163 



NON-TITLE VII-Regional/National 



Office of Educational Research and Improvement (OERI) (23) 

♦ Regional Educational Laboratories - 9 

• Research and Development Centen - 14 

OERI, Educational Resources Information Clearinghouses (ERIC) (16) 
Chapter I Technical Assistance Center, Region E Denver, Colorado (1) 
Refugee Assistance Projects, Office of Refugee Resettiement, 

Department of Health and Human Services (1) 
Chapter I Migrant Education Program Development Center (Central Stream) (1) 
Desegregation Technical Assistance Center, Region VI, San Antonio, Texas (1) 
National Network for Curriculum Coordination in Vocational-Technical Education (NNCCVTE), 

Office of Adult and Vocational Education (1) 
American Indian Resource and Evaluation Center, Region V, Plains Region, Norman, Oklahoma ( 1 ) 
Head Start, Office of Human Development Services, ACYF, Washington, D.C. (1) 
National Professional Associations 

National Association of Bilingual Education (1) 

National TESOL Association (1) 

National Association for the Education of Young Children (1) 
Center on Education and Training for Employment, Ohio State University, Columbus, Ohio (I) 
Southwest Center for Drug Free Schools, Austin, Texas (1) 

National Dissemination Centers (formerly Evaluation, Dissemination, and Assessment Centers 
(EDACs), which continue to disseminate materials produced in two of the three former 
EDACs; at Fall River, Massachusetts and Los Angeles, California (2) 

Adult Education Clearinghouse, Texas A&M University (1) 

Job Corps Centers, U.S. Department of Labor, Texas sites (4) 

National Center for Children in Poverty, Columbia University 

Vocational Needs Clearinghouse for Special Populations, Texas A&M University (1) 

National Clearinghouse on Literacy Education (An Adjunct ERIC Clearinghouse (1) 

National Center for Family Literacy, Louisville, Kentucky (1) 

20 types of agencies; 61 entities 
TOTALS: 50 types of agencies; 269 entities 
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Exhibit 1 

COORDINATION RESOURCES FILE CODING FORM (Rev.) 



I. Name of Agency: 

II. Address: 

III. Funding Source: 

IV. Service Area: 

V. Type of Agency: 

VI. Contact Person/Phone Number: 

VII. Coordination Level: 
VIIL Descriptors: 

A. Recipients 

1. Administrators 
".Supervisors 
3 Teachers 

4. Parents 

5. Students 

B. Services 

6. Information 

7. Consultations (technical assistance) 
S.Woiicshops (training) 

9. Materials (curriculum/instruction) 

C. Type of Services 

10. Education 

1 1 Health (including mental health) 

12. Welfare 

D. Topics 

13. ESL 

14. English language acquisition 

15. Native language learning 

16. Evaluation 

17. Program management 

18. Qassroom management 

19. Curriculum 

20. Instructional methods 

21. Parent/Community 

22. Cultural awareness 

IX. Narrative 

A. Purpose 

B. Training Topics 

C. Organization 

D. Approach 

X. Coordination Activities 

XI. Planned Activities 



ERLC 
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SEDL/MRC's Coordination Levels 



Coordination activities with agencies/programs are classified into five (5) levels, which 
cumulative and ordered from 1 (least activity) to 5 (most activity). 

Level 1: MRC exchanges brochure and other introductory materials with Agency. 
This level is essentially a startup activity or one-time activity. 

Level 2: MRC exchanges information, on a continuing basis, with Agency. While 
information-sharing (bulletins, newsletters, etc.) is conducted, no 
understanding exists for collaborative activity. 

Level 3: MRC and Agency arc able to call upon each other to supply certain 

training materials. MRC utilizes materials of other Agency in providing 
training and technical assistance. 

Level 4: MRC and Agency are able to call upon each other to supply certain 

training materials. MRC utilizes materials of other Agency in providing 
training and technical assistance. 

Level 5: MRC and Agency jointiy participate in training and technical assistance 
activities. MRC may call upon Agency for personnel and materials, such 
as with the SEA and the Evaluation Assistance Center. 



BEST COPY AVAIUBLE 



SOUTHWEST EDUCATIONAL DEVELOPMENT LABORATORY 
211 East Seventh Street 
Austin, Texas 76701 
(512) 476 6661 
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